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In modern world, the English language is fairly considered to be a global one 

and, obviously, it is not going to lose its ground. English is the language of the most 

important spheres of life: politics, business, commerce, entertainment, Internet, etc. Its 

prevalence and popularity have led to the emergence of a number of varieties: British, 

American, Canadian, Australian, Irish, Indian, New Zealand, African [1, p. 207]. In 

spite of such language diversity, the two major varieties in the world are British English 

and American English. 

American English is çconquering the worldè and has the status of the dominant 

form of the English language [2, p. 1]. Meanwhile, British variety is the world 

recognized model and is studied in all Russian schools. When former Russian 

schoolchildren enter universities and come to the English language lessons, they 

confess that they know British variety from schools and American variety ï from media 

and Internet. The students express interest in learning the differences of two basic 

English forms and the teacherôs task is to support this desire, because both varieties are 

worthy to study. 

çQuality education nowadays by all means includes foreign language 

disciplinesè [3, p. 99]. The English language lessons for students who are getting 

specialty in General medicine are aimed at enhancing their professional 

communication. They have to be able to read scientific medical articles and books in 

English, participate in international conferences, make contacts and talk with foreign 

medical specialists, etc. A good command of professional English is a key to becoming 

a highly demanded professional at the international labor market. Consequently, it is 

significant to show to medical students the differences not only in general British and 

American English, but in medical as well. 

British and American varieties have differences on the basic language levels: 

orthography, phonetics, lexicology, grammar and stylistics. The comparative analysis 

of two principal English forms should be carried out step by step throughout all the 

lessons, depending on the topic under study. As an example, while studying the topic 

çAt the hospitalè, the students may be involved into analyzing the English language of 

the authentic websites of the most famous hospitals of the USA and Great Britain. 

According to the studentsô language proficiency, the number of websites may vary 

from two to more. Usually hospital websites contain lots of information: general 

description of the hospital, names of specialists and a detailed list of services, data 

about clinical trials and research, news or events and so on. These websites are a true 

source for finding a number of language contrasts in spelling, vocabulary and grammar. 

To prove the mentioned above, letôs give various examples of medical English from the 

websites of Guyôs and St. Thomasô NHS Foundation Trust (UK) and Mayo Clinic (USA). 
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I. Spelling differences 

a) international medical terminology of Greek-Latin origin 

Special attention is usually paid to international medical words, which students 

study at the Latin language classes. The analysis of the pronunciation, spelling and 

meaning of such words is always of great value and provides multidisciplinary 

approach to education. The differences usually concern the spelling of Greek diagraphs 

ae and oe, which in speech are pronounced as one sound. Compare the examples, 

derived by students from the websites:  

haematologist / paediatrician / anaesthetist / transoesophageal / gynaecology / 

diarrhoea (St.Thomasô hospital website); 

hematology / pediatrician / anesthesiologist (Mayo Clinic website). 

b) words of French origin 

This group mostly includes the words in our/or and re/er. Compare: 

fibre / centre / tumour / (body) contouring (St.Thomasô hospital website); 

fiber / center / tumor (Mayo Clinic website). 

c) other examples: 

programme /specialise / counsell ing (St.Thomasô hospital website); 

program / specialize / counseling (Mayo Clinic website). 

In general, American spelling illustrates the tendency to simplification [4, p. 80]. 

II.  Vocabulary differences 

The considerable interest of medical students is usually given to vocabulary 

differences of two language varieties. Thus, the contrast starts from the list of names 

and specialties of the hospital staff. In Britain they name this section of website çOur 

consultantsè, while in the USA ï çOur providersè. It is interesting to mention that 

Mayo Clinic website contains the data about the gender of the health care providers 

(male, female, non-binary). The names of specialists and specialties may also vary: 

general practitioner (GP) / anaesthetist / cosmetic surgery (St.Thomasô hospital 

website); 

physician / anesthesiologist / esthetic surgery (Mayo Clinic website). 

The information about patients is collected and held in health records in 

St. Thomas hospital, while in Mayo Clinic ï in medical records.  

In England patients stay in wards and in the USA ï in hospital (patientsô) rooms.  

The British doctors perform surgery in operating theatre, and the American 

ones ï in operating rooms. 

The websites also contain the words of general English that are different in 

British and American varieties. Thus, speaking about seasonal COVID-19 and flu and 

inviting patients for test and vaccinations, the British use the word çautumnè and the 
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American ï çfallè. Apparently, these are not all lexical examples from the websites, 

but even they display some differences in the medical words use. 

III. Grammar differences 

The search for grammar contrasts demands profound knowledge of the 

peculiarities in two varieties on the basis of general English. A thorough preliminary 

work and studentsô efforts usually lead to some results. Thus, one of the differences in 

British and American grammar is that collective nouns, which denote a group of people 

(family, company, staff, team, government), are usually used with a plural verb in 

England and with singular one in the USA. Compare: 

Our exceptional team of supportive colleagues, proudly represent London's vibrant and 

diverse communities (St.Thomasô hospital website). 

Your Mayo Clinic care team includes the best specialists in every medical field you need, 

focused on you (Mayo Clinic website). 

All the examples given above are derived from the websites by the second year 

students of General medicine of Nizhny Novgorod Lobachevsky State University. This 

comparative analysis of linguistic peculiarities of British and American varieties of 

medical English may be carried out by students only as their individual work or under 

the guidance of a teacher.  

The involvement of students into such type of research helps them to 

ï develop professional language skills; 

ï be able to use and understand British and American medical vocabulary; 

ï learn more about national health systems of Great Britain and USA; 

ï develop analytical skills;  

ï be motivated for studying English. 

British and American are two principal English varieties and it is important not 

to limit studentsô language acquisition to one of them only.  
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ɸʥʥʦʪʘʮʠʷ: ʆʧʨʝʜʝʣʝʥʠʝ ʩʪʨʘʪʝʛʠʠ ʧʨʝʧʦʜʘʚʘʥʠʷ ʷʟʳʢʘ ʩʧʝʮʠʘʣʴʥʦʩʪʠ ʥʝ ʤʦʞʝʪ ʥʝ 

ʫʯʠʪʳʚʘʪʴ ʩʧʝʮʠʬʠʯʝʩʢʠʝ ʟʘʜʘʯʠ ʠ ʧʨʦʬʠʣʴʥʳʝ ʟʥʘʥʠʷ ʦʙʫʯʘʶʱʠʭʩʷ. ʏʪʦʙʳ ʫʩʧʝʰʥʦ 

ʠʥʪʝʛʨʠʨʦʚʘʪʴ ʟʘʜʘʯʠ ʢʫʨʩʘ ʠ ʦʧʳʪ ʩʪʫʜʝʥʪʦʚ, ʨʘʙʦʪʘ ʠ ʦʙʩʫʞʜʝʥʠʝ ʤʘʪʝʨʠʘʣʦʚ ʢʫʨʩʘ ʙʫʜʫʪ 

ʪʨʝʙʦʚʘʪʴ ʙʦʣʝʝ ʜʝʪʘʣʴʥʳʭ ʢʦʤʤʝʥʪʘʨʠʝʚ ʠ ʠʩʩʣʝʜʦʚʘʥʠʡ ʩʦ ʩʪʦʨʦʥʳ ʚʩʝʭ ʫʯʘʩʪʥʠʢʦʚ ʢʫʨʩʘ. 
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ʘʥʛʣʡʠʩʢʦʤʫ ʩʦ ʩʪʫʜʝʥʪʘʤʠ ʧʨʦʛʨʘʤʤʳ ʤʘʛʠʩʪʨʘʪʫʨʳ.  
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Commentary as a Strategy of Text Analysis in Legal English Class:  

Types of Strategies, Objectives, Challenges and Expected Outcomes 

Abstract: Integrating specialized texts into ESP courses requires developing a whole range 

of activities helping students successfully acquire legal vocabulary. At the same time course 

development should properly accommodate studentsô knowledge about law and maintain a good 

balance between ócarrier-contentô and óreal-contentô giving sufficient room for critical analysis and 

discussion. In this regard, the article suggests that commenting and meaning-negotiation will be the 

main strategies of teaching legal English. The author analyzes the application of this strategy outlining 

its main types and aspects. The discussion focuses on the work with students of masterôs programmes. 
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Successful integration of specialized texts in ESP courses depends on the 

óintelligibilityô of tasks and activities and whether such tasks afford room for critical 

commenting and negotiating the meaning. In this article ócommenting and negotiatingô 

is treated as an overarching strategy of teaching legal English in a non-native 

educational setting. The purpose of the article is to highlight certain practical aspects 

of this strategy and to show how they frame communicative interaction helping 
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students navigate through the complexities of a legal text. I will pay little attention to 

the distinction between ócarrier contentô and óreal contentô [1, p. 24] and importance of 

that distinction for the purposes of ESP teaching for there is extensive research and 

analysis of teaching practices on this topic. However, it will be necessary to refer to 

some of the key characteristics of óreal contentô, i.e. the language of law throughout 

the analysis. 

The sphere of legal studies and profession offers a vast range of ESP content 

which requires analysis and development of strategies and activities facilitating the 

acquisition of legal English. In its broadest sense, commenting and meaning-

negotiation is aimed at uncovering legal senses contained in a legal text. Commenting 

and meaning-negotiation as a strategy may target different levels of a legal text as a 

unit of legal discourse, whether it is a newspaper article or a law report, enabling 

students to grasp and acquire content-specific notions. Thus, it would be sensible to 

speak about commenting and negotiation of meaning: 

- at the level of lexical units; 

- at the level of context;  

- against the background of another language. 

I will further discuss commenting and negotiation of meaning at each of the three 

levels to reveal problems and questions that should be accommodated within a legal 

English course.  

It is possible that providing legal definitions could be the most ostensible form 

of commenting and negotiation of meaning, however a pertinent question should be 

whether we focus on the meaning or senses when working with legal texts. The latter 

refers to the ability to elicit the sense of a law term in a particular context thus it implies 

more careful examination of terms and their juxtapositions in the text. On the other 

hand, contrasting in-text collocations with other common collocations may reveal more 

about the meaning and use of a law term. Without denying the role of legal dictionaries 

in the legal English course, their primary function is to fix the meaning, thus citing 

definitions should provide background for lead-in or vocabulary tasks, however, the 

focus of such tasks should be on eliciting the senses of law terms in the given context. 

Another problem concerns the choice of law terms whose meanings should be in 

primary focus. In my opinion, the choice of such terms will depend on the topic of the 

content and the problems it highlights. Besides, additionally legal English teachers 

could offer vocabulary tasks highlighting lexical and syntactic potential of the lexical 

units in question and related terms. But commenting on a definition should not overtake 

communicative goals of the course and overshadow the rhetorical and pragmatic value 

of the legal text, thus commenting on meaning should be supplemented by other 
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commenting and meaning-negotiation strategies such as reframing and transfer (or 

recontextualisation). 

Naturally, discussing legal texts for ESP purposes is never confined to 

discovering the meaning of topic-specific terms only, ï a more daunting task would be 

to communicate a relationship between the language and the context which reflects 

how an event or a situation discussed in the text is represented or interacted. The notion 

of context is thoroughly examined in scholarly works on pragmatics therefore for the 

purposes of this work we employ the definition cited by Chi-He Elder in óContext, 

Cognition and Conditionalsô. Context is a combination of ólinguisticô and óextra-

linguistic informationô such as ó(i) word meaning and sentence structureô, ó(ii) world 

knowledgeô, ó(iii) situation of discourseô, ó(iv) stereotypes and presumptions about 

society and cultureô, ó(v) properties of the human inferential systemô [2, p. 110ï111]. 

Roughly speaking, within legal English course developing context awareness means 

bridging the situation or problem of discourse (legal text), its legal (conceptual) 

interpretation and required linguistic means describing the situation or problem of 

discourse.  

To this end it is crucial that text-based tasks and questions enable students to 

interact with the text and reframe it by providing comments on possible vocabulary 

and grammar reworking (unpacking complex syntactic units and nominalisation), thus 

testing not only the coherence of the language content but also the conceptual 

coherence of the text. A good example would be a task offering to analyze the modal 

meanings of óshallô in the text of agreements: 

óóShallô has the narrow legal meaning of óhaving the obligation / dutyô, but in its 

broader application is often used in place of ómayô, ówillô to refer to possibilities or 

consequences respectively. To avoid ambiguity, choose a phrase from the box to clarify 

the use of óshallô in each sentence.ô [3, p. 32]. 

As we can see the task provides a preliminary note giving a reference point to 

students to analyze the text of provisions accordingly. Besides, suggesting students the 

tasks that would prompt interaction with the text inconspicuously flesh out the legal 

context per se. In other words, reframing as a strategy of commenting and meaning-

negotiation aims to enable students to comment on the content of legal texts by way of 

interaction with the text using inferences, interpretations, meaning-negotiation and 

completing context development tasks as well as building the conceptual framework 

of the text. The reframing strategy can be particularly useful when students discuss 

professional texts, for example, law reports or contractual provisions. Another 

important facet of context awareness concerns óworld-knowledgeô and óstereotypes and 

presumptionsô which warrant comparative approach to the acquisition of legal English 

resulting in the need to highlight the differences in understanding of legal terms in 
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different legal systems as well as challenges of providing adequate translation into 

native language of law students. This brings us to the discussion of transfer or 

recontextualization as another type of commenting and meaning-negotiation strategy.  

Transfer and recontextualization primarily refers to translating and commenting 

on equivalents of law terms. Search for adequate variants of translation requires 

drawing comparison between the two legal systems and making inferences regarding 

the meaning and usage of law terms. This task raises the problem of adopting proper 

translation strategies that should be guided by comprehensive analysis of óthe legal 

meaning of the term and context of use, specific requirements of the recipient language 

and communicative eventô [4, p. 611ï614]. Thus developing studentsô translation skills 

should properly accommodate their background knowledge, encourage critical analysis 

of existing discrepancies between two legal systems and improve their ability to 

adequately overcome those discrepancies when transferring English law terms into 

recipient language setting. To some extent reframing and meaning negotiation 

discussed above can pave the way to adequate translation although translation as a 

method of transfer does stand out among other language acquisition techniques.  

To sum up, in my view, commenting and negotiation of meaning constitutes an 

overarching strategy of legal English teaching, and it goes along three levels (lexical; 

contextual; transfer or cross-language). Successful integration of this strategy should 

encourage critical analysis, interaction with the text and develop studentsô language 

use skills and accuracy.  
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ɿʅɸʏʀʄʆʉʊʔ ʂʋʃʔʊʋʈʅʆɻʆ ʂʆʅʊɽʂʉʊɸ  

ɺ ʇʈɽʇʆɼɸɺɸʅʀʀ ʀʅʆʉʊʈɸʅʅʆɻʆ ʗɿʓʂɸ 

 

ɸʥʥʦʪʘʮʠʷ: ɺ ʩʪʘʪʴʝ ʘʚʪʦʨ ʧʨʝʜʩʪʘʚʠʣ ʤʦʜʝʣʴ ʫʩʧʝʭʘ ʢʦʤʤʫʥʠʢʘʪʠʚʥʦʛʦ 

ʚʟʘʠʤʦʜʝʡʩʪʚʠʷ, ʨʘʩʩʤʦʪʨʝʚ ʥʝʢʦʪʦʨʳʝ ʘʩʧʝʢʪʳ ʢʫʣʴʪʫʨʥʦʛʦ ʢʦʥʪʝʢʩʪʘ, ʧʦʜʯʝʨʢʠʚʘʶʱʠʝ 

ʚʘʞʥʦʩʪʴ ʨʦʣʠ ʦʪʜʝʣʴʥʳʭ ʩʦʩʪʘʚʣʷʶʱʠʭ ʚ ʦʙʫʯʝʥʠʠ ʷʟʳʢʫ, ʬʦʢʫʩʠʨʫʷʩʴ ʥʘ ʥʝʤʝʮʢʫʶ 

ʢʫʣʴʪʫʨʫ. ʇʦʜʯʝʨʢʠʚʘʝʪʩʷ ʢʣʶʯʝʚʘʷ ʨʦʣʴ ʢʫʣʴʪʫʨʥʳʭ ʦʩʦʙʝʥʥʦʩʪʝʡ ʚ ʩʬʦʨʤʠʨʦʚʘʥʥʦʩʪʠ 

ʢʦʤʤʫʥʠʢʘʪʠʚʥʦʡ ʢʦʤʧʝʪʝʥʮʠʠ. ɸʥʘʣʠʟʠʨʫʶʪʩʷ ʥʝʢʦʪʦʨʳʝ ʫʩʪʦʡʯʠʚʳʝ ʚʳʨʘʞʝʥʠʷ, ʢʦʪʦʨʳʝ 

ʠʥʪʝʨʧʨʝʪʠʨʫʶʪʩʷ ʪʦʣʴʢʦ ʥʘ ʦʩʥʦʚʝ ʢʫʣʴʪʫʨʥʳʭ ʬʘʢʪʦʚ.  
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ɺ ʫʩʣʦʚʠʷʭ ʪʝʩʥʦʛʦ ʤʝʞʜʫʥʘʨʦʜʥʦʛʦ ʩʦʪʨʫʜʥʠʯʝʩʪʚʘ ʥʝʚʦʟʤʦʞʥʦ 

ʦʙʦʡʪʠʩʴ ʙʝʟ ʘʢʪʠʚʥʦʛʦ ʫʯʘʩʪʠʷ ʧʨʝʜʩʪʘʚʠʪʝʣʝʡ ʨʘʟʣʠʯʥʳʭ ʢʫʣʴʪʫʨʥʳʭ ʩʨʝʜ. 

ʂʫʣʴʪʫʨʥʳʡ ʢʦʥʪʝʢʩʪ ʪʨʝʙʫʝʪ ʫʚʘʞʝʥʠʷ ʢ ʦʩʦʙʝʥʥʦʩʪʷʤ ʩʪʨʘʥʳ, ʷʟʳʢ ʢʦʪʦʨʦʡ 

ʤʳ ʠʟʫʯʘʝʤ, ʠ ʧʦʥʠʤʘʥʠʷ ʪʦʛʦ, ʯʪʦ ʪʦ, ʯʪʦ ʩʯʠʪʘʝʪʩʷ ʧʨʠʝʤʣʝʤʳʤ ʚ ʦʜʥʦʡ 

ʢʫʣʴʪʫʨʝ, ʤʦʞʝʪ ʙʳʪʴ ʩʦʚʝʨʰʝʥʥʦ ʥʝʧʦʥʷʪʥʳʤ ʠʣʠ ʜʘʞʝ ʦʩʢʦʨʙʠʪʝʣʴʥʳʤ ʚ 

ʜʨʫʛʦʡ. ʕʪʦ ʚʘʞʥʳʡ ʢʦʤʧʦʥʝʥʪ ʚ ʩʠʩʪʝʤʝ ʧʦʜʛʦʪʦʚʢʠ ʩʧʝʮʠʘʣʠʩʪʦʚ ʨʘʟʥʳʭ 

ʧʨʦʬʝʩʩʠʡ, ʪʨʝʙʫʶʱʠʡ ʠʟʫʯʝʥʠʷ ʚʥʫʪʨʝʥʥʠʭ ʠ ʚʥʝʰʥʠʭ ʘʩʧʝʢʪʦʚ ʚ ʦʪʥʦʰʝʥʠʷʭ. 

ʆʩʥʦʚʥʦʡ ʮʝʣʴʶ ʦʙʫʯʝʥʠʷ ʠʥʦʩʪʨʘʥʥʦʤʫ ʷʟʳʢʫ ʩʪʫʜʝʥʪʦʚ ʥʝʷʟʳʢʦʚʳʭ ʚʫʟʦʚ 

ʷʚʣʷʝʪʩʷ ʬʦʨʤʠʨʦʚʘʥʠʝ ʤʝʞʢʫʣʴʪʫʨʥʦʡ ʢʦʤʧʝʪʝʥʮʠʠ. ʄʝʞʢʫʣʴʪʫʨʥʘʷ 

ʢʦʤʧʝʪʝʥʮʠʷ ʠ ʢʫʣʴʪʫʨʥʳʡ ʢʦʥʪʝʢʩʪ ʥʝʨʘʟʨʳʚʥʦ ʩʚʷʟʘʥʳ, ʪ.ʢ. ʦʙʫʯʝʥʠʝ ʜʘʥʥʦʤʫ 

ʘʩʧʝʢʪʫ ʷʚʣʷʝʪʩʷ ʦʩʥʦʚʦʡ ʜʣʷ ʫʩʧʝʰʥʦʛʦ ʚʟʘʠʤʦʜʝʡʩʪʚʠʷ ʤʝʞʜʫ 
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ʧʨʝʜʩʪʘʚʠʪʝʣʷʤʠ ʜʚʫʭ ʢʫʣʴʪʫʨ. ɺʨʷʜ ʣʠ ʤʦʞʝʪ ʙʳʪʴ ʢʘʢʦʝ-ʣʠʙʦ ʩʦʤʥʝʥʠʝ ʚ ʪʦʤ, 

ʯʪʦ ʩʫʱʝʩʪʚʫʶʪ ʦʧʨʝʜʝʣʝʥʥʳʝ ʯʝʨʪʳ ʧʨʝʜʩʪʘʚʠʪʝʣʝʡ ʨʘʟʥʳʭ ʥʘʮʠʦʥʘʣʴʥʦʩʪʝʡ. 

ʏʝʣʦʚʝʢ ʬʦʨʤʠʨʫʝʪʩʷ ʙʣʘʛʦʜʘʨʷ ʩʚʦʝʡ ʧʨʠʥʘʜʣʝʞʥʦʩʪʠ ʢ ʥʘʮʠʠ. ʀʤʝʥʥʦ 

ʧʦʵʪʦʤʫ ʤʳ ʩʯʠʪʘʝʤ, ʯʪʦ ʟʘʷʚʣʝʥʥʘʷ ʪʝʤʘʪʠʢʘ ʷʚʣʷʝʪʩʷ ʘʢʪʫʘʣʴʥʦʡ ʠ ʚ ʥʘʰʠ ʜʥʠ. 

ʂʫʣʴʪʫʨʥʳʡ ʢʦʥʪʝʢʩʪ ʚʢʣʶʯʘʝʪ ʚ ʩʝʙʷ ʪʘʢʠʝ ʢʦʤʧʦʥʝʥʪʳ, ʢʘʢ ʮʝʥʥʦʩʪʠ, ʥʦʨʤʳ 

ʧʦʚʝʜʝʥʠʷ, ʦʩʦʙʝʥʥʦʩʪʠ ʚʦʩʧʨʠʷʪʠʷ ʠ ʤʳʰʣʝʥʠʷ, ʪʨʘʜʠʮʠʠ, ʢʦʪʦʨʳʝ ʬʦʨʤʠʨʫʶʪ 

ʧʦʚʝʜʝʥʠʝ ʣʶʜʝʡ. 

ɼʣʷ ʥʘʯʘʣʘ ʨʘʩʩʤʦʪʨʠʤ ʦʩʥʦʚʥʳʝ ʧʨʠʯʠʥʳ, ʧʦʜʯʝʨʢʠʚʘʶʱʠʝ ʚʘʞʥʦʩʪʴ 

ʫʯʝʪʘ ʜʘʥʥʦʛʦ ʫʯʝʙʥʦʛʦ ʤʘʪʝʨʠʘʣʘ ʠ ʝʛʦ ʠʩʧʦʣʴʟʦʚʘʥʠʷ ʥʘ ʟʘʥʷʪʠʷʭ ʧʦ 

ʠʥʦʩʪʨʘʥʥʦʤʫ ʷʟʳʢʫ, ʢ ʢʦʪʦʨʦʤʫ, ʧʦ-ʥʘʰʝʤʫ ʤʥʝʥʠʶ, ʦʪʥʦʩʷʪʩʷ ʩʣʝʜʫʶʱʠʝ: 

1. ʇʦʥʠʤʘʥʠʝ ʨʘʟʣʠʯʥʳʭ ʪʦʯʝʢ ʟʨʝʥʠʷ, ʚʦʟʥʠʢʘʶʱʠʭ ʠʟ-ʟʘ ʢʫʣʴʪʫʨʥʳʭ 

ʨʘʟʣʠʯʠʡ, ʧʦʟʚʦʣʷʝʪ ʥʘʭʦʜʠʪʴ ʢʦʤʧʨʦʤʠʩʩʳ ʠ ʨʝʰʘʪʴ ʩʧʦʨʳ ʤʠʨʥʳʤ ʧʫʪʝʤ. 

2. ʆʙʱʝʥʠʝ ʩ ʣʶʜʴʤʠ ʠʟ ʨʘʟʥʳʭ ʩʪʨʘʥ ʨʘʩʰʠʨʷʝʪ ʤʠʨʦʚʦʟʟʨʝʥʠʝ, ʩʧʦʩʦʙʩʪʚʫʝʪ 

ʣʠʯʥʦʤʫ ʨʦʩʪʫ ʠ ʨʘʟʚʠʪʠʶ ʢʨʠʪʠʯʝʩʢʦʛʦ ʤʳʰʣʝʥʠʷ. 

3. ʉʧʦʩʦʙʥʦʩʪʴ ʘʜʘʧʪʠʨʦʚʘʪʴʩʷ ʢ ʨʘʟʣʠʯʥʳʤ ʢʫʣʴʪʫʨʥʳʤ ʢʦʥʪʝʢʩʪʘʤ ʩʪʘʥʦʚʠʪʩʷ 

ʦʩʥʦʚʥʳʤ ʥʘʚʳʢʦʤ. ʇʨʝʧʦʜʘʚʘʪʝʣʠ ʠ ʩʪʫʜʝʥʪʳ ʩʪʘʥʦʚʷʪʩʷ ʛʠʙʢʠʤʠ ʠ 

ʦʪʢʨʳʪʳʤʠ ʢ ʥʦʚʳʤ ʠʜʝʷʤ ʠ ʧʦʜʭʦʜʘʤ. 

ɺ ʢʘʯʝʩʪʚʝ ʧʨʝʜʤʝʪʘ ʠʩʩʣʝʜʦʚʘʥʠʷ ʧʨʝʜʩʪʘʚʣʝʥ ʢʫʣʴʪʫʨʥʳʡ ʢʦʥʪʝʢʩʪ, ʚ 

ʢʦʤʧʦʥʝʥʪʘʭ ʢʦʪʦʨʦʛʦ ʠʩʧʦʣʴʟʫʶʪʩʷ ʫʩʪʦʡʯʠʚʳʝ ʚʳʨʘʞʝʥʠʷ, ʠʜʠʦʤʳ ʠ 

ʬʨʘʟʝʦʣʦʛʠʟʤʳ. ʆʥʠ ʠʛʨʘʶʪ ʚʘʞʥʫʶ ʨʦʣʴ ʚ ʠʟʫʯʝʥʠʠ ʠʥʦʩʪʨʘʥʥʦʛʦ ʷʟʳʢʘ, ʪ.ʢ. 

ʯʘʩʪʦ ʚʳʪʝʢʘʶʪ ʠʟ ʪʨʘʜʠʮʠʡ, ʦʙʳʯʘʝʚ ʠ ʤʝʥʪʘʣʠʪʝʪʘ ʥʘʨʦʜʘ, ʦʪʨʘʞʘʷ 

ʦʩʦʙʝʥʥʦʩʪʠ ʤʳʰʣʝʥʠʷ ʛʨʘʞʜʘʥ ɻʝʨʤʘʥʠʠ. ʕʪʦ ʧʦʟʚʦʣʷʝʪ ʛʣʫʙʞʝ ʧʦʥʷʪʴ 

ʢʫʣʴʪʫʨʥʳʝ ʦʩʦʙʝʥʥʦʩʪʠ ʩʪʨʘʥʳ, ʯʪʦ, ʚ ʩʚʦʶ ʦʯʝʨʝʜʴ, ʜʝʣʘʝʪ ʷʟʳʢ ʩʨʝʜʩʪʚʦʤ 

ʦʙʱʝʥʠʷ. ɿʥʘʥʠʝ ʢʫʣʴʪʫʨʥʳʭ ʵʣʝʤʝʥʪʦʚ ʧʦʤʦʛʘʝʪ ʩʪʫʜʝʥʪʘʤ ʚʦʩʧʨʠʥʠʤʘʪʴ ʷʟʳʢ 

ʢʘʢ ʞʠʚʫʶ ʩʠʩʪʝʤʫ, ʦʪʨʘʞʘʶʱʫʶ ʞʠʟʥʴ ʧʨʦʞʠʚʘʶʱʠʭ ʚ ʩʪʨʘʥʝ ʣʶʜʝʡ ʠ 

ʪʨʘʜʠʮʠʠ. ɹʝʟ ʪʘʢʠʭ ʟʥʘʥʠʡ ʩʪʫʜʝʥʪʳ ʩʪʘʣʢʠʚʘʶʪʩʷ ʩ ʪʨʫʜʥʦʩʪʷʤʠ ʚ ʧʦʥʠʤʘʥʠʠ 

ʧʦʜʪʝʢʩʪʘ, ʶʤʦʨʘ ʠʣʠ ʵʤʦʮʠʦʥʘʣʴʥʦʡ ʦʢʨʘʩʢʠ. ʉʦʜʝʨʞʘʥʠʝ ʤʥʦʛʠʭ ʫʩʪʦʡʯʠʚʳʭ 

ʚʳʨʘʞʝʥʠʡ ʠ ʠʜʠʦʤ ʧʦʥʠʤʘʝʪʩʷ ʪʦʣʴʢʦ ʚ ʨʘʤʢʘʭ ʢʫʣʴʪʫʨʥʦʡ ʩʨʝʜʳ. ʆʙʨʘʪʠʤʩʷ 

ʢ ʜʚʫʤ ʧʨʠʤʝʨʘʤ. ʋʩʪʦʡʯʠʚʦʝ ʚʳʨʘʞʝʥʠʝ ñDas Kind beim Schopfe packenò (ʚʟʷʪʴ 

ʩʠʪʫʘʮʠʶ ʧʦʜ ʢʦʥʪʨʦʣʴ) ʦʪʨʘʞʘʝʪ ʮʝʥʥʦʩʪʠ ʠ ʥʦʨʤʳ ʧʦʚʝʜʝʥʠʷ ʚ ʥʝʤʝʮʢʦʡ 

ʢʫʣʴʪʫʨʝ, ʛʜʝ ʘʢʮʝʥʪ ʜʝʣʘʝʪʩʷ ʥʘ ʦʪʚʝʪʩʪʚʝʥʥʦʩʪʠ ʠ ʥʝʦʙʭʦʜʠʤʦʩʪʠ ʧʨʠʥʠʤʘʪʴ 

ʩʨʦʯʥʳʝ ʤʝʨʳ ʚ ʩʣʦʞʥʳʭ ʩʠʪʫʘʮʠʷʭ. ʋʩʪʦʡʯʠʚʦʝ ʚʳʨʘʞʝʥʠʝ ñDas ist mir Wurstò 

(ʤʥʝ ʚʩʝ ʨʘʚʥʦ) ʚ ʧʦʚʩʝʜʥʝʚʥʦʡ ʨʝʯʠ ʠʩʧʦʣʴʟʫʝʪʩʷ ʜʣʷ ʦʙʦʟʥʘʯʝʥʠʷ ʙʝʟʨʘʟʣʠʯʠʷ 

ʢ ʢʘʢʦʤʫ-ʪʦ ʚʦʧʨʦʩʫ ʠʣʠ ʩʠʪʫʘʮʠʠ. ʇʦʥʷʪʴ ʩʤʳʩʣ ʩʢʘʟʘʥʥʦʛʦ ʥʝ ʩʣʦʞʥʦ, ʪ.ʢ. ʚ 

ʦʩʥʦʚʝ ʣʝʞʠʪ ʩʣʦʚʦ çʢʦʣʙʘʩʘè, ʘ ʚ ʥʝʤʝʮʢʦʡ ʢʫʣʴʪʫʨʝ ʦʥʘ ʥʝ ʷʚʣʷʝʪʩʷ 

ʜʝʣʠʢʘʪʝʩʥʳʤ ʧʨʦʜʫʢʪʦʤ. ʉʣʝʜʫʝʪ ʧʦʜʯʝʨʢʥʫʪʴ, ʯʪʦ ʟʥʘʯʝʥʠʝ ʫʩʪʦʡʯʠʚʳʭ 

ʚʳʨʘʞʝʥʠʡ, ʬʨʘʟʝʦʣʦʛʠʟʤʦʚ ʠ ʠʜʠʦʤ ʥʝ ʪʦʣʴʢʦ ʦʙʦʛʘʱʘʝʪ ʩʣʦʚʘʨʥʳʡ ʟʘʧʘʩ, ʥʦ ʠ 

ʩʧʦʩʦʙʩʪʚʫʝʪ ʣʫʯʰʝʤʫ ʧʦʥʠʤʘʥʠʶ ʷʟʳʢʘ ʢʘʢ ʠʥʩʪʨʫʤʝʥʪʘ ʦʙʱʝʥʠʷ. 
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ʂʫʣʴʪʫʨʥʳʡ ʢʦʥʪʝʢʩʪ ʚʢʣʶʯʘʝʪ ʚ ʩʝʙʷ ʪʘʢʞʝ ʮʝʥʥʦʩʪʠ ʠ ʥʦʨʤʳ, 

ʦʧʨʝʜʝʣʷʶʱʠʝ ʧʦʚʝʜʝʥʠʝ ʠ ʚʦʩʧʨʠʷʪʠʝ ʣʶʜʝʡ ʚ ʦʧʨʝʜʝʣʝʥʥʦʡ ʢʫʣʴʪʫʨʝ. ʆʥʠ 

ʬʦʨʤʠʨʫʶʪ ʫʥʠʢʘʣʴʥʫʶ ʢʫʣʴʪʫʨʥʫʶ ʠʜʝʥʪʠʯʥʦʩʪʴ, ʦʪʨʘʞʘʶʱʫʶ ʨʘʟʣʠʯʥʳʝ 

ʩʬʝʨʳ ʞʠʟʥʠ ʛʨʘʞʜʘʥ ʩʪʨʘʥʳ.  

ʆʜʥʦʡ ʠʟ ʢʣʶʯʝʚʳʭ ʮʝʥʥʦʩʪʝʡ ʥʝʤʝʮʢʦʛʦ ʦʙʱʝʩʪʚʘ ʷʚʣʷʝʪʩʷ ʪʨʫʜʦʣʶʙʠʝ 

ʠ ʜʠʩʮʠʧʣʠʥʘ. ʕʪʠ ʢʘʯʝʩʪʚʘ ʭʘʨʘʢʪʝʨʠʟʫʶʪ ʦʪʥʦʰʝʥʠʝ ʯʝʣʦʚʝʢʘ ʢ ʨʘʙʦʪʝ ʠ ʝʛʦ 

ʤʝʞʣʠʯʥʦʩʪʥʳʝ ʦʪʥʦʰʝʥʠʷ. ʀʜʠʦʤʘ, ʜʝʤʦʥʩʪʨʠʨʫʶʱʘʷ ʟʥʘʯʝʥʠʝ ʵʪʦʡ 

ʮʝʥʥʦʩʪʠ, ñOrdnung muss seinò (ʧʦʨʷʜʦʢ ʜʦʣʞʝʥ ʙʳʪʴ) ʠʩʧʦʣʴʟʫʝʪʩʷ ʚ ʢʦʥʪʝʢʩʪʝ 

ʩʦʙʣʶʜʝʥʠʷ ʦʙʱʝʩʪʚʝʥʥʳʭ ʥʦʨʤ. ʇʦʨʷʜʦʢ ʘʩʩʦʮʠʠʨʫʝʪʩʷ ʩ ʚʳʩʦʢʠʤ ʫʨʦʚʥʝʤ 

ʞʠʟʥʠ, ʢʘʯʝʩʪʚʦʤ ʨʘʙʦʪʳ. 

ɾʠʪʝʣʷʤ ɻʝʨʤʘʥʠʠ ʭʘʨʘʢʪʝʨʥʘ ʧʨʷʤʦʣʠʥʝʡʥʦʩʪʴ ʚ ʦʙʱʝʥʠʠ, ʯʪʦ 

ʦʪʨʘʞʘʝʪʩʷ ʚʦ ʬʨʘʟʝʦʣʦʛʠʟʤʝ ĂButter bei die Fischeò. ɺʦ ʚʨʝʤʷ ʨʘʟʛʦʚʦʨʘ ʥʝ 

ʩʣʝʜʫʝʪ ʫʭʦʜʠʪʴ ʚ ʩʪʦʨʦʥʫ ʦʪ ʦʪʚʝʪʘ, ʫʢʣʦʥʷʪʴʩʷ ʦʪ ʩʫʪʠ ʜʝʣʘ, ʘ ʥʫʞʥʦ ʩʨʘʟʫ 

ʧʝʨʝʭʦʜʠʪʴ ʢ ʨʝʰʝʥʠʶ ʚʦʧʨʦʩʘ.  

ɺʘʞʥʦʝ ʤʝʩʪʦ ʚ ʞʠʟʥʠ ʣʶʜʝʡ ʟʘʥʠʤʘʶʪ ʩʝʤʴʷ ʠ ʜʨʫʞʙʘ. ʇʨʦʯʥʳʝ 

ʩʝʤʝʡʥʳʝ ʫʟʳ ʠʤʝʶʪ ʦʩʦʙʦʝ ʟʥʘʯʝʥʠʝ ʜʣʷ ʞʠʪʝʣʝʡ ɻʝʨʤʘʥʠʠ. ɸʢʪʫʘʣʴʥʳʤʠ 

ʦʩʪʘʶʪʩʷ ʪʨʘʜʠʮʠʦʥʥʳʝ ʩʝʤʝʡʥʳʝ ʥʦʨʤʳ, ʪʘʢʠʝ ʢʘʢ ʚʟʘʠʤʦʧʦʤʦʱʴ, ʧʦʜʜʝʨʞʢʘ 

ʠ ʟʘʙʦʪʘ ʦ ʯʣʝʥʘʭ ʩʝʤʴʠ, ʜʨʫʞʙʘ. ʅʝʤʮʳ ʮʝʥʷʪ ʚʨʝʤʷ, ʧʨʦʚʝʜʝʥʥʦʝ ʚʤʝʩʪʝ ʩ 

ʙʣʠʟʢʠʤʠ. ʆʜʥʦʡ ʠʟ ʠʜʠʦʤ, ʧʦʜʪʚʝʨʞʜʘʶʱʝʡ ʜʘʥʥʫʶ ʮʝʥʥʦʩʪʴ, ʷʚʣʷʝʪʩʷ ĂBlut 

ist dicker als Wasserò (ʢʨʦʚʴ ʛʫʱʝ ʚʦʜʳ).  

ɺʘʞʥʳʤ ʘʩʧʝʢʪʦʤ ʥʝʤʝʮʢʦʡ ʢʫʣʴʪʫʨʳ ʷʚʣʷʝʪʩʷ ʪʨʫʜʦʣʶʙʠʝ, ʩʪʨʝʤʣʝʥʠʝ ʢ 

ʠʥʥʦʚʘʮʠʷʤ ʠ ʥʘʫʯʥʳʤ ʜʦʩʪʠʞʝʥʠʷʤ. ʀʜʠʦʤʘ ĂWer rastet, der rostetò (ʢʪʦ 

ʦʪʜʳʭʘʝʪ, ʪʦʪ ʨʞʘʚʝʝʪ) ʧʦʜʯʝʨʢʠʚʘʝʪ ʟʥʘʯʠʤʦʩʪʴ ʪʨʫʜʘ. ʆʥʘ ʚʦʟʥʠʢʣʘ ʢʘʢ 

ʦʪʨʘʞʝʥʠʝ ʥʘʨʦʜʥʦʡ ʤʫʜʨʦʩʪʠ, ʢʦʪʦʨʘʷ ʛʣʘʩʠʪ, ʯʪʦ ʙʝʟʜʝʡʩʪʚʠʝ ʧʨʠʚʦʜʠʪ ʢ 

ʜʝʛʨʘʜʘʮʠʠ ʠ ʧʦʪʝʨʝ ʥʘʚʳʢʦʚ. ʕʪʘ ʬʨʘʟʘ ʩʪʘʣʘ ʧʦʧʫʣʷʨʥʦʡ ʠ ʠʩʧʦʣʴʟʫʝʪʩʷ ʚ 

ʢʘʯʝʩʪʚʝ ʩʪʠʤʫʣʘ ʜʣʷ ʤʦʪʠʚʘʮʠʠ ʣʶʜʝʡ ʢ ʘʢʪʠʚʥʦʡ ʜʝʷʪʝʣʴʥʦʩʪʠ. 

ɺ ɻʝʨʤʘʥʠʠ ʚʳʩʦʢʦ ʮʝʥʠʪʩʷ ʩʦʮʠʘʣʴʥʘʷ ʦʪʚʝʪʩʪʚʝʥʥʦʩʪʴ. ɻʨʘʞʜʘʥʝ 

ʘʢʪʠʚʥʦ ʧʨʠʥʠʤʘʶʪ ʫʯʘʩʪʠʝ ʚ ʞʠʟʥʠ ʦʙʱʝʩʪʚʘ. ʗʨʢʠʤ ʜʦʢʘʟʘʪʝʣʴʩʪʚʦʤ ʵʪʦʤʫ 

ʩʣʫʞʠʪ ʠʜʠʦʤʘ ĂGemeinsam sind wir starkò (ʚʤʝʩʪʝ ʤʳ ʩʠʣʘ). ʆʥʘ ʧʦʷʚʠʣʘʩʴ ʚ 

ʢʦʥʪʝʢʩʪʝ ʨʘʟʣʠʯʥʳʭ ʩʦʮʠʘʣʴʥʳʭ ʜʚʠʞʝʥʠʡ ʜʣʷ ʨʝʰʝʥʠʷ ʦʙʱʠʭ ʧʨʦʙʣʝʤ, ʪʘʢʠʭ 

ʢʘʢ ʥʝʨʘʚʝʥʩʪʚʦ, ʙʝʜʥʦʩʪʴ. ʀʜʝʷ ʩʦʩʪʦʷʣʘ ʚ ʪʦʤ, ʯʪʦ, ʨʘʙʦʪʘʷ ʩʦʦʙʱʘ, ʤʦʞʥʦ 

ʜʦʙʠʪʴʩʷ ʤʥʦʛʦʛʦ. ɺʟʘʠʤʦʧʦʤʦʱʴ ï ʦʩʥʦʚʘ ʦʙʱʝʩʪʚʝʥʥʳʭ ʦʪʥʦʰʝʥʠʡ.  

ɽʱʝ ʦʜʥʦʡ ʮʝʥʥʦʩʪʴʶ ʷʚʣʷʝʪʩʷ ʫʚʘʞʝʥʠʝ ʢ ʩʚʦʙʦʜʝ ʠ ʧʨʘʚʘʤ ʯʝʣʦʚʝʢʘ. 

ʂʘʞʜʳʡ ʛʨʘʞʜʘʥʠʥ ʠʤʝʝʪ ʧʨʘʚʦ ʥʘ ʩʚʦʠ ʫʙʝʞʜʝʥʠʷ ʠ ʤʥʝʥʠʷ. ʋʚʘʞʝʥʠʝ ʢ 

ʣʠʯʥʦʡ ʩʚʦʙʦʜʝ ʦʪʨʘʞʘʝʪʩʷ ʚ ʦʪʢʨʳʪʦʩʪʠ ʢ ʨʘʟʣʠʯʥʳʤ ʢʫʣʴʪʫʨʘʤ ʠ 

ʥʘʮʠʦʥʘʣʴʥʦʩʪʷʤ, ʧʨʦʞʠʚʘʶʱʠʤ ʚ ɻʝʨʤʘʥʠʠ. ʀʜʠʦʤʘ ĂDie Freiheit ist das hºchste 

Gutò (ʩʚʦʙʦʜʘ ï ʚʳʩʰʝʝ ʙʣʘʛʦ) ʠʣʣʶʩʪʨʠʨʫʝʪ ʚʘʞʥʦʩʪʴ ʩʚʦʙʦʜʳ ʢʘʢ 
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ʦʩʥʦʚʦʧʦʣʘʛʘʶʱʝʛʦ ʧʨʘʚʘ ʢʘʞʜʦʛʦ ʯʣʝʥʘ ʦʙʱʝʩʪʚʘ. ʆʥʘ ʚʦʟʥʠʢʣʘ ʚ ʵʧʦʭʫ 

ʇʨʦʩʚʝʱʝʥʠʷ ʩ ʨʘʟʚʠʪʠʝʤ ʠʜʝʡ ʦ ʧʨʘʚʘʭ ʯʝʣʦʚʝʢʘ. 

ɺʩʝ ʚʳʰʝʫʢʘʟʘʥʥʳʝ ʮʝʥʥʦʩʪʠ ʩʦʟʜʘʶʪ ʫʥʠʢʘʣʴʥʫʶ ʢʫʣʴʪʫʨʥʫʶ 

ʠʜʝʥʪʠʯʥʦʩʪʴ, ʢʦʪʦʨʘʷ ʚ ʫʩʣʦʚʠʷʭ ʛʣʦʙʘʣʠʟʘʮʠʠ ʧʦʩʪʦʷʥʥʦ ʨʘʟʚʠʚʘʝʪʩʷ. ʀ 

ʪʦʣʴʢʦ ʟʥʘʥʠʝ ʚʩʝʭ ʢʫʣʴʪʫʨʥʳʭ ʬʘʢʪʦʚ ʧʦʤʦʛʘʝʪ ʣʫʯʰʝ ʧʦʥʠʤʘʪʴ ʫʩʪʦʡʯʠʚʳʝ 

ʚʳʨʘʞʝʥʠʷ, ʬʨʘʟʝʦʣʦʛʠʟʤʳ ʠ ʠʜʠʦʤʳ. 

ʂʫʣʴʪʫʨʥʳʝ ʦʩʦʙʝʥʥʦʩʪʠ, ʪʘʢʠʝ ʢʘʢ ʪʨʘʜʠʮʠʠ ʠ ʦʙʳʯʘʠ, ʪʘʢʞʝ ʚʣʠʷʶʪ ʥʘ 

ʧʦʣʦʞʠʪʝʣʴʥʳʡ ʫʩʧʝʭ ʚ ʠʟʫʯʝʥʠʠ ʷʟʳʢʘ. ʅʘʧʨʠʤʝʨ, ʧʨʘʟʜʥʦʚʘʥʠʝ ʬʝʩʪʠʚʘʣʷ 

ʆʢʪʦʙʝʨʬʝʩʪ ʠʤʝʝʪ ʛʣʫʙʦʢʠʝ ʢʦʨʥʠ ʚ ʥʝʤʝʮʢʦʡ ʢʫʣʴʪʫʨʝ ʠ ʠʩʪʦʨʠʠ. ʕʪʦʪ 

ʧʨʘʟʜʥʠʢ ʧʨʝʜʩʪʘʚʣʷʝʪ ʩʦʙʦʡ ʚʘʞʥʳʡ ʵʣʝʤʝʥʪ ʙʘʚʘʨʩʢʦʡ ʢʫʣʴʪʫʨʳ. ʅʘ 

ʧʨʘʟʜʥʠʢʝ ʤʦʞʥʦ ʫʚʠʜʝʪʴ ʪʨʘʜʠʮʠʦʥʥʳʝ ʢʦʩʪʶʤʳ, ʪʘʥʮʳ ʠ ʥʘʨʦʜʥʳʝ ʠʛʨʳ, 

ʧʨʠʥʷʪʴ ʫʯʘʩʪʠʝ ʚ ʢʦʥʢʫʨʩʘʭ ʠ ʜʨʫʛʠʭ ʤʝʨʦʧʨʠʷʪʠʷʭ, ʧʦʜʯʝʨʢʠʚʘʶʱʠʭ 

ʙʦʛʘʪʩʪʚʦ ʢʫʣʴʪʫʨʥʦʡ ɻʝʨʤʘʥʠʠ. ʆʢʪʦʙʝʨʬʝʩʪ ï ʵʪʦ ʥʝ ʧʨʦʩʪʦ ʧʨʘʟʜʥʠʢ ʧʠʚʘ, ʘ 

ʚʘʞʥʦʝ ʩʦʙʳʪʠʝ, ʦʙʲʝʜʠʥʷʶʱʝʝ ʣʶʜʝʡ ʠ ʦʪʨʘʞʘʶʱʝʝ ʙʦʛʘʪʫʶ ʠʩʪʦʨʠʶ ʠ 

ʪʨʘʜʠʮʠʠ ʩʪʨʘʥʳ.  

ɺʦʩʧʨʠʷʪʠʝ ʩʣʝʜʫʝʪ ʪʘʢʞʝ ʨʘʩʩʤʘʪʨʠʚʘʪʴ ʢʘʢ ʩʪʨʫʢʪʫʨʥʫʶ ʩʦʩʪʘʚʣʷʶʱʫʶ, 

ʩʧʝʮʠʬʠʯʥʫʶ ʜʣʷ ʢʫʣʴʪʫʨʳ. ʕʪʦ ʦʟʥʘʯʘʝʪ, ʯʪʦ ʧʨʦʙʣʝʤʳ ʚ ʦʙʱʝʥʠʠ ʤʦʛʫʪ ʙʳʪʴ 

ʨʝʟʫʣʴʪʘʪʦʤ ʢʫʣʴʪʫʨʥʦ ʦʙʫʩʣʦʚʣʝʥʥʳʭ ʨʘʟʣʠʯʠʡ ʚ ʚʦʩʧʨʠʷʪʠʠ ʤʝʞʢʫʣʴʪʫʨʥʳʭ 

ʢʦʥʪʘʢʪʦʚ: ʪʦ, ʯʪʦ ʢʘʞʝʪʩʷ ʚʘʞʥʳʤ ʠ ʟʘʩʣʫʞʠʚʘʶʱʠʤ ʚʥʠʤʘʥʠʷ ʦʜʥʦʤʫ 

ʧʘʨʪʥʝʨʫ, ʥʝ ʠʤʝʝʪ ʟʥʘʯʝʥʠʷ ʜʣʷ ʜʨʫʛʦʛʦ. ʕʪʦ ʤʦʞʝʪ ʧʨʠʚʝʩʪʠ ʢ ʦʪʯʫʞʜʝʥʠʶ, 

ʠʥʦʛʜʘ ʜʘʞʝ ʢ ʥʝʜʦʧʦʥʠʤʘʥʠʶ.  

ʊʘʢʠʤ ʦʙʨʘʟʦʤ, ʤʳ ʚʠʜʠʤ, ʯʪʦ ʢʫʣʴʪʫʨʥʳʡ ʢʦʥʪʝʢʩʪ ʠʛʨʘʝʪ ʚʘʞʥʫʶ ʨʦʣʴ ʚ 

ʠʟʫʯʝʥʠʠ ʠʥʦʩʪʨʘʥʥʦʛʦ ʷʟʳʢʘ. ɿʥʘʥʠʝ ʩʪʨʫʢʪʫʨʥʳʭ ʵʣʝʤʝʥʪʦʚ ʢʦʥʪʝʢʩʪʘ 

ʩʧʦʩʦʙʩʪʚʫʝʪ ʘʢʪʠʚʠʟʘʮʠʠ ʧʨʦʮʝʩʩʘ ʦʙʫʯʝʥʠʷ. ʕʪʦ ʧʦʤʦʛʘʝʪ ʩʪʫʜʝʥʪʘʤ 

ʨʘʟʚʠʚʘʪʴ ʤʝʞʢʫʣʴʪʫʨʥʫʶ ʢʦʤʧʝʪʝʥʮʠʶ, ʯʪʦ ʥʝʚʦʟʤʦʞʥʦ ʙʝʟ ʛʣʫʙʦʢʦʛʦ 

ʧʦʥʠʤʘʥʠʷ ʢʫʣʴʪʫʨʥʳʭ ʦʩʦʙʝʥʥʦʩʪʝʡ ʩʪʨʘʥʳ. ʆʚʣʘʜʝʥʠʝ ʢʦʤʧʝʪʝʥʮʠʝʡ 

ʧʨʦʠʩʭʦʜʠʪ, ʩʬʦʨʤʠʨʦʚʘʚ ʷʟʳʢʦʚʦʝ ʩʦʟʥʘʥʠʝ ʠ ʩʦʭʨʘʥʠʚ ʢʫʣʴʪʫʨʥʦʝ ʥʘʩʣʝʜʠʝ.  

ʃʠʪʝʨʘʪʫʨʘ 
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ʋ ʉʊʋɼɽʅʊʆɺ ɺʋɿɸ  

ʇʈʀ ʆɹʋʏɽʅʀʀ ʀʅʆʉʊʈɸʅʅʓʄ ʗɿʓʂɸʄ 

 

ɸʥʥʦʪʘʮʠʷ: ʎʝʣʴ ʜʘʥʥʦʡ ʨʘʙʦʪʳ ï ʨʘʩʩʤʦʪʨʝʥʠʝ ʩʧʦʩʦʙʦʚ ʚʦʩʧʠʪʘʥʠʷ ʧʘʪʨʠʦʪʠʟʤʘ ʫ 

ʩʪʫʜʝʥʪʦʚ ʨʦʩʩʠʡʩʢʠʭ ʚʫʟʦʚ. ʇʘʪʨʠʦʪʠʟʤ ʦʧʨʝʜʝʣʷʝʪʩʷ ʢʘʢ ʦʩʥʦʚʦʧʦʣʘʛʘʶʱʠʡ ʢʦʤʧʦʥʝʥʪ 

ʨʘʙʦʪʳ ʩʦ ʩʪʫʜʝʥʪʘʤʠ, ʙʝʟ ʯʝʛʦ ʥʝʤʳʩʣʠʤʦ ʨʘʟʚʠʪʠʝ ʠ ʧʨʦʮʚʝʪʘʥʠʝ ʛʦʩʫʜʘʨʩʪʚʘ. ɸʢʪʫʘʣʴʥʦʩʪʴ 

ʧʨʦʙʣʝʤʳ ʦʙʫʩʣʦʚʣʝʥʘ ʩʦʚʦʢʫʧʥʦʩʪʴʶ ʧʦʣʠʪʠʯʝʩʢʠʭ ʠ ʠʜʝʦʣʦʛʠʯʝʩʢʠʭ ʬʘʢʪʦʨʦʚ, ʥʘ ʢʦʪʦʨʳʝ 

ʦʨʠʝʥʪʠʨʫʝʪʩʷ ʤʦʣʦʜʦʝ ʧʦʢʦʣʝʥʠʝ. ɸʚʪʦʨ ʜʝʣʘʝʪ ʚʳʚʦʜ, ʯʪʦ ʩʦʚʤʝʩʪʥʘʷ ʨʘʙʦʪʘ ʧʝʜʘʛʦʛʘ ʩ 

ʤʦʣʦʜʝʞʴʶ ʷʚʣʷʝʪʩʷ ʧʨʠʦʨʠʪʝʪʥʦʡ ʠ ʥʘʧʨʘʚʣʝʥʘ ʥʘ ʚʦʩʧʠʪʘʥʠʝ ʩʦʮʠʘʣʴʥʦ ʘʢʪʠʚʥʦʡ 

ʣʠʯʥʦʩʪʠ.  

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʛʨʘʞʜʘʥʩʢʦ-ʧʘʪʨʠʦʪʠʯʝʩʢʘʷ ʧʦʟʠʮʠʷ, ʚʦʩʧʠʪʘʥʠʝ, ʥʘʮʠʦʥʘʣʴʥʘʷ 

ʛʦʨʜʦʩʪʴ, ʧʨʦʝʢʪʳ, ʠʜʝʠ. 
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Fostering Civic-Patriotic Position among University Students  

in Teaching a Foreign Language  

Abstract:  The purpose of this work is to consider the methods of fostering a civil-patriotic 

position among Russian university students. Patriotism is defined as a fundamental component of 

work with students, without which the development and prosperity of the state is unthinkable. The 

relevance of the problem is due to the combination of political and ideological factors that the younger 

generation is guided by. The author concludes that joint work with young people is a priority and is 

aimed at educating a socially active person.  

Keywords: civil -patriotic position, education, national pride, projects, ideas. 

 

ʆʜʥʦʡ ʠʟ ʧʨʠʦʨʠʪʝʪʥʳʭ ʟʘʜʘʯ ʨʦʩʩʠʡʩʢʦʛʦ ʚʳʩʰʝʛʦ ʦʙʨʘʟʦʚʘʥʠʷ ʷʚʣʷʝʪʩʷ 

ʬʦʨʤʠʨʦʚʘʥʠʝ ʛʨʘʞʜʘʥʩʢʦ-ʧʘʪʨʠʦʪʠʯʝʩʢʦʡ ʧʦʟʠʮʠʠ ʫ ʩʪʫʜʝʥʪʦʚ ʚʫʟʦʚ. 

ɸʢʪʫʘʣʴʥʦʩʪʴ ʵʪʦʛʦ ʩʚʷʟʘʥʘ ʩ ʥʝʩʪʘʙʠʣʴʥʦʡ ʧʦʣʠʪʠʯʝʩʢʦʡ, ʵʢʦʥʦʤʠʯʝʩʢʦʡ ʠ 

ʠʜʝʦʣʦʛʠʯʝʩʢʦʡ ʩʠʪʫʘʮʠʝʡ ʚʦ ʚʩʝʤ ʤʠʨʝ, ʯʪʦ ʧʦʚʣʝʢʣʦ ʟʘ ʩʦʙʦʡ ʪʨʘʥʩʬʦʨʤʘʮʠʠ 

ʚ ʩʦʟʥʘʥʠʠ ʤʦʣʦʜʝʞʠ, ʢʦʛʜʘ ʜʘʞʝ ʩʣʦʚʦ çʧʘʪʨʠʦʪʠʟʤè ʩʪʘʣʦ ʝʜʚʘ ʣʠ ʥʝ 

ʨʫʛʘʪʝʣʴʥʳʤ. ʉʪʘʣʦ ʤʦʜʥʳʤ ʙʳʪʴ ʟʘʧʘʜʥʦ-ʦʨʠʝʥʪʠʨʦʚʘʥʥʳʤ ʠ ʧʦʨʠʮʘʪʴ ʚʩʝ 

ʨʦʩʩʠʡʩʢʦʝ. ʀʤʝʥʥʦ ʧʦʵʪʦʤʫ ʠʟʫʯʝʥʠʝ ʠʥʦʩʪʨʘʥʥʦʛʦ ʷʟʳʢʘ ʚ ʥʝʷʟʳʢʦʚʦʤ ʚʫʟʝ 

ʜʦʣʞʥʦ ʩʣʫʞʠʪʴ ʠʥʪʝʛʨʠʨʫʶʱʠʤ ʬʘʢʪʦʨʦʤ ʚ ʤʦʣʦʜʝʞʥʦʡ ʩʨʝʜʝ, ʥʝʟʘʚʠʩʠʤʦ ʦʪ 
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ʥʘʮʠʦʥʘʣʴʥʦʩʪʠ, ʚʝʨʦʠʩʧʦʚʝʜʘʥʠʷ ʠ ʨʘʟʥʠʮʳ ʢʫʣʴʪʫʨ. ʆʚʣʘʜʝʥʠʝ ʠʥʦʩʪʨʘʥʥʳʤ 

ʷʟʳʢʦʤ ʚ ʩʚʦʝʡ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʡ ʩʬʝʨʝ ʜʝʣʘʝʪ ʢʦʥʢʫʨʝʥʪʦʩʧʦʩʦʙʥʳʤʠ 

ʚʳʧʫʩʢʥʠʢʦʚ ʨʦʩʩʠʡʩʢʠʭ ʚʫʟʦʚ. ʉʝʛʦʜʥʷ ʫʨʦʚʝʥʴ ʧʦʜʛʦʪʦʚʢʠ 

ʚʳʩʦʢʦʢʚʘʣʠʬʠʮʠʨʦʚʘʥʥʦʛʦ ʩʧʝʮʠʘʣʠʩʪʘ ʧʨʝʜʧʦʣʘʛʘʝʪ ʫʤʝʥʠʝ ʨʘʟʙʠʨʘʪʴʩʷ ʚ 

ʜʦʢʫʤʝʥʪʘʮʠʠ ʥʘ ʠʥʦʩʪʨʘʥʥʦʤ ʷʟʳʢʝ, ʫʯʘʩʪʚʦʚʘʪʴ ʚ ʤʝʞʜʫʥʘʨʦʜʥʳʭ 

ʢʦʥʬʝʨʝʥʮʠʷʭ, ʥʘʣʘʞʠʚʘʪʴ ʢʦʥʪʘʢʪʳ ʩ ʟʘʨʫʙʝʞʥʳʤʠ ʧʘʨʪʥʝʨʘʤʠ ʠ ʤʥʦʛʦʝ 

ʜʨʫʛʦʝ, ʙʝʟ ʯʝʛʦ ʥʝʤʳʩʣʠʤʦ ʜʘʣʴʥʝʡʰʝʝ ʨʘʟʚʠʪʠʝ ʛʦʩʫʜʘʨʩʪʚʘ [1, ʩ. 173]. 

ʅʘʠʙʦʣʝʝ ʵʬʬʝʢʪʠʚʥʳʤ ʩʧʦʩʦʙʦʤ ʚʦʩʧʠʪʘʥʠʷ ʧʘʪʨʠʦʪʠʟʤʘ ʷʚʣʷʝʪʩʷ 

ʠʩʧʦʣʴʟʦʚʘʥʠʝ ʩʪʨʘʥʦʚʝʜʯʝʩʢʦʛʦ ʤʘʪʝʨʠʘʣʘ ʥʘ ʫʨʦʢʘʭ ʠʥʦʩʪʨʘʥʥʦʛʦ ʷʟʳʢʘ, 

ʩʨʘʚʥʠʚʘʷ, ʥʘʧʨʠʤʝʨ, ʨʦʩʩʠʡʩʢʠʝ ʠ ʟʘʨʫʙʝʞʥʳʝ ʪʨʘʜʠʮʠʠ, ʥʘʮʠʦʥʘʣʴʥʳʝ ʢʫʭʥʠ, 

ʵʪʠʢʝʪ ʠ ʤʥʦʛʦʝ ʜʨʫʛʦʝ. ʆʙʤʝʥ ʢʫʣʴʪʫʨʥʦʡ ʠʥʬʦʨʤʘʮʠʝʡ ʤʝʞʜʫ ʩʪʫʜʝʥʪʘʤʠ 

ʦʜʥʦʡ ʛʨʫʧʧʳ, ʥʦ ʧʨʝʜʩʪʘʚʣʷʶʱʠʤʠ ʨʘʟʥʳʝ ʩʪʨʘʥʳ, ʩʧʦʩʦʙʩʪʚʫʝʪ ʙʦʣʝʝ 

ʛʣʫʙʦʢʦʤʫ ʧʦʥʠʤʘʥʠʶ ʠʩʪʦʨʠʠ, ʧʨʝʞʜʝ ʚʩʝʛʦ, ʩʚʦʝʡ ʩʪʨʘʥʳ. ʉʣʝʜʫʝʪ ʪʘʢʞʝ 

ʚʩʧʦʤʥʠʪʴ ʚʩʝʤʠʨʥʦ ʠʟʚʝʩʪʥʳʭ ʧʦʵʪʦʚ, ʧʠʩʘʪʝʣʝʡ ʠ ʧʦʣʠʪʠʢʦʚ, ʧʨʦʩʣʘʚʣʷʚʰʠʭ 

ʩʚʦʶ ʈʦʜʠʥʫ. ʊʘʢ, ʘʥʛʣʠʡʩʢʠʡ ʧʦʵʪ ʚʦʩʝʤʥʘʜʮʘʪʦʛʦ ʚʝʢʘ ʏʘʨʣʴʟ ʏʝʨʯʠʣʴ ʚ ʧʦʵʤʝ 

çFarewellè ʩʢʘʟʘʣ ʦ ʩʚʦʝʡ ʩʪʨʘʥʝ ʩʣʝʜʫʶʱʝʝ:  

çBe England what she will, 

With all her faults she is my country stillè [2]. 

ʀ ʵʪʦʛʦ ʦʢʘʟʘʣʦʩʴ ʜʦʩʪʘʪʦʯʥʳʤ, ʯʪʦʙʳ ʦʱʫʪʠʪʴ ʯʫʚʩʪʚʦ ʛʦʨʜʦʩʪʠ ʘʚʪʦʨʘ 

ʟʘ ʩʚʦʶ ʩʪʨʘʥʫ. ʅʦ ʥʝʦʞʠʜʘʥʥʳʤ ʦʢʘʟʘʣʩʷ ʜʣʷ ʩʪʫʜʝʥʪʦʚ ʪʦʪ ʬʘʢʪ, ʯʪʦ 

ʬʨʘʥʮʫʟʩʢʠʡ ʧʠʩʘʪʝʣʴ ɾʶʣʴ ɺʝʨʥ, ʥʠʢʦʛʜʘ ʥʝ ʙʳʚʘʚʰʠʡ ʚ ʈʦʩʩʠʠ, ʦʧʠʩʳʚʘʝʪ 

ʥʠʞʝʛʦʨʦʜʩʢʫʶ ʷʨʤʘʨʢʫ ʚ ʨʦʤʘʥʝ çʄʠʰʝʣʴ ʉʪʨʦʛʦʚè, ʙʫʜʪʦ ʠʩʪʠʥʥʳʡ 

ʨʦʩʩʠʷʥʠʥ, ʚʩʶ ʞʠʟʥʴ ʧʨʦʞʠʚʰʠʡ ʚ ʅʠʞʥʝʤ ʅʦʚʛʦʨʦʜʝ, ʩ ʚʦʩʭʠʱʝʥʠʝʤ ʠ 

ʧʦʯʪʝʥʠʝʤ:  

çCô®tait un peu en dehors de la ville que se tenait cette foire de Nijni-Novgorod, 

avec laquelle celle de Leipzig elle-m°me ne saurait rivaliseréIl y avait le quartier des 

fers, le quartier des fourrures, le quartier des laines, le quartier des bois, le quartier 

des tissus, le quartier des poissons secs, etc. Quelques maisons ®taient m°me 

construites en mat®riaux de haute fantaisie, les unes avec du th® en briques, dôautres 

avec des moellons de viande sal®e, côest- -̈dire avec les ®chantillons des marchandises 

que leurs propri®taires y d®bitaient aux acheteursè [3, p. 58]. 

çʅʠʞʝʛʦʨʦʜʩʢʘʷ ʷʨʤʘʨʢʘ, ʩ ʢʦʪʦʨʦʡ ʥʝ ʤʦʛʣʘ ʩʦʧʝʨʥʠʯʘʪʴ ʜʘʞʝ 

ʃʝʡʧʮʠʛʩʢʘʷ, ʨʘʩʧʦʣʘʛʘʣʘʩʴ ʟʘ ʯʝʨʪʦʡ ʛʦʨʦʜʘé ɿʜʝʩʴ ʙʳʣʠ ʢʚʘʨʪʘʣʳ ʠʟʜʝʣʠʡ ʠʟ 

ʤʝʪʘʣʣʘ, ʪʦʨʛʦʚʣʠ ʤʝʭʦʤ, ʰʝʨʩʪʴʶ, ʣʝʩʦʤ, ʪʢʘʥʷʤʠ, ʩʫʭʦʡ ʨʳʙʦʡ ʠ ʪ.ʜ. ʅʦ ʙʳʣʠ 

ʧʦʩʪʨʦʡʢʠ, ʩʦʦʨʫʞʝʥʥʳʝ ʠʟ ʥʝʦʙʳʢʥʦʚʝʥʥʦʛʦ, ʬʘʥʪʘʩʪʠʯʝʩʢʦʛʦ ʤʘʪʝʨʠʘʣʘ: ʠʟ 

ʢʠʨʧʠʯʝʡ ʯʘʷ, ʪʫʰ ʩʦʣʝʥʦʛʦ ʤʷʩʘ, ʪʦ ʝʩʪʴ ʠʟ ʦʙʨʘʟʮʦʚ ʪʦʚʘʨʘ, ʢʦʪʦʨʳʝ ʭʦʟʷʝʚʘ 

ʧʨʝʜʣʘʛʘʣʠ ʧʦʢʫʧʘʪʝʣʷʤéʂʘʟʘʣʦʩʴ, ʥʘ ʵʪʦʡ ʧʣʦʱʘʜʠ ʙʳʣʦ ʩʦʙʨʘʥʦ ʚʩʝ, ʯʪʦ 

ʧʨʦʜʘʝʪʩʷ ʠ ʧʦʢʫʧʘʝʪʩʷ ʚ ʤʠʨʝè [4]. ʀʩʧʦʣʴʟʦʚʘʥʠʝ ʢʨʘʝʚʝʜʯʝʩʢʦʛʦ ʤʘʪʝʨʠʘʣʘ ʥʘ 
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ʫʨʦʢʘʭ ʠʥʦʩʪʨʘʥʥʦʛʦ ʷʟʳʢʘ ʧʦʙʫʞʜʘʝʪ ʩʪʫʜʝʥʪʦʚ ʢ ʩʘʤʦʩʪʦʷʪʝʣʴʥʦʤʫ ʧʦʠʩʢʫ 

ʠʥʬʦʨʤʘʮʠʠ ʦ ʨʦʜʥʦʤ ʛʦʨʦʜʝ. 

ɼʨʫʛʠʤ ʩʧʦʩʦʙʦʤ ʬʦʨʤʠʨʦʚʘʥʠʷ ʛʨʘʞʜʘʥʩʢʦ-ʧʘʪʨʠʦʪʠʯʝʩʢʦʛʦ ʤʳʰʣʝʥʠʷ 

ʫ ʩʪʫʜʝʥʪʦʚ ʷʚʣʷʝʪʩʷ ʧʨʠʚʣʝʯʝʥʠʝ ʠʭ ʢ ʫʯʘʩʪʠʶ ʚ ʤʝʨʦʧʨʠʷʪʠʷʭ, 

ʦʨʠʝʥʪʠʨʦʚʘʥʥʳʭ ʥʘ ʟʥʘʢʦʤʩʪʚʦ ʩ ʛʦʨʦʜʦʤ, ʚ ʢʦʪʦʨʦʤ ʦʥʠ ʞʠʚʫʪ ʠ ʫʯʘʪʩʷ. ɹʳʣʦ 

ʦʪʤʝʯʝʥʦ, ʯʪʦ ʩʦʚʨʝʤʝʥʥʘʷ ʤʦʣʦʜʝʞʴ ʙʦʣʝʝ ʦʩʚʝʜʦʤʣʝʥʘ ʚ ʠʩʪʦʨʠʠ ʠ ʢʫʣʴʪʫʨʝ 

ʜʨʫʛʠʭ ʩʪʨʘʥ, ʦʩʦʙʝʥʥʦ ʘʥʛʣʦʷʟʳʯʥʳʭ, ʥʝʞʝʣʠ ʩʚʦʝʡ. ʆʜʥʘʢʦ ʦʙʨʘʱʝʥʠʝ ʢ 

ʠʩʪʦʢʘʤ ʩʚʦʝʡ ʩʪʦʨʦʥʳ ʥʝ ʪʦʣʴʢʦ ʨʘʩʰʠʨʷʝʪ ʢʨʫʛʦʟʦʨ ʩʪʫʜʝʥʪʦʚ, ʥʦ ʠ 

ʩʧʦʩʦʙʩʪʚʫʝʪ ʨʘʟʚʠʪʠʶ ʣʠʯʥʦʩʪʠ. ɽʱʝ ʂ.ɼ. ʋʰʠʥʩʢʠʡ ʦʪʤʝʯʘʣ, ʯʪʦ çʦʙʫʯʝʥʠʝ 

ʩʘʤʦ ʧʦ ʩʝʙʝ, ʚʥʝ ʚʦʩʧʠʪʘʥʠʷ, ʝʩʪʴ ʙʝʩʩʤʳʩʣʠʮʘ, ʥʠʯʝʛʦ ʢʨʦʤʝ ʚʨʝʜʘ ʥʝ 

ʧʨʠʥʦʩʷʱʘʷè [ʮʠʪ. ʧʦ 5, ʩ. 27]. ʇʦʵʪʦʤʫ ʠʜʝʡʥʘʷ ʩʦʩʪʘʚʣʷʶʱʘʷ ʥʘ ʫʨʦʢʘʭ 

ʠʥʦʩʪʨʘʥʥʦʛʦ ʷʟʳʢʘ ʜʦʣʞʥʘ ʙʳʪʴ ʦʩʥʦʚʦʧʦʣʘʛʘʶʱʝʡ. ʇʦʜʪʚʝʨʞʜʝʥʠʝʤ ʵʪʦʤʫ 

ʩʪʘʣʘ ʧʨʦʚʝʜʝʥʥʘʷ ʥʘ ʘʥʛʣʠʡʩʢʦʤ ʷʟʳʢʝ ʵʢʩʢʫʨʩʠʷ ʧʦ ʛʦʨʦʜʫ ʩʪʫʜʝʥʪʘʤʠ 

ʅʘʮʠʦʥʘʣʴʥʦʛʦ ʠʩʩʣʝʜʦʚʘʪʝʣʴʩʢʦʛʦ ʅʠʞʝʛʦʨʦʜʩʢʦʛʦ ʛʦʩʫʜʘʨʩʪʚʝʥʥʦʛʦ 

ʫʥʠʚʝʨʩʠʪʝʪʘ ʠʤ. ʅ.ʀ. ʃʦʙʘʯʝʚʩʢʦʛʦ. ʂʘʢ ʦʪʤʝʪʠʣʠ ʩʘʤʠ ʦʙʫʯʘʶʱʠʝʩʷ, ʪʘʢʘʷ 

çʚʳʣʘʟʢʘè ʧʨʝʜʩʪʘʚʠʣʘ ʠʤ ʨʦʜʥʦʡ ʛʦʨʦʜ ʩ ʜʨʫʛʦʡ ʩʪʦʨʦʥʳ. ʆʥʠ ʠʩʧʳʪʘʣʠ 

ʯʫʚʩʪʚʦ ʛʨʘʞʜʘʥʩʢʦʡ ʠʜʝʥʪʠʯʥʦʩʪʠ ʠ ʥʘʮʠʦʥʘʣʴʥʦʡ ʛʦʨʜʦʩʪʠ. ʇʦʵʪʦʤʫ ʩ ʦʩʦʙʳʤ 

ʪʨʝʧʝʪʦʤ ʧʨʠʥʷʣʠ ʫʯʘʩʪʠʝ ʠ ʚ ʜʨʫʛʦʤ ʤʝʨʦʧʨʠʷʪʠʠ ï çMemory Dayè, 

ʧʦʩʚʷʱʝʥʥʦʤ ɼʥʶ ʇʦʙʝʜʳ. ʉʪʫʜʝʥʪʳ ʨʘʩʩʢʘʟʘʣʠ ʥʘ ʘʥʛʣʠʡʩʢʦʤ ʷʟʳʢʝ ʦ ʩʚʦʠʭ 

ʨʦʜʩʪʚʝʥʥʠʢʘʭ, ʧʨʠʥʠʤʘʚʰʠʭ ʫʯʘʩʪʠʝ ʚ ɺʝʣʠʢʦʡ ʆʪʝʯʝʩʪʚʝʥʥʦʡ ɺʦʡʥʝ.  

ʉʣʝʜʫʝʪ ʪʘʢʞʝ ʦʪʤʝʪʠʪʴ, ʯʪʦ ʧʘʪʨʠʦʪʠʯʝʩʢʦʝ ʚʦʩʧʠʪʘʥʠʝ ʚ ʚʳʩʰʝʡ 

ʰʢʦʣʝ ï ɻ ʪʦ ʥʝ ʪʦʣʴʢʦ ʧʫʪʴ ʢ ʜʫʭʦʚʥʦ-ʥʨʘʚʩʪʚʝʥʥʦʤʫ ʚʦʟʨʦʞʜʝʥʠʶ ʦʙʱʝʩʪʚʘ, ʥʦ 

ʠ ʚʦʩʩʪʘʥʦʚʣʝʥʠʝ ʤʦʛʫʱʝʩʪʚʘ ʩʪʨʘʥʳ. ɺ ʩʚʷʟʠ ʩ ʵʪʠʤ ʙʦʣʴʰʫʶ ʨʦʣʴ ʚ ʧʦʜʛʦʪʦʚʢʝ 

ʙʫʜʫʱʠʭ ʩʧʝʮʠʘʣʠʩʪʦʚ ʚ ʨʘʟʥʳʭ ʦʙʣʘʩʪʷʭ ʠʤʝʝʪ ʩʦʚʤʝʩʪʥʘʷ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦ-

ʦʨʠʝʥʪʠʨʦʚʘʥʥʘʷ ʧʨʦʝʢʪʥʘʷ ʜʝʷʪʝʣʴʥʦʩʪʴ. ʅʘ ʫʨʦʢʘʭ ʘʥʛʣʠʡʩʢʦʛʦ ʷʟʳʢʘ 

ʩʪʫʜʝʥʪʘʤ ʧʨʝʜʣʘʛʘʝʪʩʷ ʧʨʝʜʩʪʘʚʠʪʴ ʠʜʝʠ, ʥʘʧʨʘʚʣʝʥʥʳʝ ʥʘ ʨʘʟʚʠʪʠʝ ʥʦʚʳʭ 

ʪʝʭʥʦʣʦʛʠʡ ʚ ʩʚʦʝʡ ʩʬʝʨʝ. ʊʘʢ ʥʘʟʳʚʘʝʤʳʡ çʜʝʷʪʝʣʴʥʳʡè ʧʘʪʨʠʦʪʠʟʤ çʜʦʣʞʝʥ 

ʩʦʧʨʦʚʦʞʜʘʪʴʩʷ ʩʦʚʝʨʰʝʥʠʝʤ ʢʦʥʢʨʝʪʥʳʭ ʧʦʩʪʫʧʢʦʚ, ʠʜʫʱʠʭ ʥʘ ʙʣʘʛʦ ʩʪʨʘʥʳ ʠ 

ʝʝ ʥʘʩʝʣʝʥʠʷè [6, ʩ. 90]. ʇʦʵʪʦʤʫ ʦʜʥʦʡ ʠʟ ʚʘʞʥʝʡʰʠʭ ʟʘʜʘʯ ʧʨʝʧʦʜʘʚʘʪʝʣʷ 

ʷʚʣʷʝʪʩʷ ʩʦʟʜʘʥʠʝ ʤʦʪʠʚʘʮʠʠ ʢ ʩʦʟʥʘʪʝʣʴʥʦʤʫ ʩʣʫʞʝʥʠʶ ʈʦʜʠʥʝ. 

ɺʳʷʚʣʝʥʠʝ ʪʚʦʨʯʝʩʢʦʛʦ ʧʦʪʝʥʮʠʘʣʘ ʩʪʫʜʝʥʪʦʚ ʥʘ ʫʨʦʢʘʭ ʠʥʦʩʪʨʘʥʥʦʛʦ 

ʷʟʳʢʘ ï ʝʱʝ ʦʜʠʥ ʜʝʡʩʪʚʝʥʥʳʡ ʩʧʦʩʦʙ ʬʦʨʤʠʨʦʚʘʥʠʷ ʛʨʘʞʜʘʥʩʢʦ-

ʧʘʪʨʠʦʪʠʯʝʩʢʦʡ ʧʦʟʠʮʠʠ ʦʙʫʯʘʶʱʠʭʩʷ. ʉʣʝʜʫʝʪ ʧʨʦʚʦʜʠʪʴ ʢʦʥʢʫʨʩʳ ʥʘ 

ʘʥʛʣʠʡʩʢʦʤ ʷʟʳʢʝ ʧʨʠ ʫʯʘʩʪʠʠ ʨʦʩʩʠʡʩʢʠʭ ʠ ʠʥʦʩʪʨʘʥʥʳʭ ʩʪʫʜʝʥʪʦʚ ʩ ʮʝʣʴʶ 

ʫʢʨʝʧʣʝʥʠʷ ʤʝʞʜʫʥʘʨʦʜʥʳʭ ʩʚʷʟʝʡ. ʊʘʢ, ʅʘʮʠʦʥʘʣʴʥʳʡ ʠʩʩʣʝʜʦʚʘʪʝʣʴʩʢʠʡ 

ʅʠʞʝʛʦʨʦʜʩʢʠʡ ʛʦʩʫʜʘʨʩʪʚʝʥʥʳʡ ʫʥʠʚʝʨʩʠʪʝʪ ʠʤ. ʅ.ʀ. ʃʦʙʘʯʝʚʩʢʦʛʦ ʝʞʝʛʦʜʥʦ 

ʧʨʝʜʦʩʪʘʚʣʷʝʪ ʩʪʫʜʝʥʪʘʤ ʚʦʟʤʦʞʥʦʩʪʴ ʧʨʦʷʚʠʪʴ ʩʚʦʠ ʩʧʦʩʦʙʥʦʩʪʠ ʥʘ 

ʤʫʟʳʢʘʣʴʥʦ-ʧʦʵʪʠʯʝʩʢʦʤ ʢʦʥʢʫʨʩʝ, ʬʝʩʪʠʚʘʣʝ çSping Breezeè, ʚ ʚʠʜʝʦʙʣʦʛʘʭ, 
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ʦʨʛʘʥʠʟʫʝʤʳʭ ʢʘʬʝʜʨʦʡ ʘʥʛʣʠʡʩʢʦʛʦ ʷʟʳʢʘ ʜʣʷ ʛʫʤʘʥʠʪʘʨʥʳʭ ʩʧʝʮʠʘʣʴʥʦʩʪʝʡ 

ʧʦʜ ʨʫʢʦʚʦʜʩʪʚʦʤ ʢʘʥʜʠʜʘʪʘ ʬʠʣʦʣʦʛʠʯʝʩʢʠʭ ʥʘʫʢ, ʜʦʮʝʥʪʘ ɿʦʣʦʪʦʚʦʡ ʄ.ɺ. 

ʉʪʫʜʝʥʪʳ ʯʠʪʘʶʪ ʠ ʧʦʶʪ ʢʣʘʩʩʠʯʝʩʢʠʝ ʠ ʘʚʪʦʨʩʢʠʝ ʧʨʦʠʟʚʝʜʝʥʠʷ, ʦʙʱʘʶʪʩʷ ʩ 

ʝʜʠʥʦʤʳʰʣʝʥʥʠʢʘʤʠ ʠʟ-ʟʘ ʨʫʙʝʞʘ.  

ʊʘʢʠʤ ʦʙʨʘʟʦʤ, ʬʦʨʤʠʨʦʚʘʥʠʝ ʧʘʪʨʠʦʪʠʯʝʩʢʠʭ ʮʝʥʥʦʩʪʝʡ ʚ ʩʦʟʥʘʥʠʠ 

ʥʘʩʝʣʝʥʠʷ ʧʨʝʜʧʦʣʘʛʘʝʪ ʘʢʪʠʚʥʫʶ ʩʦʚʤʝʩʪʥʫʶ ʨʘʙʦʪʫ ʧʨʝʧʦʜʘʚʘʪʝʣʝʡ ʠ 

ʩʪʫʜʝʥʪʦʚ. ɿʥʘʯʠʤʦʩʪʴ ʧʘʪʨʠʦʪʠʟʤʘ ʢʘʢ ʜʫʭʦʚʥʦ-ʮʝʣʦʩʪʥʦʛʦ ʬʝʥʦʤʝʥʘ ʣʶʙʦʛʦ 

ʛʦʩʫʜʘʨʩʪʚʘ ʷʚʣʷʝʪʩʷ ʧʨʠʦʨʠʪʝʪʥʦʡ. 
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ʄ.ʀ. ɹʘʣʳʢʠʥʘ 

ʅʘʮʠʦʥʘʣʴʥʳʡ ʠʩʩʣʝʜʦʚʘʪʝʣʴʩʢʠʡ ʅʠʞʝʛʦʨʦʜʩʢʠʡ ʛʦʩʫʜʘʨʩʪʚʝʥʥʳʡ 

ʫʥʠʚʝʨʩʠʪʝʪ ʠʤ. ʅ.ʀ. ʃʦʙʘʯʝʚʩʢʦʛʦ 

 

ʅɸʉʊʆʃʔʅʓɽ ʀɻʈʓ ɺ ʆɹʋʏɽʅʀʀ ɸʅɻʃʀʁʉʂʆʄʋ ʗɿʓʂʋ 

ʉʊʋɼɽʅʊʆɺ ʄɽɼʀʎʀʅʉʂʀʍ ʉʇɽʎʀɸʃʔʅʆʉʊɽʁ 

 

ɸʥʥʦʪʘʮʠʷ: ɺ ʩʪʘʪʴʝ ʨʘʩʩʤʦʪʨʝʥʦ ʧʨʠʤʝʥʝʥʠʝ ʥʘʩʪʦʣʴʥʳʭ ʠʛʨ ʥʘ ʟʘʥʷʪʠʷʭ ʧʦ 

ʘʥʛʣʠʡʩʢʦʤʫ ʷʟʳʢʫ ʫ ʩʪʫʜʝʥʪʦʚ ʤʝʜʠʮʠʥʩʢʠʭ ʩʧʝʮʠʘʣʴʥʦʩʪʝʡ. ʀʩʩʣʝʜʦʚʘʥʳ ʫʩʣʦʚʠʷ ʠʭ 

ʧʨʠʤʝʥʝʥʠʷ, ʘʜʘʧʪʘʮʠʷ ʢ ʮʝʣʷʤ ʠ ʟʘʜʘʯʘʤ ʟʘʥʷʪʠʷ. ɺ ʟʘʚʠʩʠʤʦʩʪʠ ʦʪ ʵʪʦʛʦ, ʥʘʩʪʦʣʴʥʳʝ ʠʛʨʳ 

ʤʦʛʫʪ ʙʳʪʴ ʢʘʢ ʦʩʥʦʚʥʳʤ, ʪʘʢ ʠ ʜʦʧʦʣʥʠʪʝʣʴʥʳʤ ʵʣʝʤʝʥʪʦʤ ʟʘʥʷʪʠʷ. ʉʜʝʣʘʥ ʚʳʚʦʜ ʦ 

ʥʝʦʙʭʦʜʠʤʦʩʪʠ ʫʯʠʪʳʚʘʪʴ ʫʨʦʚʝʥʴ ʚʣʘʜʝʥʠʷ ʘʥʛʣʠʡʩʢʠʤ ʷʟʳʢʦʤ ʚ ʨʘʟʥʳʭ ʛʨʫʧʧʘʭ ʧʨʠ ʚʳʙʦʨʝ 

ʚʠʜʦʚ ʠʛʨ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʘʥʛʣʠʡʩʢʠʡ ʷʟʳʢ, ʥʘʩʪʦʣʴʥʳʝ ʠʛʨʳ, ʩʪʫʜʝʥʪʳ ʤʝʜʠʮʠʥʩʢʠʭ 

ʩʧʝʮʠʘʣʴʥʦʩʪʝʡ, ʢʦʤʤʫʥʠʢʘʮʠʷ, ʦʙʫʯʝʥʠʝ ʜʠʘʣʦʛʫ. 

 

M.I. Balykina 

National Research Lobachevsky State University of Nizhny Novgorod 

Board Games as a Means of Teaching English to Medical Students 

Abstract:  The article is devoted to the use of board games in English lessons for students of 

medical specialties. The conditions of their use, adaptation to the goals and objectives of the lesson 

are researched. Depending on them, board games can be both the main and additional element of the 

lesson. It is necessary to take into account the level of English in different student groups when 

choosing types of games. 

Keywords: English language, board games, medical students, communication, dialogue 

training. 

 

ʇʨʠʤʝʥʝʥʠʝ ʠʛʨ ʚ ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʤ ʧʨʦʮʝʩʩʝ ʷʚʣʷʝʪʩʷ ʰʠʨʦʢʦ 

ʦʙʩʫʞʜʘʝʤʦʡ ʠ ʘʢʪʫʘʣʴʥʦʡ ʪʝʤʦʡ ʥʘʫʯʥʳʭ ʠʩʩʣʝʜʦʚʘʥʠʡ ʚ ʦʙʣʘʩʪʠ ʧʝʜʘʛʦʛʠʢʠ 

[1, ʩ. 54ï63; 2, ʩ. 169ï172]. ʀʩʩʣʝʜʦʚʘʪʝʣʠ ʦʪʤʝʯʘʶʪ, ʯʪʦ çʠʛʨʘ ʷʚʣʷʝʪʩʷ 

ʵʬʬʝʢʪʠʚʥʳʤ ʤʝʪʦʜʦʤ ʤʦʪʠʚʘʮʠʠ ʩʪʫʜʝʥʪʦʚ ʠ ʩʪʠʤʫʣʠʨʫʝʪ ʦʙʨʘʟʦʚʘʪʝʣʴʥʳʡ 

ʧʨʦʮʝʩʩè [3, ʩ. 93], ʘ ʪʘʢʞʝ, ʯʪʦ çʧʨʠʤʝʥʝʥʠʝ ʚ ʫʩʣʦʚʠʷʭ ʷʟʳʢʦʚʦʛʦ ʦʙʫʯʝʥʠʷ 

ʠʛʨʦʚʳʭ ʪʝʭʥʦʣʦʛʠʡ ʷʚʣʷʝʪʩʷ ʚʝʩʴʤʘ ʨʝʟʫʣʴʪʘʪʠʚʥʳʤ ʠʥʩʪʨʫʤʝʥʪʦʤè [4, ʩ. 122]. 

ɼ.ʉ. ɹʨʝʯʢʦ, ʠʩʩʣʝʜʫʷ ʠʩʧʦʣʴʟʦʚʘʥʠʝ ʠʛʨʦʚʳʭ ʪʝʭʥʦʣʦʛʠʡ ʧʠʰʝʪ, ʯʪʦ ʦʥʠ 

ʩʫʱʝʩʪʚʝʥʥʦ ʧʦʚʳʰʘʝʪ ʤʦʪʠʚʘʮʠʶ ʠ ʚʦʚʣʝʯʝʥʥʦʩʪʴ ʫʯʘʱʠʭʩʷ ʚ ʫʯʝʙʥʳʡ 

ʧʨʦʮʝʩʩ [5, ʩ. 404]. 

ɺ ʧʝʨʚʦʤ ʩʝʤʝʩʪʨʝ ʧʝʨʚʦʛʦ ʢʫʨʩʘ ʩʪʫʜʝʥʪʳ ʥʝʩʢʦʣʴʢʠʭ ʛʨʫʧʧ 

ʫʥʠʚʝʨʩʠʪʝʪʘ, ʦʙʫʯʘʶʱʠʝʩʷ ʧʦ ʩʧʝʮʠʘʣʴʥʦʩʪʠ çʉʪʦʤʘʪʦʣʦʛʠʷè ʠʟʫʯʘʶʪ ʦʙʱʠʡ 

ʢʫʨʩ ʘʥʛʣʠʡʩʢʦʛʦ ʷʟʳʢʘ çGeneral Englishè ʠ ʪʦʣʴʢʦ ʩʦ ʚʪʦʨʦʛʦ ʩʝʤʝʩʪʨʘ ʫ ʥʠʭ 
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ʥʘʯʠʥʘʝʪʩʷ ʩʧʝʮʠʘʣʴʥʳʡ ʘʥʛʣʠʡʩʢʠʡ, ʩʦʦʪʚʝʪʩʪʚʫʶʱʠʡ ʠʭ ʧʨʦʬʠʣʴʥʦʤʫ 

ʥʘʧʨʘʚʣʝʥʠʶ. ʀʟ-ʟʘ ʨʘʟʥʦʛʦ ʫʨʦʚʥʷ ʚʣʘʜʝʥʠʷ ʷʟʳʢʦʤ ʠ ʢʦʣʠʯʝʩʪʚʘ ʫʯʘʱʠʭʩʷ, 

ʦʜʥʘ ʛʨʫʧʧʘ ʚʳʧʦʣʥʷʝʪ ʟʘʜʘʥʠʷ ʙʳʩʪʨʝʝ ʦʩʪʘʣʴʥʳʭ. ʊʘʢʠʤ ʦʙʨʘʟʦʤ, ʦʩʪʘʸʪʩʷ 

ʚʨʝʤʷ, ʢʦʪʦʨʦʝ ʧʨʝʧʦʜʘʚʘʪʝʣʴ ʤʦʞʝʪ ʧʦ ʩʚʦʝʤʫ ʫʩʤʦʪʨʝʥʠʶ ʟʘʧʦʣʥʠʪʴ 

ʟʘʜʘʥʠʷʤʠ ʧʦ ʪʦʡ ʠʣʠ ʠʥʦʡ ʪʝʤʘʪʠʢʝ. ɺ ʨʷʜʝ ʛʨʫʧʧ ʟʥʘʯʠʪʝʣʴʥʦʝ ʢʦʣʠʯʝʩʪʚʦ 

ʫʯʘʱʠʭʩʷ ʩʦʩʪʦʠʪ ʠʟ ʩʪʫʜʝʥʪʦʚ, ʚʳʰʝʜʰʠʭ ʠʟ ʘʢʘʜʝʤʠʯʝʩʢʦʛʦ ʦʪʧʫʩʢʘ ʠ ʪʝʭ, ʢʪʦ 

ʫʞʝ ʫʯʠʣʩʷ ʚ ʜʨʫʛʠʭ ʚʫʟʘʭ. ʕʪʠ ʩʪʫʜʝʥʪʳ ʧʦʩʝʱʘʶʪ ʪʦʣʴʢʦ ʪʝ ʧʨʝʜʤʝʪʳ, ʧʦ 

ʢʦʪʦʨʳʤ ʫ ʥʠʭ ʥʝ ʭʚʘʪʘʝʪ ʟʘʯʝʪʥʳʭ ʝʜʠʥʠʮ. ʊʦ ʝʩʪʴ ʥʘ ʟʘʥʷʪʠʷʭ ʧʦ ʠʥʦʩʪʨʘʥʥʦʤʫ 

ʷʟʳʢʫ ʤʦʞʝʪ ʙʳʪʴ ʩʫʱʝʩʪʚʝʥʥʦ ʤʝʥʴʰʝ ʩʪʫʜʝʥʪʦʚ, ʯʝʤ ʯʠʩʣʠʪʩʷ ʚ ʛʨʫʧʧʝ ʠ 

ʫʯʝʙʥʳʝ ʤʘʪʝʨʠʘʣʳ ʧʦʣʫʯʘʝʪʩʷ ʠʟʫʯʠʪʴ ʙʳʩʪʨʝʝ, ʯʝʤ ʩ ʦʩʪʘʣʴʥʳʤʠ ʛʨʫʧʧʘʤʠ 

ʵʪʦʡ ʞʝ ʩʧʝʮʠʘʣʴʥʦʩʪʠ, ʜʘʞʝ ʝʩʣʠ ʫʨʦʚʝʥʴ ʷʟʳʢʘ ʩʪʫʜʝʥʪʦʚ ʥʝ ʦʯʝʥʴ ʚʳʩʦʢʠʡ. 

ʊʘʢʞʝ, ʜʘʥʥʳʡ ʚʠʜ ʟʘʥʷʪʠʡ ʧʨʦʚʦʜʠʣʩʷ ʚ ʛʨʫʧʧʘʭ, ʚ ʢʦʪʦʨʳʭ ʩʪʫʜʝʥʪʳ ʫʩʧʝʚʘʣʠ 

ʙʳʩʪʨʝʝ ʦʩʚʘʠʚʘʪʴ ʦʩʥʦʚʥʫʶ ʧʨʦʛʨʘʤʤʫ: ʦʩʥʦʚʥʘʷ ʯʘʩʪʴ ʛʨʫʧʧʳ ʫʩʧʝʚʘʣʘ 

ʙʳʩʪʨʦ ʜʝʣʘʪʴ ʟʘʜʘʥʠʷ ʠ ʧʦʜʪʷʛʠʚʘʣʘ ʟʘ ʩʦʙʦʡ ʦʩʪʘʣʴʥʳʭ. 

ʅʘʩʪʦʣʴʥʳʝ ʠʛʨʳ ʧʦʤʦʛʘʶʪ ʩʦʟʜʘʪʴ ʨʝʘʣʴʥʫʶ ʢʦʤʤʫʥʠʢʘʪʠʚʥʫʶ 

ʩʠʪʫʘʮʠʶ, ʚ ʨʘʤʢʘʭ ʢʦʪʦʨʦʡ ʩʪʫʜʝʥʪʳ ʫʯʘʪʩʷ ʩʚʦʙʦʜʥʦ ʦʙʱʘʪʴʩʷ ʜʨʫʛ ʩ ʜʨʫʛʦʤ 

ʥʘ ʘʥʛʣʠʡʩʢʦʤ ʷʟʳʢʝ. ʅʝʦʙʭʦʜʠʤʦ ʦʪʤʝʪʠʪʴ, ʯʪʦ ʜʣʷ ʩʪʫʜʝʥʪʦʚ, ʦʙʣʘʜʘʶʱʠʭ 

ʨʘʟʥʳʤ ʷʟʳʢʦʚʳʤ ʫʨʦʚʥʝʤ, ʙʳʣʠ ʚʳʙʨʘʥʳ ʨʘʟʥʳʝ ʥʘʩʪʦʣʴʥʳʝ ʠʛʨʳ. ʇʨʘʚʦ 

ʚʳʙʦʨʘ ʙʳʣʦ ʧʨʝʜʦʩʪʘʚʣʝʥʦ ʩʘʤʠʤ ʩʪʫʜʝʥʪʘʤ. ʆʙʷʟʘʪʝʣʴʥʳʤ ʫʩʣʦʚʠʝʤ ʷʚʣʷʣʦʩʴ 

ʦʩʫʱʝʩʪʚʣʝʥʠʝ ʢʦʤʤʫʥʠʢʘʮʠʠ ʠʩʢʣʶʯʠʪʝʣʴʥʦ ʥʘ ʘʥʛʣʠʡʩʢʦʤ ʷʟʳʢʝ. ɺ ʛʨʫʧʧʘʭ, 

ʛʜʝ ʦʩʪʘʚʘʣʦʩʴ ʚʨʝʤʷ ʧʦʩʣʝ ʠʟʫʯʝʥʠʷ ʦʩʥʦʚʥʦʛʦ ʤʘʪʝʨʠʘʣʘ ʠʛʨʳ ʙʳʣʠ 

ʩʦʚʤʝʱʝʥʳ ʩ ʯʘʝʧʠʪʠʝʤ, ʯʪʦ ʪʘʢʞʝ ʧʦʟʚʦʣʷʣʦ ʥʘ ʧʨʘʢʪʠʢʝ ʠʟʫʯʠʪʴ ʧʨʘʚʠʣʘ 

ʧʦʚʝʜʝʥʠʷ ʟʘ ʩʪʦʣʦʤ. ɺ ʧʨʦʮʝʩʩʝ ʠʟʫʯʝʥʠʷ ʢʫʨʩʘ General English ʧʨʦʚʦʜʠʣʠʩʴ 

ʩʣʝʜʫʶʱʠʝ ʠʛʨʳ: ʩʪʫʜʝʥʪʘʤʠ, ʚʣʘʜʝʶʱʠʭ ʘʥʛʣʠʡʩʢʠʤ ʷʟʳʢʦʤ ʥʘ ʥʘʯʘʣʴʥʦʤ 

ʫʨʦʚʥʝ, ʙʳʣʘ ʚʳʙʨʘʥʘ ʠʛʨʘ ʚ ʤʝʤʳ, ʪʘʢ ʢʘʢ ʢʘʨʪʠʥʢʠ ʥʘ ʢʘʨʪʦʯʢʘʭ ʧʦʤʦʛʘʣʠ 

ʫʩʧʝʰʥʦʡ ʢʦʤʤʫʥʠʢʘʮʠʠ ʠ ʜʝʣʘʣʠ ʠʛʨʦʚʦʡ ʧʨʦʮʝʩʩ ʧʨʦʱʝ. ʈʘʟʜʘʶʪʩʷ ʢʘʨʪʦʯʢʠ 

ʥʘ ʦʧʨʝʜʝʣʸʥʥʦʝ ʢʦʣʠʯʝʩʪʚʦ ʯʝʣʦʚʝʢ. ɺʝʜʫʱʠʡ ʟʘʯʠʪʳʚʘʝʪ ʩʠʪʫʘʮʠʶ ʥʘ 

ʘʥʛʣʠʡʩʢʦʤ ʷʟʳʢʝ. ʆʩʪʘʣʴʥʳʝ ʠʟ ʩʚʦʠʭ ʢʘʨʪʦʯʝʢ ʚʳʙʠʨʘʶʪ ʥʘʠʙʦʣʝʝ ʩʤʝʰʥʦʡ 

ʤʝʤ, ʩʦʦʪʚʝʪʩʪʚʫʶʱʠʡ ʩʠʪʫʘʮʠʠ ʠ ʢʣʘʜʫʪ ʝʛʦ ʪʳʣʴʥʦʡ ʩʪʦʨʦʥʦʡ ʚʚʝʨʭ ʥʘ ʩʪʦʣ. 

ɿʘʪʝʤ ʚʝʜʫʱʠʡ ʧʝʨʝʤʝʰʠʚʘʝʪ ʠ ʦʪʢʨʳʚʘʝʪ ʢʘʨʪʦʯʢʠ ʣʠʮʝʚʦʡ ʩʪʦʨʦʥʦʡ. ʀʛʨʦʢʠ 

ʩʦʦʙʱʘ ʚʳʙʠʨʘʶʪ ʥʘʠʙʦʣʝʝ ʩʤʝʰʥʦʡ ʤʝʤ ʠ ʚ ʧʨʦʮʝʩʩʝ ʚʳʙʦʨʘ ʦʙʲʷʩʥʷʶʪ, 

ʧʦʯʝʤʫ ʠʤ ʧʦʥʨʘʚʠʣʘʩʴ ʠʤʝʥʥʦ ʵʪʘ ʢʘʨʪʠʥʢʘ. ʉʪʫʜʝʥʪʳ, ʚʣʘʜʝʶʱʠʝ ʘʥʛʣʠʡʩʢʠʤ 

ʯʫʪʴ ʣʫʯʰʝ (Pre-Intermediate), ʚʳʙʨʘʣʠ ʠʛʨʫ ʚ ʤʦʥʦʧʦʣʠʶ ʠ ʠʛʨʫ ʚ ʦʙʲʷʩʥʝʥʠʝ 

ʩʣʦʚ (ʦʙʣʝʛʯʝʥʥʳʡ ʚʘʨʠʘʥʪ ʠʛʨʳ çAliasè). ʉʪʫʜʝʥʪʳ, ʚʣʘʜʝʶʱʠʝ ʷʟʳʢʦʤ ʥʘ 

ʫʨʦʚʥʝ Intermediate ʠ Upper-Intermediate, ʚʳʙʨʘʣʠ ʠʛʨʫ çʄʘʬʠʷè, ʚ ʢʦʪʦʨʫʶ 

ʙʳʣʠ ʚʥʝʩʝʥʳ ʩʦʦʪʚʝʪʩʪʚʫʶʱʠʝ ʫʯʝʙʥʦʤʫ ʧʨʦʮʝʩʩʫ ʧʨʘʚʢʠ. çʄʘʬʠʷè ʷʚʣʷʝʪʩʷ 

ʝʱʸ ʠ ʧʩʠʭʦʣʦʛʠʯʝʩʢʦ-ʨʦʣʝʚʦʡ ʠʛʨʦʡ. ɺ ʥʘʰʝʤ ʞʝ ʩʣʫʯʘʝ ʙʳʣʠ ʠʟʤʝʥʝʥʳ 

ʥʘʟʚʘʥʠʷ ʥʝʢʦʪʦʨʳʭ ʨʦʣʝʡ ʠ ʜʦʙʘʚʣʝʥʦ ʙʦʣʴʰʝ ʵʣʝʤʝʥʪʦʚ ʦʙʩʫʞʜʝʥʠʷ. 
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ʋʯʘʩʪʥʠʢʠ ʜʦʣʞʥʳ ʙʳʣʠ ʦʙʦʩʥʦʚʘʪʴ, ʢʪʦ, ʧʦ ʠʭ ʤʥʝʥʠʶ, ʧʦʣʫʯʠʣ ʨʦʣʴ ʤʘʬʠʠ ʠ 

ʧʦ ʢʘʢʠʤ ʧʨʠʟʥʘʢʘʤ ʦʥʠ ʪʘʢ ʨʝʰʠʣʠ. ʀʛʨʘ ʧʦʜʨʘʟʫʤʝʚʘʝʪ ʞʠʚʦʡ ʜʠʘʣʦʛ ʠ 

ʩʚʦʙʦʜʥʦʝ ʦʙʩʫʞʜʝʥʠʝ ʠʛʨʦʚʳʭ ʩʠʪʫʘʮʠʡ, ʜʣʷ ʯʝʛʦ ʪʨʝʙʫʝʪʩʷ ʦʧʨʝʜʝʣʸʥʥʳʡ 

ʫʨʦʚʝʥʴ ʚʣʘʜʝʥʠʷ ʷʟʳʢʦʤ. ʅʘʜʦ ʦʪʤʝʪʠʪʴ, ʯʪʦ ʵʪʘ ʠʛʨʘ ʚʳʟʳʚʘʝʪ ʦʞʠʚʣʸʥʥʫʶ 

ʜʠʩʢʫʩʩʠʶ, ʠ ʪʘʢʠʤ ʦʙʨʘʟʦʤ ʚʦʟʥʠʢʘʝʪ ʢʦʤʤʫʥʠʢʘʪʠʚʥʘʷ ʩʠʪʫʘʮʠʷ, 

ʧʨʠʙʣʠʞʝʥʥʘʷ ʢ ʨʝʘʣʴʥʦʡ ʞʠʟʥʠ, ʯʪʦ ʩʧʦʩʦʙʩʪʚʫʝʪ ʨʘʟʚʠʪʠʶ ʥʘʚʳʢʦʚ 

ʨʘʟʛʦʚʦʨʥʦʛʦ ʘʥʛʣʠʡʩʢʦʛʦ ʷʟʳʢʘ. ʇʦʩʢʦʣʴʢʫ ʩʪʫʜʝʥʪʳ ʙʳʣʠ ʘʢʪʠʚʥʦ ʚʦʚʣʝʯʝʥʳ 

ʚ ʜʠʩʢʫʩʩʠʶ, ʪʦ ʧʨʠʭʦʜʠʣʦʩʴ ʠʭ ʫʯʠʪʴ ʚʳʩʢʘʟʳʚʘʪʴ ʩʚʦʸ ʤʥʝʥʠʝ ʚ ʢʦʨʨʝʢʪʥʦʡ 

ʬʦʨʤʝ, ʘ ʪʘʢʞʝ ʦʙʲʷʩʥʷʪʴ, ʯʪʦ ʥʝ ʥʫʞʥʦ ʚʦʩʧʨʠʥʠʤʘʪʴ ʠʛʨʫ ʩʣʠʰʢʦʤ ʩʝʨʴʸʟʥʦ, 

ʥʘʜʦ ʫʤʝʪʴ ʧʨʦʠʛʨʳʚʘʪʴ ʜʦʩʪʦʡʥʦ. ʆʜʥʘ ʠʟ ʪʝʤ ʫʯʝʙʥʦ-ʤʝʪʦʜʠʯʝʩʢʦʛʦ ʢʦʤʧʣʝʢʩʘ 

English File, ʧʦ ʢʦʪʦʨʦʤʫ ʟʘʥʠʤʘʶʪʩʷ ʩʪʫʜʝʥʪʳ, ʪʘʢʞʝ ʩʦʜʝʨʞʠʪ ʪʝʤʫ, 

ʧʦʩʚʷʱʸʥʥʫʶ ʫʤʝʥʠʶ ʜʦʩʪʦʡʥʦ ʧʨʦʠʛʨʳʚʘʪʴ. ʊʘʢʠʤ ʦʙʨʘʟʦʤ, ʚʚʝʜʝʥʠʝ ʚ 

ʫʯʝʙʥʳʡ ʧʨʦʮʝʩʩ ʜʘʥʥʦʡ ʠʛʨʳ ʩ ʦʪʢʦʨʨʝʢʪʠʨʦʚʘʥʥʳʤʠ ʧʨʘʚʠʣʘʤʠ ʢʦʨʨʝʣʠʨʫʝʪ 

ʩ ʫʯʝʙʥʦʡ ʧʨʦʛʨʘʤʤʦʡ. 

ʅʝʦʙʭʦʜʠʤʦ ʦʪʤʝʪʠʪʴ, ʯʪʦ ʧʨʘʚʠʣʘ ʨʘʟʣʠʯʥʳʭ ʠʛʨ ʧʨʠʭʦʜʠʣʦʩʴ 

ʢʦʨʨʝʢʪʠʨʦʚʘʪʴ ʚ ʩʦʦʪʚʝʪʩʪʚʠʠ ʩ ʫʯʝʙʥʳʤ ʧʨʦʮʝʩʩʦʤ. ʊʘʢ ʟʘʧʨʝʱʘʣʠʩʴ 

ʢʘʨʪʠʥʢʠ, ʥʘʟʚʘʥʠʷ ʠ ʚʳʨʘʞʝʥʠʷ, ʥʝ ʩʦʦʪʚʝʪʩʪʚʫʶʱʠʝ ʫʯʝʙʥʦʤʫ ʧʨʦʮʝʩʩʫ, ʘ 

ʪʘʢʞʝ ʤʦʛʫʱʠʝ ʦʩʢʦʨʙʠʪʴ ʢʦʛʦ-ʣʠʙʦ. 

ɺ ʧʨʦʮʝʩʩʝ ʠʟʫʯʝʥʠʷ ʩʧʝʮʠʘʣʴʥʦʛʦ ʘʥʛʣʠʡʩʢʦʛʦ ʷʟʳʢʘ ʜʣʷ ʩʪʫʜʝʥʪʦʚ 

ʤʝʜʠʮʠʥʩʢʠʭ ʩʧʝʮʠʘʣʴʥʦʩʪʝʡ ʪʘʢʞʝ ʠʩʧʦʣʴʟʦʚʘʣʠʩʴ ʠʛʨʳ ʪʘʢʦʛʦ ʪʠʧʘ, ʢʘʢ 

çʇʦʡʤʠ ʤʝʥʷè, çAliasè, çʂʪʦ ʷ?è ʠ ʜʨʫʛʠʝ, ʛʜʝ ʥʘʜʦ ʫʛʘʜʘʪʴ ʪʝʨʤʠʥ, ʦʙʲʷʩʥʷʷ ʝʛʦ 

ʧʨʠ ʧʦʤʦʱʠ ʜʨʫʛʠʭ ʩʣʦʚ. ʉ ʧʦʤʦʱʴʶ ʜʘʥʥʳʭ ʠʛʨ ʫʜʦʙʥʦ ʠʟʫʯʘʪʴ ʩʧʝʮʠʘʣʴʥʫʶ 

ʪʝʨʤʠʥʦʣʦʛʠʶ. ɺ ʢʘʯʝʩʪʚʝ ʥʝʙʦʣʴʰʦʡ ʧʝʨʝʜʳʰʢʠ ʤʝʞʜʫ ʩʣʦʞʥʳʤʠ ʟʘʜʘʥʠʷʤʠ 

ʠ ʚ ʢʦʥʮʝ ʟʘʥʷʪʠʷ ʤʦʞʝʪ ʙʳʪʴ ʠʩʧʦʣʴʟʦʚʘʥʘ ʠʛʨʘ çʀʩʧʦʨʯʝʥʥʳʡ ʪʝʣʝʬʦʥè, ʛʜʝ 

ʫʯʘʩʪʥʠʢʠ ʰʸʧʦʪʦʤ ʧʝʨʝʜʘʶʪ ʜʨʫʛ ʜʨʫʛʫ ʪʝʨʤʠʥ, ʠʟʫʯʝʥʥʳʡ ʥʘ ʟʘʥʷʪʠʠ (ʯʝʤ ʦʥ 

ʩʣʦʞʥʝʝ, ʪʝʤ ʣʫʯʰʝ), ʘ ʧʦʩʣʝʜʥʠʡ ʚ ʨʷʜʫ ʝʛʦ ʧʨʦʠʟʥʦʩʠʪ ʛʨʦʤʢʦ ʚʩʣʫʭ. 

ʉʫʱʝʩʪʚʫʶʪ ʨʘʟʥʳʝ ʚʘʨʠʘʥʪʳ ʠʛʨ, ʪʘʢ, ʫʯʘʱʠʡʩʷ ʟʘʛʘʜʳʚʘʝʪ ʩʣʦʚʦ ʥʘ 

ʦʧʨʝʜʝʣʸʥʥʫʶ ʪʝʤʘʪʠʢʫ, ʥʘʧʨʠʤʝʨ ʩʪʨʦʝʥʠʝ ʟʫʙʘ (tooth anatomy), ʘ ʦʩʪʘʣʴʥʳʝ 

ʨʘʟʛʘʜʳʚʘʶʪ ʩ ʧʦʤʦʱʴʶ ʥʘʚʦʜʷʱʠʭ ʚʦʧʨʦʩʦʚ. ʃʠʙʦ ʨʘʟʜʘʶʪʩʷ ʢʘʨʪʦʯʢʠ, 

ʢʦʪʦʨʳʝ ʫʯʘʱʠʝʩʷ ʧʨʠʩʣʦʥʷʶʪ ʢʦ ʣʙʫ ʠ ʧʦ ʢʨʫʛʫ ʢʘʞʜʳʡ ʩʪʫʜʝʥʪ ʟʘʜʘʸʪ 

ʚʦʧʨʦʩʳ, ʥʘ ʢʦʪʦʨʳʝ ʦʩʪʘʣʴʥʳʝ ʫʯʘʩʪʥʠʢʠ ʤʦʛʫʪ ʦʪʚʝʪʠʪʴ ʜʘ ʠʣʠ ʥʝʪ, ʘ ʪʦʤʫ, ʢʪʦ 

ʟʘʜʘʸʪ ʚʦʧʨʦʩʳ ʥʘʜʦ ʫʛʘʜʘʪʴ ʢʘʢʘʷ ʫ ʥʝʛʦ ʥʘ ʣʙʫ ʢʘʨʪʦʯʢʘ. ɺʩʝ ʵʪʠ ʠʛʨʳ 

ʥʘʧʨʘʚʣʝʥʳ ʥʘ ʟʘʢʨʝʧʣʝʥʠʝ ʣʝʢʩʠʢʠ, ʘ ʪʘʢʞʝ ʨʘʟʚʠʚʘʶʪ ʨʝʯʝʚʳʝ ʥʘʚʳʢʠ ʠ 

ʩʣʦʚʘʨʥʳʡ ʟʘʧʘʩ. ɺʘʞʥʦ ʫʤʝʪʴ ʦʙʲʷʩʥʠʪ ʪʝʨʤʠʥ ʜʨʫʛʠʤʠ ʩʣʦʚʘʤʠ. ʀʛʨʳ ʤʦʛʫʪ 

ʠʩʧʦʣʴʟʦʚʘʪʴʩʷ ʢʘʢ ʜʣʷ ʠʟʫʯʝʥʠʷ ʩʧʝʮʠʘʣʴʥʦʡ ʪʝʨʤʠʥʦʣʦʛʠʠ, ʥʘʧʨʠʤʝʨ, MRI, 

dentist, orthodontist, ʪʘʢ ʠ ʧʨʠ ʦʩʚʦʝʥʠʠ General English, ʥʘʧʨʠʤʝʨ, ʧʦ ʪʘʢʠʤ 

ʪʝʤʘʤ, ʢʘʢ sport, travelling, profession ʠ ʤʥʦʛʠʤ ʜʨʫʛʠʤ. 



29 

ʊʘʢʠʤ ʦʙʨʘʟʦʤ, ʥʘʩʪʦʣʴʥʳʝ ʠʛʨʳ ʤʦʛʫʪ ʠʩʧʦʣʴʟʦʚʘʪʴʩʷ ʧʨʠ ʦʙʫʯʝʥʠʠ 

ʘʥʛʣʠʡʩʢʦʤʫ ʷʟʳʢʫ ʩʪʫʜʝʥʪʦʚ ʤʝʜʠʮʠʥʩʢʠʭ ʩʧʝʮʠʘʣʴʥʦʩʪʝʡ ʧʨʠ ʩʦʙʣʶʜʝʥʠʠ 

ʩʣʝʜʫʶʱʠʭ ʫʩʣʦʚʠʡ: ʠʛʨʘ ʜʦʣʞʥʘ ʙʳʪʴ ʘʜʘʧʪʠʨʦʚʘʥʘ ʧʦʜ ʮʝʣʠ ʠ ʟʘʜʘʯʠ ʟʘʥʷʪʠʷ; 

ʦʥʘ ʤʦʞʝʪ ʙʳʪʴ ʢʘʢ ʜʦʧʦʣʥʠʪʝʣʴʥʳʤ ʵʣʝʤʝʥʪʦʤ ʚ ʩʪʨʫʢʪʫʨʝ ʫʨʦʢʘ, ʪʘʢ ʠ 

ʦʩʥʦʚʥʳʤ; ʥʝʦʙʭʦʜʠʤʦ ʫʯʠʪʳʚʘʪʴ ʫʨʦʚʝʥʴ ʟʥʘʥʠʷ ʷʟʳʢʘ ʩʪʫʜʝʥʪʘʤʠ. ʉʣʠʰʢʦʤ 

ʩʣʦʞʥʳʝ ʠʛʨʳ ʥʝ ʧʦʜʦʡʜʫʪ ʜʣʷ ʩʪʫʜʝʥʪʦʚ ʥʘʯʘʣʴʥʦʛʦ ʫʨʦʚʥʷ. ʅʘʩʪʦʣʴʥʳʝ ʠʛʨʳ 

ʷʚʣʷʶʪʩʷ ʧʦʧʫʣʷʨʥʳʤ ʵʣʝʤʝʥʪʦʤ ʟʘʥʷʪʠʡ ʠ ʩʧʦʩʦʙʩʪʚʫʶʪ ʨʘʟʚʠʪʠʶ ʠʥʪʝʨʝʩʘ ʢ 

ʠʟʫʯʝʥʠʶ ʘʥʛʣʠʡʩʢʦʛʦ ʷʟʳʢʘ ʩʪʫʜʝʥʪʘʤʠ, ʘ ʪʘʢʞʝ ʧʦʤʦʛʘʶʪ ʣʝʛʯʝ ʫʩʚʦʠʪʴ 

ʟʥʘʥʠʷ. 
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ʢʦʤʠʢʩʦʚ, ʛʨʘʬʠʯʝʩʢʠʭ ʨʦʤʘʥʦʚ ʠ ʚʝʙʪʫʥʦʚ ʥʘ ʟʘʥʷʪʠʷʭ ʧʦ ʣʠʥʛʚʦʩʪʨʘʥʦʚʝʜʝʥʠʶ, 

ʧʨʘʢʪʠʯʝʩʢʦʤʫ ʢʫʨʩʫ ʧʝʨʚʦʛʦ ʷʟʳʢʘ ʧʨʠ ʦʙʫʯʝʥʠʠ ʠʥʦʩʪʨʘʥʥʳʭ ʩʪʫʜʝʥʪʦʚ. ʇʨʠ ʚʩʝʭ 

ʩʣʦʞʥʦʩʪʷʭ, ʩʚʷʟʘʥʥʳʭ ʩ ʥʝʜʦʩʪʘʪʦʯʥʦ ʚʳʩʦʢʠʤ ʫʨʦʚʥʝʤ ʩʬʦʨʤʠʨʦʚʘʥʥʦʩʪʠ ʷʟʳʢʦʚʳʭ 

ʢʦʤʧʝʪʝʥʮʠʡ, ʧʨʠʟʥʘʝʪʩʷ ʵʬʬʝʢʪʠʚʥʦʩʪʴ ʧʨʠʤʝʥʝʥʠʷ ʢʨʝʦʣʠʟʦʚʘʥʥʳʭ ʪʝʢʩʪʦʚ ʜʣʷ ʨʝʘʣʠʟʘʮʠʠ 

ʜʠʘʣʦʛʘ ʢʫʣʴʪʫʨ, ʦʙʫʯʝʥʠʷ ʥʘʚʳʢʘʤ ʧʦʥʠʤʘʥʠʷ ʠ ʠʥʪʝʨʧʨʝʪʘʮʠʠ ʩʦʚʨʝʤʝʥʥʳʭ ʤʝʜʠʡʥʳʭ 

ʧʨʦʜʫʢʪʦʚ. 
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Using Comics to Teach International Students at a Pedagogical University 

Abstract:  The article examines the methodological potential of using comics, graphic novels 

and webtoons in classes on linguistic and cultural studies, a practical course of the first language 

when teaching foreign students. Despite all the difficulties associated with the insufficiently high 

level of formation of language competencies, the authors recognize the effectiveness of using 

creolized texts for implementing a dialogue of cultures, teaching the skills of understanding and 

interpreting modern media products. 

Keywords: comics, webtoon, graphic novel, dialogue of cultures, international students 

 

ʀʩʧʦʣʴʟʦʚʘʥʠʝ ʢʦʤʠʢʩʦʚ ʚ ʧʨʦʮʝʩʩʝ ʦʙʫʯʝʥʠʷ ʠʥʦʩʪʨʘʥʥʦʤʫ ʷʟʳʢʫ 

ʩʦʦʪʚʝʪʩʪʚʫʝʪ ʩʦʚʨʝʤʝʥʥʦʡ ʪʝʥʜʝʥʮʠʠ ʨʘʟʚʠʚʘʪʴ ʤʫʣʴʪʠʤʦʜʘʣʴʥʫʶ 

ʛʨʘʤʦʪʥʦʩʪʴ, ʢʦʪʦʨʘʷ ʠʤʝʝʪ ʧʝʨʚʦʩʪʝʧʝʥʥʫʶ ʚʘʞʥʦʩʪʴ ʧʨʠ ʧʦʜʛʦʪʦʚʢʝ ʙʫʜʫʱʝʛʦ 

ʫʯʠʪʝʣʷ ʠʥʦʩʪʨʘʥʥʦʛʦ ʷʟʳʢʘ. ɿʘ ʩʯʝʪ ʚʠʟʫʘʣʴʥʦʛʦ ʢʦʤʧʦʥʝʥʪʘ ʢʨʝʦʣʠʟʦʚʘʥʥʳʡ 

ʪʝʢʩʪ ʩʦʟʜʘʝʪ ʦʧʦʨʫ ʜʣʷ ʧʦʥʠʤʘʥʠʷ ʢʦʥʪʝʥʪʘ ʠ ʧʦʤʦʛʘʝʪ ʚ ʦʚʣʘʜʝʥʠʠ 

ʥʝʦʙʭʦʜʠʤʳʤʠ ʥʘʚʳʢʘʤʠ ʚ ʧʝʨʚʫʶ ʦʯʝʨʝʜʴ ʪʝʤ, ʯʝʡ ʷʟʳʢʦʚʦʡ ʫʨʦʚʝʥʴ 

ʥʝʜʦʩʪʘʪʦʯʥʦ ʚʳʩʦʢ, ʧʦʩʢʦʣʴʢʫ ʵʪʦ çé natural approach to language acquisitionè 

[1, p. iii ]. 

ʇʝʨʚʘʷ ʧʨʦʙʣʝʤʘ, ʩ ʢʦʪʦʨʦʡ ʧʨʝʧʦʜʘʚʘʪʝʣʴ ʩʪʘʣʢʠʚʘʝʪʩʷ ʧʨʠ ʚʳʙʦʨʝ 

ʤʘʪʝʨʠʘʣʘ, ʢʦʪʦʨʳʡ ʧʣʘʥʠʨʫʝʪʩʷ ʧʨʠʤʝʥʷʪʴ ʚ ʛʨʫʧʧʘʭ ʠʥʦʩʪʨʘʥʥʳʭ ʩʪʫʜʝʥʪʦʚ, 
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ʵʪʦ ʪʦ, ʯʪʦ ʘʫʪʝʥʪʠʯʥʳʝ ʢʦʤʠʢʩʳ, ʥʝʩʤʦʪʨʷ ʥʘ ʢʘʞʫʱʫʶʩʷ ʧʨʦʩʪʦʪʫ ʩʶʞʝʪʘ ʠ 

ʧʦʚʝʩʪʚʦʚʘʥʠʷ (ʦʩʦʙʝʥʥʦ ʚ ʩʨʘʚʥʝʥʠʠ ʩ ʢʣʘʩʩʠʯʝʩʢʦʡ ʣʠʪʝʨʘʪʫʨʦʡ), ʩʦʜʝʨʞʘʪ 

ʙʦʣʴʰʦʝ ʢʦʣʠʯʝʩʪʚʦ ʩʣʝʥʛʘ, ʬʨʘʟʝʦʣʦʛʠʯʝʩʢʠʭ ʦʙʦʨʦʪʦʚ ʠ ʢʫʣʴʪʫʨʥʳʭ ʨʝʘʣʠʡ, 

ʢʦʪʦʨʳʝ ʩʣʦʞʥʦ ʧʦʥʷʪʴ, ʠʤʝʷ ʫʨʦʚʝʥʴ ʚʣʘʜʝʥʠʷ ʷʟʳʢʦʤ ɸ2 ʠ ʥʠʞʝ. ʉʘʤʳʤ 

ʦʧʪʠʤʘʣʴʥʳʤ ʚʘʨʠʘʥʪʦʤ ʜʣʷ ʥʘʩ ʩʪʘʣ ʪʘʢʦʡ ʧʨʦʜʫʢʪ ʤʘʩʩʦʚʦʡ ʢʫʣʴʪʫʨʳ, ʢʘʢ 

çArchieè ʄ. ɺʝʡʜʝʨʘ ʠ ʌ. ʉʪʝʡʧʣʩ [2], ʢʦʪʦʨʳʝ ʧʝʨʝʟʘʧʫʩʪʠʣʠ ʩʝʨʠʶ, ʥʘʯʘʪʫʶ 

ʝʱʝ ʚ ʩʦʨʦʢʦʚʳʝ ʛʦʜʳ ʧʨʦʰʣʦʛʦ ʚʝʢʘ, ʯʪʦʙʳ ʘʜʘʧʪʠʨʦʚʘʪʴ ʝʝ ʧʦʜ ʥʦʚʫʶ ʮʝʣʝʚʫʶ 

ʘʫʜʠʪʦʨʠʶ. ɺ ʢʦʤʠʢʩʝ ʥʝ ʪʘʢ ʤʥʦʛʦ ʪʝʢʩʪʘ, ʥʘ ʥʝʢʦʪʦʨʳʭ ʩʪʨʘʥʠʮʘʭ ʦʥ 

ʦʪʩʫʪʩʪʚʫʝʪ, ʛʝʨʦʠ ʯʫʪʴ ʤʦʣʦʞʝ ʥʘʰʠʭ ʦʙʫʯʘʶʱʠʭʩʷ, ʩʠʪʫʘʮʠʠ ʠ ʵʤʦʮʠʠ, 

ʢʦʪʦʨʳʝ ʦʥʠ ʧʝʨʝʞʠʚʘʶʪ, ʚʧʦʣʥʝ ʧʦʥʷʪʥʳ ʥʳʥʝʰʥʝʤʫ ʧʦʢʦʣʝʥʠʶ ʩʪʫʜʝʥʪʦʚ.  

ɺ ʢʘʯʝʩʪʚʝ ʜʦʤʘʰʥʝʛʦ ʟʘʜʘʥʠʷ ʧʨʝʜʧʦʣʘʛʘʣʦʩʴ, ʯʪʦ ʩʪʫʜʝʥʪʳ ʟʥʘʢʦʤʷʪʩʷ ʩ 

ʧʝʨʚʳʤʠ ʩʪʨʘʥʠʮʘʤʠ ʢʦʤʠʢʩʘ, ʚʳʧʠʩʳʚʘʶʪ ʚʩʝ ʥʝʟʥʘʢʦʤʳʝ ʩʣʦʚʘ ʩ ʧʝʨʝʚʦʜʦʤ ʠ 

ʩʦʩʪʘʚʣʷʶʪ ʜʝʩʷʪʴ ʚʦʧʨʦʩʦʚ ʧʦ ʩʦʜʝʨʞʘʥʠʶ. ʇʦʩʣʝ ʪʨʘʜʠʮʠʦʥʥʳʭ ʚʦʧʨʦʩʦʚ ʦ 

ʥʘʟʚʘʥʠʠ, ʘʚʪʦʨʝ ʠ ʞʘʥʨʝ ʢʥʠʛʠ ʧʨʠ ʧʦʤʦʱʠ ʠʥʪʝʨʘʢʪʠʚʥʦʡ ʜʦʩʢʠ ʠʣʠ ʣʶʙʦʡ 

ʧʣʘʪʬʦʨʤʳ ʜʣʷ ʩʦʟʜʘʥʠʷ ʦʥʣʘʡʥ-ʪʝʩʪʦʚ (wordwall, learningapps, quizizz) ʧʨʝʜʣʘʛʘʝʤ 

ʦʙʫʯʘʶʱʠʤʩʷ ʩʦʚʤʝʩʪʠʪʴ ʠʟʦʙʨʘʞʝʥʠʷ ʤʥʦʛʦʯʠʩʣʝʥʥʳʭ ʧʝʨʩʦʥʘʞʝʡ ʢʦʤʠʢʩʘ ʩ ʠʭ 

ʠʤʝʥʘʤʠ, ʫʚʣʝʯʝʥʠʷʤʠ ʠ ʯʝʨʪʘʤʠ ʭʘʨʘʢʪʝʨʘ, ʦʜʝʞʜʦʡ, ʧʨʠʯʝʩʢʘʤʠ, ʥʘʧʨʠʤʝʨ, 

çBetty Cooper ð She smells like flowers and motor oilè [2, p. 5].  

ʇʦʩʢʦʣʴʢʫ ʢʦʤʠʢʩ ʧʦ ʩʫʪʠ ʧʨʝʜʩʪʘʚʣʷʝʪ ʩʦʙʦʡ ʧʦʣʠʣʦʛ, ʠʪʦʛʦʚʳʤ 

ʟʘʜʘʥʠʝʤ ʤʦʞʝʪ ʙʳʪʴ ʨʦʣʝʚʘʷ ʠʛʨʘ, ʜʝʤʦʥʩʪʨʠʨʫʶʱʘʷ ʢʘʢʦʡ-ʪʦ ʬʨʘʛʤʝʥʪ 

ʩʶʞʝʪʘ. ʊʘʢ ʢʘʢ ʧʝʨʩʦʥʘʞʝʡ ʤʥʦʛʦ, ʘ ʨʝʧʣʠʢ ʫ ʥʠʭ ʦʛʨʘʥʠʯʝʥʥʦʝ ʢʦʣʠʯʝʩʪʚʦ, 

ʚʳʫʯʠʪʴ ʠʭ ʥʝ ʧʨʝʜʩʪʘʚʣʷʝʪ ʩʣʦʞʥʦʩʪʠ ʜʣʷ ʪʝʭ, ʢʪʦ ʥʝ ʤʦʞʝʪ ʩʦʩʪʘʚʠʪʴ ʧʝʨʝʩʢʘʟ. 

ɽʱʝ ʦʜʠʥ ʚʘʨʠʘʥʪ ʟʘʜʘʥʠʷ: ʧʨʝʧʦʜʘʚʘʪʝʣʴ ʩʦʩʪʘʚʣʷʝʪ ʪʝʢʩʪ ʠʩʪʦʨʠʠ ʩ 

ʧʨʦʧʫʩʢʘʤʠ, ʢʦʪʦʨʳʝ ʥʫʞʥʦ ʟʘʧʦʣʥʠʪʴ, ʧʦʣʴʟʫʷʩʴ ʤʘʪʝʨʠʘʣʘʤʠ ʢʦʤʠʢʩʘ (ʢʘʢ 

ʨʝʯʝʚʳʤʠ ʙʘʙʣʘʤʠ, ʪʘʢ ʠ ʨʠʩʫʥʢʘʤʠ). ʉʦʚʨʝʤʝʥʥʳʝ ʦʥʣʘʡʥ-ʧʣʘʪʬʦʨʤʳ ʪʘʢʞʝ 

ʧʦʟʚʦʣʷʶʪ ʩʦʟʜʘʪʴ ʚʝʙʪʫʥ, ʥʝ ʠʤʝʷ ʥʠʢʘʢʠʭ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʳʭ ʥʘʚʳʢʦʚ ʚ 

ʛʨʘʬʠʯʝʩʢʦʤ ʨʝʜʘʢʪʠʨʦʚʘʥʠʠ (lookism.vercel.app), ʧʦʵʪʦʤʫ ʩʪʫʜʝʥʪʳ ʤʦʛʫʪ 

ʧʨʦʜʦʣʞʠʪʴ ʫʞʝ ʧʨʦʯʠʪʘʥʥʫʶ ʯʘʩʪʴ ʠʩʪʦʨʠʠ ʩʘʤʦʩʪʦʷʪʝʣʴʥʦ. 

ʏʪʦ ʢʘʩʘʝʪʩʷ ʣʠʥʛʚʦʩʪʨʘʥʦʚʝʜʯʝʩʢʦʛʦ ʢʦʤʧʦʥʝʥʪʘ, ʪʦ ʚʠʟʫʘʣ ʢʦʤʠʢʩʘ 

ʧʦʟʚʦʣʷʝʪ ʤʥʦʛʦʝ ʫʟʥʘʪʴ ʦ ʢʫʣʴʪʫʨʝ ʘʥʛʣʦʷʟʳʯʥʳʭ ʩʪʨʘʥ. ɺ ʯʘʩʪʥʦʩʪʠ, ɻ ʪʦ ʪʘʢʦʡ 

ʘʩʧʝʢʪ, ʢʘʢ ʞʝʩʪʳ, ʧʦʟʳ, ʯʪʦ çé contributes to the development of communicative 

competence, which includes nonverbal communicationè [3, p. 25]. ʇʦʩʢʦʣʴʢʫ ʤʳ 

ʠʤʝʝʤ ʜʝʣʦ ʩ ʘʤʝʨʠʢʘʥʩʢʠʤ ʢʦʤʠʢʩʦʤ, ʤʳ ʤʦʞʝʤ ʦʨʛʘʥʠʟʦʚʘʪʴ ʛʨʫʧʧʦʚʫʶ 

ʨʘʙʦʪʫ ʦʙʫʯʘʶʱʠʭʩʷ ʧʦ ʩʦʩʪʘʚʣʝʥʠʶ ʪʘʙʣʠʮʳ, ʚ ʢʦʪʦʨʦʡ ʩʨʘʚʥʠʚʘʶʪʩʷ 

ʦʩʦʙʝʥʥʦʩʪʠ ʞʠʟʥʠ ʩʪʘʨʰʝʢʣʘʩʩʥʠʢʦʚ ʚ ʉʐɸ, ʈʦʩʩʠʠ ʠ ʠʭ ʩʪʨʘʥʝ. çArchieè 

ʧʦʟʚʦʣʷʝʪ ʠʥʠʮʠʠʨʦʚʘʪʴ ʜʠʩʢʫʩʩʠʶ ʧʦ ʩʣʝʜʫʶʱʠʤ ʘʩʧʝʢʪʘʤ: ʥʘʣʠʯʠʝ ʠʣʠ 

ʦʪʩʫʪʩʪʚʠʝ ʬʦʨʤʳ, ʧʨʠʯʝʩʢʠ ʠ ʮʚʝʪ ʚʦʣʦʩ, ʤʫʣʴʪʠʵʪʥʠʯʝʩʢʠʡ ʩʦʩʪʘʚ ʰʢʦʣʳ, 

ʚʥʝʰʢʦʣʴʥʳʝ ʤʝʨʦʧʨʠʷʪʠʷ, ʚʘʞʥʦʩʪʴ ʩʧʦʨʪʘ (ʘʤʝʨʠʢʘʥʩʢʠʡ ʬʫʪʙʦʣ) ʠ 
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ʚʥʝʰʢʦʣʴʥʦʡ ʜʝʷʪʝʣʴʥʦʩʪʠ (ʚʝʯʝʨ ʪʘʥʮʝʚ), ʨʦʤʘʥʪʠʯʝʩʢʠʝ ʦʪʥʦʰʝʥʠʷ, ʜʨʫʞʙʘ, 

ʚʟʘʠʤʦʦʪʥʦʰʝʥʠʷ ʚʥʫʪʨʠ ʩʝʤʴʠ, ʢʦʥʬʣʠʢʪʦʨʘʟʨʝʰʝʥʠʝ. 

ʇʦ ʤʥʝʥʠʶ ɼ. ʕʣʩʥʝʨ, ʦʙʨʘʟʦʚʘʥʠʝ ʚ ʜʚʘʜʮʘʪʴ ʧʝʨʚʦʤ ʚʝʢʝ ʜʦʣʞʥʦ 

ʙʘʟʠʨʦʚʘʪʴʩʷ ʥʘ çé transcultural, plurilingual and digital experienceè [4, p. 8]. 

ɺ ʥʘʰʝ ʚʨʝʤʷ ʧʨʝʧʦʜʘʚʘʪʝʣʶ ʥʝʣʴʟʷ ʠʛʥʦʨʠʨʦʚʘʪʴ ʧʦʪʝʥʮʠʘʣ ʩʦʚʨʝʤʝʥʥʳʭ 

ʪʝʭʥʦʣʦʛʠʡ, ʚ ʯʘʩʪʥʦʩʪʠ, ʠʩʢʫʩʩʪʚʝʥʥʦʛʦ ʠʥʪʝʣʣʝʢʪʘ. ɼʣʷ ʧʨʘʢʪʠʯʝʩʢʠʭ ʟʘʥʷʪʠʡ 

ʧʦ ʣʠʥʛʚʦʩʪʨʘʥʦʚʝʜʝʥʠʶ ʤʳ ʤʦʞʝʤ ʩʦʟʜʘʪʴ ʩʚʦʡ ʢʦʤʠʢʩ, ʥʘʧʠʩʘʚ ʩʢʨʠʧʪ, 

ʦʪʚʝʯʘʶʱʠʡ ʮʝʣʷʤ ʠ ʟʘʜʘʯʘʤ ʥʘʰʝʛʦ ʫʨʦʢʘ. ʉʘʤʳʡ ʚʠʟʫʘʣʴʥʦ ʧʨʠʚʣʝʢʘʪʝʣʴʥʳʡ 

ʠ ʦʜʥʦʚʨʝʤʝʥʥʦ ʧʨʦʩʪʦʡ ʧʦ ʷʟʳʢʦʚʦʤʫ ʥʘʧʦʣʥʝʥʠʶ ʢʦʤʠʢʩ ʧʦʣʫʯʠʪʩʷ ʥʘ 

ʙʝʩʧʣʘʪʥʦʡ ʧʣʘʪʬʦʨʤʝ aicomicfactory.ai, ʥʘ ʢʦʪʦʨʦʡ ʤʦʞʥʦ ʩʦʟʜʘʪʴ ʩʪʨʘʥʠʮʫ 

ʢʦʤʠʢʩʘ ʠʟ ʯʝʪʳʨʝʭ ʧʘʥʝʣʝʡ. ʇʨʠ ʵʪʦʤ ʧʣʘʪʬʦʨʤʘ ʧʦʟʚʦʣʠʪ ʤʝʥʷʪʴ ʠʭ ʨʘʟʤʝʨ ʠ 

ʧʦʣʦʞʝʥʠʝ, ʧʝʨʝʜʝʣʳʚʘʪʴ ʦʪʜʝʣʴʥʳʝ ʧʘʥʝʣʠ, ʝʩʣʠ ʥʘʩ ʥʝ ʫʩʪʨʘʠʚʘʝʪ 

ʬʫʥʢʮʠʦʥʘʣ. ɺ ʢʘʯʝʩʪʚʝ ʩʮʝʥʘʨʠʷ ʜʣʷ ʥʘʯʘʣʘ ʢʦʤʠʢʩʘ ʤʳ ʤʦʞʝʤ ʩʦʟʜʘʪʴ 

ʩʚʦʝʦʙʨʘʟʥʳʡ ʬʘʥʬʠʢ, ʧʨʦʜʦʣʞʠʚ ʠʩʪʦʨʠʶ ɸʨʯʠ: Two young people decided to go 

to New York. On the first day, Betty and Archie visited the most famous landmarks of 

the city: the Statue of Liberty, Central Park, Times Square and Brooklyn Bridge. 

ɺ ʢʘʯʝʩʪʚʝ ʟʘʜʘʥʠʷ ʩʪʫʜʝʥʪʳ ʤʦʛʫʪ ʜʦʨʠʩʦʚʘʪʴ ʠ ʜʦʧʠʩʘʪʴ ʨʝʯʝʚʳʝ ʧʫʟʳʨʠ ʥʘ 

ʧʘʥʝʣʷʭ ʚ ʧʘʨʘʭ ʠʣʠ ʛʨʫʧʧʘʭ, ʧʨʠʢʣʝʠʪʴ ʢ ʠʟʦʙʨʘʞʝʥʠʷʤ 

ʜʦʩʪʦʧʨʠʤʝʯʘʪʝʣʴʥʦʩʪʝʡ ʠʭ ʥʘʟʚʘʥʠʷ. ɽʩʣʠ ʤʳ ʢʘʢʠʤ-ʪʦ ʦʙʨʘʟʦʤ ʩʢʨʦʝʤ 

ʥʘʟʚʘʥʠʝ ʛʦʨʦʜʘ, ʪʦ ʦʙʫʯʘʶʱʠʤʩʷ ʥʫʞʥʦ ʦʧʨʝʜʝʣʠʪʴ, ʯʪʦ ʵʪʦ ʟʘ ʥʘʩʝʣʝʥʥʳʡ 

ʧʫʥʢʪ ʠ ʦʙʲʷʩʥʠʪʴ ʩʚʦʡ ʚʳʙʦʨ. ɺ ʢʘʯʝʩʪʚʝ ʜʦʤʘʰʥʝʛʦ ʟʘʜʘʥʠʷ ʠʤ ʤʦʞʥʦ 

ʧʨʝʜʣʦʞʠʪʴ ʩʦʟʜʘʪʴ ʩʭʦʜʥʫʶ ʠʩʪʦʨʠʶ ʧʨʦ ɺʘʰʠʥʛʪʦʥ ʠʣʠ ʃʦʩ-ɸʥʞʝʣʝʩ.  

ɽʱʝ ʦʜʥʘ ʧʣʘʪʬʦʨʤʘ ʜʣʷ ʪʦʛʦ, ʯʪʦʙʳ ʥʘʨʠʩʦʚʘʪʴ ʢʦʤʠʢʩ ð 

aicomicgenerator.net. ʆʥʘ ʧʦʟʚʦʣʷʝʪ ʧʦʣʫʯʠʪʴ ʙʦʣʝʝ ʩʣʦʞʥʳʝ ʚ ʷʟʳʢʦʚʦʤ ʧʣʘʥʝ 

ʠʩʪʦʨʠʠ. ʂ ʝʸ ʧʨʝʠʤʫʱʝʩʪʚʘʤ ʤʦʞʥʦ ʦʪʥʝʩʪʠ ʪʦʪ ʬʘʢʪ, ʯʪʦ ʚ ʨʝʯʝʚʳʝ ʧʫʟʳʨʠ 

ʧʦʯʪʠ ʚʩʝʛʜʘ ʜʦʙʘʚʣʷʶʪʩʷ ʨʝʤʘʨʢʠ: yawning, thoughtful, frustrated, grinning, 

sarcastic. ʆʪʩʶʜʘ ʣʦʛʠʯʥʳʤ ʢʘʞʝʪʩʷ ʪʘʢʦʡ ʚʠʜ ʟʘʜʘʥʠʡ: ʟʘʨʘʥʝʝ ʧʦʜʛʦʪʦʚʠʪʴ 

ʥʘʙʦʨ ʵʤʦʪʠʢʦʥʦʚ ʠ ʵʤʦʜʟʠ, ʯʪʦʙʳ ʩʪʫʜʝʥʪʳ ʧʨʠʢʨʝʧʠʣʠ ʠʭ ʢ ʩʦʦʪʚʝʪʩʪʚʫʶʱʠʤ 

ʩʣʦʚʘʤ, ʦʧʠʩʳʚʘʶʱʠʤ ʵʤʦʮʠʠ ʧʝʨʩʦʥʘʞʝʡ. ʊʘʢ ʢʘʢ ʧʣʘʪʬʦʨʤʘ ʧʦʟʚʦʣʷʝʪ 

ʫʜʘʣʷʪʴ ʚʩʝ ʨʝʯʝʚʳʝ ʧʫʟʳʨʠ, ʤʦʞʥʦ ʩʜʝʣʘʪʴ ʥʝʩʢʦʣʴʢʦ ʚʘʨʠʘʥʪʦʚ ʢʦʤʠʢʩʘ, ʜʣʷ 

ʪʦʛʦ, ʯʪʦʙʳ ʩʪʫʜʝʥʪʳ ʤʦʛʣʠ ʚʳʧʦʣʥʠʪʴ ʚʩʝ ʚʦʟʤʦʞʥʳʝ ʚʘʨʠʘʥʪʳ ʟʘʜʘʥʠʡ: 

ʧʨʘʚʠʣʴʥʦ ʧʦʜʦʙʨʘʪʴ ʨʝʧʣʠʢʠ ʢ ʢʘʨʪʠʥʢʝ, ʨʘʩʩʪʘʚʠʪʴ ʧʘʥʝʣʠ ʚ ʥʫʞʥʦʤ ʧʦʨʷʜʢʝ, 

ʧʨʠʜʫʤʘʪʴ, ʯʪʦ ʙʳʣʦ ʥʘ ʧʦʩʣʝʜʥʝʡ ʧʘʥʝʣʠ, ʢʦʪʦʨʫʶ ʚʳʨʝʟʘʣ ʧʨʝʧʦʜʘʚʘʪʝʣʴ, 

ʥʘʡʪʠ ʦʪʣʠʯʠʷ ʚ ʜʚʫʭ ʚʘʨʠʘʥʪʘʭ ʦʜʥʦʛʦ ʢʦʤʠʢʩʘ, ʟʘʜʘʚʘʷ ʚ ʧʘʨʘʭ ʚʦʧʨʦʩʳ, 

ʫʛʘʜʘʪʴ ʩʮʝʥʘʨʠʡ, ʢʦʪʦʨʳʡ ʙʳʣ ʠʩʧʦʣʴʟʦʚʘʥ ʜʣʷ ʩʦʟʜʘʥʠʷ ʢʦʤʠʢʩʘ, ʥʘʧʨʠʤʝʨ, 

çtwo teenagers are discussing the main events of American historyè. ʇʦʩʢʦʣʴʢʫ 

ʧʣʘʪʬʦʨʤʘ ʧʦʟʚʦʣʷʝʪ ʥʝ ʪʦʣʴʢʦ ʘʚʪʦʤʘʪʠʯʝʩʢʠ ʧʝʨʝʨʠʩʦʚʳʚʘʪʴ ʦʪʜʝʣʴʥʳʝ 

ʧʘʥʝʣʠ, ʥʦ ʠ ʧʝʨʝʜʝʣʳʚʘʪʴ ʩʮʝʥʘʨʠʡ ʢʘʞʜʦʡ, ʩʪʫʜʝʥʪʳ ʩʘʤʠ ʤʦʛʫʪ ʧʦʧʨʦʙʦʚʘʪʴ 
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ʩʝʙʷ ʚ ʨʦʣʠ ʨʝʜʘʢʪʦʨʘ, ʪʘʢ ʢʘʢ ʧʨʝʧʦʜʘʚʘʪʝʣʴ ʠʤʝʝʪ ʚʦʟʤʦʞʥʦʩʪʴ ʧʦʜʝʣʠʪʴʩʷ 

ʩʩʳʣʢʦʡ ʥʘ ʦʧʨʝʜʝʣʝʥʥʳʡ ʢʦʤʠʢʩ.  

ʏʪʦ ʢʘʩʘʝʪʩʷ ʛʨʘʬʠʯʝʩʢʠʭ ʨʦʤʘʥʦʚ, ʪʦ, ʙʝʟʫʩʣʦʚʥʦ ʠʭ ʧʨʠʤʝʥʝʥʠʝ 

ʦʛʨʘʥʠʯʝʥʥʦ, ʯʪʦ ʦʙʫʩʣʦʚʣʝʥʦ ʙʦʣʴʰʠʤ ʦʙʲʝʤʦʤ ʠ ʩʶʞʝʪʥʦʡ ʩʣʦʞʥʦʩʪʴʶ 

ʜʘʥʥʦʛʦ ʞʘʥʨʘ, ʦʜʥʘʢʦ ʠ ʝʛʦ ʤʦʞʥʦ ʧʨʠʤʝʥʷʪʴ ʚ ʨʘʤʢʘʭ ʦʩʫʱʝʩʪʚʣʝʥʠʷ 

ʤʝʞʢʫʣʴʪʫʨʥʦʛʦ ʜʠʘʣʦʛʘ. çBaba Yagaôs assistantè [5] ð ʥʝʦʙʳʯʥʦʝ ʚ ʧʣʘʥʝ 

ʩʦʜʝʨʞʘʥʠʷ ʧʨʦʠʟʚʝʜʝʥʠʝ, ʪʘʢ ʢʘʢ ʵʪʦ ʩʚʦʝʦʙʨʘʟʥʘʷ ʢʦʤʧʠʣʷʮʠʷ ʨʫʩʩʢʠʭ 

ʥʘʨʦʜʥʳʭ ʩʢʘʟʦʢ, ʧʨʝʜʩʪʘʚʣʝʥʥʘʷ ʚ ʚʠʜʝ ʧʨʠʢʣʶʯʝʥʠʡ ʄʘʰʠ (ʵʤʠʛʨʘʥʪʢʠ ʚʦ 

ʚʪʦʨʦʤ ʧʦʢʦʣʝʥʠʠ). ɺʟʷʚ ʥʝʩʢʦʣʴʢʦ ʩʪʨʘʥʠʮ ʠʟ ʠʩʪʦʨʠʠ, ʧʨʦʩʠʤ ʧʨʝʜʩʪʘʚʠʪʴ 

ʬʦʣʴʢʣʦʨʥʫʶ ʩʦʩʪʘʚʣʷʶʱʫʶ ʚ ʚʠʜʝ ʜʠʘʛʨʘʤʤʳ ɺʝʥʥʘ. ʉʪʫʜʝʥʪʳ ʜʦʣʞʥʳ ʥʘʡʪʠ 

ʪʦ, ʯʪʦ ʨʦʜʥʠʪ ʦʙʨʘʟʳ ʠ ʩʶʞʝʪʳ ʨʦʤʘʥʘ ʩ ʠʭ ʥʘʮʠʦʥʘʣʴʥʳʤ ʫʩʪʥʳʤ ʥʘʨʦʜʥʳʤ 

ʪʚʦʨʯʝʩʪʚʦʤ, ʠ ʚ ʯʝʤ ʦʥʦ ʢʦʨʝʥʥʳʤ ʦʙʨʘʟʦʤ ʦʪʣʠʯʘʝʪʩʷ ʦʪ ʧʨʝʜʩʪʘʚʣʝʥʥʦʛʦ 

ʘʥʛʣʦʷʟʳʯʥʳʤ ʘʚʪʦʨʦʤ.  

ʊʘʢʠʤ ʦʙʨʘʟʦʤ, ʥʝʣʴʟʷ ʥʝ ʧʨʠʟʥʘʪʴ ʵʬʬʝʢʪʠʚʥʦʩʪʠ ʧʨʠʤʝʥʝʥʠʷ ʢʦʤʠʢʩʦʚ 

ʧʨʠ ʠʟʫʯʝʥʠʠ ʘʥʛʣʠʡʩʢʦʛʦ ʷʟʳʢʘ ʠ ʢʫʣʴʪʫʨʳ ʘʥʛʣʦʷʟʳʯʥʳʭ ʩʪʨʘʥ ʚ ʛʨʫʧʧʘʭ, 

ʩʦʩʪʦʷʱʠʭ ʠʟ ʠʥʦʩʪʨʘʥʥʳʭ ʩʪʫʜʝʥʪʦʚ, ʪʝʤ ʙʦʣʝʝ, ʯʪʦ ʫ ʧʨʝʧʦʜʘʚʘʪʝʣʷ ʩʪʘʣʦ 

ʥʘʤʥʦʛʦ ʙʦʣʴʰʝ ʦʥʣʘʡʥ-ʠʥʩʪʨʫʤʝʥʪʦʚ ʜʣʷ ʧʦʚʳʰʝʥʠʷ ʤʦʪʠʚʘʮʠʠ ʦʙʫʯʘʶʱʠʭʩʷ 

ʧʦ ʩʨʘʚʥʝʥʠʶ ʩ ʜʦʮʠʬʨʦʚʦʡ ʵʧʦʭʦʡ. 
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ʇʈɸʂʊʀʏɽʉʂʆɽ ʀʉʇʆʃʔɿʆɺɸʅʀɽ ʀʅʊɽʈɸʂʊʀɺʅʓʍ ʄɽʊʆɼʆɺ 

ʇʈʀ ʆɹʋʏɽʅʀʀ ʋʉʊʅʆʄʋ ʇɽʈɽɺʆɼʋ 

 

ɸʥʥʦʪʘʮʠʷ: ɺ ʜʘʥʥʦʡ ʩʪʘʪʴʝ ʨʘʩʩʤʘʪʨʠʚʘʶʪʩʷ ʠʥʪʝʨʘʢʪʠʚʥʳʝ ʤʝʪʦʜʳ, ʧʨʠʤʝʥʷʝʤʳʝ 

ʧʨʠ ʦʙʫʯʝʥʠʠ ʩʪʫʜʝʥʪʦʚ ʠʥʞʝʥʝʨʥʳʭ ʩʧʝʮʠʘʣʴʥʦʩʪʝʡ ʫʩʪʥʦʤʫ ʧʝʨʝʚʦʜʫ, ʚ ʦʩʥʦʚʝ ʢʦʪʦʨʳʭ 

ʣʝʞʠʪ ʢʦʤʤʫʥʠʢʘʪʠʚʥʦʝ ʚʟʘʠʤʦʜʝʡʩʪʚʠʝ ʦʙʫʯʘʶʱʠʭʩʷ. ʇʨʠʚʝʜʝʥʳ ʢʦʥʢʨʝʪʥʳʝ ʧʨʠʤʝʨʳ 

ʠʩʧʦʣʴʟʦʚʘʥʠʷ ʪʝʭʥʦʣʦʛʠʠ ʢʝʡʩʦʚ ʠ ʨʦʣʝʚʦʡ ʠʛʨʳ ʚʦ ʚʨʝʤʷ ʧʨʦʚʝʜʝʥʠʷ ʧʨʘʢʪʠʯʝʩʢʠʭ ʟʘʥʷʪʠʡ 

ʧʦ ʜʠʩʮʠʧʣʠʥʝ çʊʝʭʥʠʯʝʩʢʠʡ ʧʝʨʝʚʦʜè ʜʣʷ ʩʪʫʜʝʥʪʦʚ ʤʘʰʠʥʦʩʪʨʦʠʪʝʣʴʥʦʛʦ ʬʘʢʫʣʴʪʝʪʘ 

ɹʅʊʋ, ʦʧʠʩʘʥʳ ʵʪʘʧʳ ʧʦʜʛʦʪʦʚʢʠ, ʥʝʧʦʩʨʝʜʩʪʚʝʥʥʦ ʧʨʦʚʝʜʝʥʠʷ ʠ ʦʙʨʘʪʥʦʡ ʩʚʷʟʠ, 

ʦʧʨʝʜʝʣʝʥʳ ʨʦʣʠ ʚʩʝʭ ʫʯʘʩʪʥʠʢʦʚ ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʛʦ ʧʨʦʮʝʩʩʘ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʦʙʫʯʝʥʠʝ ʧʝʨʝʚʦʜʫ, ʠʥʪʝʨʘʢʪʠʚʥʳʝ ʤʝʪʦʜʳ, ʨʦʣʝʚʘʷ ʠʛʨʘ, ʤʝʪʦʜʠʢʘ 

ʢʝʡʩʦʚ, ʚʟʘʠʤʦʜʝʡʩʪʚʠʝ ʦʙʫʯʘʶʱʠʭʩʷ. 

 

Y.V. Beznis, E.I. Yalovik 

Belarusian National Technical University 

Practicality of Interactive Methods in Teaching Oral Interpretation  

Abstract:  This article deals with interactive techniques used in teaching interpretation to the 

students of engineering specialties, these methods being based on the communicative interaction of 

the students. Specific examples of the use of case study technology and role-playing during practical 

classes in the discipline çTechnical Translationè for mechanical engineering students of the BNTU 

are given, the stages of preparation, direct implementation and feedback are described, the roles of 

all participants in the educational process are determined. 

Keywords: translation training, interactive methods, role-playing, case study method, 

studentsô interaction. 

 

Modern conditions for training personnel in the field of technical and 

technological activities, in particular, providing future engineers with valuable skills in 

the field of interpretation basis, necessitate that teachers implement and extensively 

utilize interactive learning techniques and methods in the education of technical 

students. The practical application of these methods not only fosters the competencies 

essential for professionals in their particular fields but also aims to enhance studentsô 

personal traits, evaluative and critical thinking skills, the ability to search, analyze, 

systematize and apply new information, as well as their communication and 

interpersonal interaction skills [1]. Interactive learning presupposes conscious and 
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active interaction and exchange of acquired knowledge, personal experience and 

information between all participants in the academic activities, no matter whether it 

involves face-to-face talking between a teacher and a student or mutual collaboration 

between students. In this scheme, the teacher is assigned the role of a coordinator or 

rather a mentor, creating the necessary learning environment and guiding students in 

the developing professional experience. 

At the Belarusian National Technical University we incorporate various 

interconnected methods and forms of interactive learning while teaching the 

fundamentals of interpretation theory and practice as part of the çTechnical 

Translationè course, the case study method which involves the use of educational 

simulated situations based on factual material for subsequent study and analysis in 

practical interpretation classes being one of them. The choice of cases should be based 

both on the level of studentsô language and speech proficiency, the level of their 

mastered interpretation skills, the amount of background and specialized knowledge 

on the issue, and the specific features of their perspective professional activities. Case 

technology has a well-defined practical focus (students have the opportunity to learn 

from real-life examples, which greatly helps them understand how to apply their 

acquired knowledge in real work environments); develops studentsô analytical and 

critical thinking, teamwork and soft skills; allows students to enhance their speech 

interpretation abilities while also gaining a deeper understanding of the nuances within 

particular technical areas [2]. 

As an example we can describe the working process on the case situation 

çInterpretation of a New Product Presentationè, during which students of the Computer 

Mechatronics specialty are assigned to interpret and present an oral version of a 

presentation about a new multifunctional drone designed for agriculture. The 

presentation includes the technical characteristics, advantages of the device, its 

application and a demonstration of the drone operation in practice. The case objectives 

include the following: 1) to teach students how to interpret and communicate technical 

information appropriately and accurately; 2) to cultivate interpretation skills within a 

limited time; 3) to equip students with adequate means for handling technical 

terminology and specific expressions. It is the teacher who defines and formulates the 

tasks that are set for the students: 1) familiarizing with the information and materials 

reflected in the presentation pre-selected by the teacher, highlighting the fundamental 

and key points, as well as engineering and technical terms and vocabulary; 2) preparing 

an interpretation version for an oral presentation, taking into account the potential 

audience and the specifics of the technical language; 3) conducting an interpretation 

rehearsal, practising pronunciation, intonation and behaviour manner; 4) presenting the 

speech in the format of an oral performance, imitating a real presentation. After the 
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presentation, the teacher and students discuss and analyze the accuracy and adequacy 

of the communication of technical terms and general vocabulary, the effectiveness of 

information transmission, and the applied interpretation strategies and methods. This 

case study simulation gives the students possibilities to demonstrate how to use their 

competence in practice, to enhance their self-confidence in mastering core interpreting 

skills and prepares for real-world situations in their future professional activities. 

Of particular interest in teaching interpretation are role-playing and imitation 

games based on the interaction of participants in simulated professionally oriented 

situations. In the context of teaching interpretation, role-playing games allow students 

to develop not only language and speech skills, but also intercultural communication, 

critical thinking and emotional competence. This technique is becoming increasingly 

popular in educational institutions, where the emphasis is on the practical application 

of knowledge. This technique requires students to actively use the language in real or 

simulated situations, which helps improve pronunciation, expand vocabulary, and 

increase self-confidence. Role-playing games also create an opportunity for emotional 

engagement, which contributes to better memorization and assimilation of the material. 

The process of implementing role-playing techniques during interpretation training 

involves several stages: 1) preparatory phase (defining the purpose of the game, 

preparing an actual and interesting scenario, distributing roles among the students of 

the group); 2) direct conducting of a role-playing game (explaining the game rules, 

objectives, and expectations, with students actively participating in the scenario; 

discussing their impressions and any challenges faced during the preparation and 

execution of the game); 3) assessment of outcomes (self-evaluation by participants and 

feedback from the teacher, who identifies each student's strengths and weaknesses, as 

well as how effectively the educational goals have been met) [1]. 

As an example of using role-playing techniques in teaching interpretation, we 

will cite an educational situation simulating an international conference on new types 

of steel, which was created for third-year students of the Faculty of Mechanical 

Engineering specializing in Mechanical Engineering Technology. The goals of the 

game are to develop interpretation skills within a specific thematic area, familiarize 

students with terminology related to steels, and improve their ability to communicate 

cross-culturally. At the preparatory stage the teacher determines the communicative 

situation (an international steel conference where manufacturers, engineers and 

potential buyers discuss different types of steels and their applications), assigns the 

roles (an interpreter who will conduct the interpretation from one language to another; 

steel manufacturers representing steel manufacturing companies; research engineers 

representing scientific research projects in this area; customers interested in buying 

steels), provides students with the necessary text and video material on steels. During 
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the game conducting manufacturers discuss the advantages and disadvantages of 

different types of steels, and highlight the areas and industries of their applications. 

The researchers present the latest technological and structural developments in the field 

of steel production. Buyers ask questions about the cost and the possibility of 

purchasing various types of steels. All the participants speak both the Russian and the 

English languages. The interpreter works in real time, interpreting dialogues for the 

conference participants speaking different languages. 

After completing the game, the students are likely to perform self-evaluation. 

The teacher assesses the interpretation accuracy, the ability of participants to adapt 

information and knowledge to a specific communicative situation, the level of 

involvement and activity of each student in conducting and implementing a role-

playing game. 

By their nature, the case-solving method and the role-playing games are 

interactive, as they involve the joint cooperation of a subgroup of students to develop 

a common strategy for the designated problem or task. They help students develop their 

interpretation skills and gain practical experience, facilitate their acquisition of various 

approaches and develop their own approaches to solving interpretation problems and 

tasks in any particularly simulated or real communication situation. Participation in 

such educational interactive activities builds studentsô confidence in using specialized 

professional language and provides an opportunity to increase motivation for learning 

foreign languages, taking into account professional needs. 
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ʛ. ʋʩʪʴ-ʂʘʤʝʥʦʛʦʨʩʢ, ʂʘʟʘʭʩʪʘʥ 

 

ʌʆʈʄɸʊ PHILOSOPHICAL CHAIRS ɼʃʗ ʆɹʋʏɽʅʀʗ ɼʀʉʂʋʉʉʀʀ 

 

ɸʥʥʦʪʘʮʠʷ: ʉʪʘʪʴʷ ʦʙʦʩʥʦʚʳʚʘʝʪ ʧʨʠʤʝʥʝʥʠʝ ʬʦʨʤʘʪʘ ʜʠʩʢʫʩʩʠʠ Philosophical chairs 

ʥʘ ʟʘʥʷʪʠʷʭ ʧʦ ʘʥʛʣʠʡʩʢʦʤʫ ʷʟʳʢʫ ʚ ʥʝʷʟʳʢʦʚʦʤ ʚʫʟʝ. ʆʧʠʩʳʚʘʶʪʩʷ ʦʩʦʙʝʥʥʦʩʪʠ ʬʦʨʤʘʪʘ, 

ʧʝʨʝʯʠʩʣʷʶʪʩʷ ʝʛʦ ʧʨʝʠʤʫʱʝʩʪʚʘ ʚ ʨʘʤʢʘʭ ʢʦʥʮʝʧʮʠʡ ʘʢʘʜʝʤʠʯʝʩʢʦʡ ʪʨʝʚʦʞʥʦʩʪʠ (foreign 

language anxiety, FLA) ʠ ʫʜʦʚʦʣʴʩʪʚʠʷ ʦʪ ʠʟʫʯʝʥʠʷ ʠʥʦʩʪʨʘʥʥʦʛʦ ʷʟʳʢʘ (foreign language 

enjoyment, FLE). ɼʝʤʦʥʩʪʨʠʨʫʝʪʩʷ ʟʘʚʠʩʠʤʦʩʪʴ ʚʦʚʣʝʯʝʥʥʦʩʪʠ ʦʙʫʯʘʶʱʠʭʩʷ ʚ ʜʠʩʢʫʩʩʠʶ ʦʪ 

ʫʨʦʚʥʷ FLE ʠ FLA. ɸʚʪʦʨ ʜʘʝʪ ʧʨʘʢʪʠʯʝʩʢʠʝ ʨʝʢʦʤʝʥʜʘʮʠʠ ʧʦ ʧʨʠʤʝʥʝʥʠʶ ʬʦʨʤʘʪʘ, 

ʦʩʥʦʚʘʥʥʳʝ ʥʘ ʘʧʨʦʙʘʮʠʠ ʝʛʦ ʚ ʛʨʫʧʧʘʭ ʩʪʫʜʝʥʪʦʚ-ʥʝʣʠʥʛʚʠʩʪʦʚ ʫʨʦʚʥʷ ʚʣʘʜʝʥʠʷ ʷʟʳʢʦʤ ʦʪ 

Intermediate+ ʜʦ Advanced. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʜʠʩʢʫʩʩʠʷ, ʤʦʪʠʚʘʮʠʷ, ʪʨʝʚʦʞʥʦʩʪʴ, ʫʜʦʚʦʣʴʩʪʚʠʝ, ʘʥʛʣʠʡʩʢʠʡ ʢʘʢ 

ʠʥʦʩʪʨʘʥʥʳʡ, ʘʥʛʣʠʡʩʢʠʡ ʜʣʷ ʘʢʘʜʝʤʠʯʝʩʢʠʭ ʮʝʣʝʡ, ʥʝʷʟʳʢʦʚʦʡ ʚʫʟ, ʥʝʣʠʥʛʚʠʩʪʠʯʝʩʢʘʷ 

ʩʧʝʮʠʘʣʴʥʦʩʪʴ. 
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Chairs that Make Everyone Talk 

Abstract: The article presents reasoning for using the discussion format Philosophical chairs 

in English classes with students of non-linguistic majors. The distinctive features of the format are 

described and the advantages are enlisted with regard to foreign language anxiety (FLA) foreign 

language enjoyment (FLE) concepts. The degree of studentsô involvement in the discussion is proved 

to be interconnected with FLE and FLA levels. Recommendations based on classroom experience 

with levels Intermediate+ to Advanced are provided. 

Keywords: discussion, motivation, anxiety, enjoyment, English as a foreign language (L2), 

English for academic purposes (EAP), non-linguistic majors. 

 

Modern university graduates are required to have speaking skills sufficient to 

carry out professional communication in both native and foreign languages. Still, the 

labour market will value more a person who has mastered the art of persuasive 

discussion and critical thinking. Such a professional is able not only to perform routine 

working tasks but literarily to earn more for their company by selling or promoting 

more effectively.  
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The skills of clearly presenting the viewpoint, persuasion, active listening, 

evaluating the information have social nature, are interdisciplinary [1, p. 14] and their 

acquisition may be built up equally well in a Russian- or English-speaking class. There 

is a proven link between studentsô engagement in the speaking activities and their 

ability to think critically, listen attentively before coming up with the 

counterarguments, offer the best possible solutions and produce ideas [2, ʨ. 140]. Thus, 

practicing the discussion strategies should become a feature of university English 

classes, studentsô level of English permitting. 

It has never been easy for the teacher to make all the students in a group to 

actively participate in the discussion. Studentsô degree of involvement differs as much 

as their language level, and even if the topic sounds discussion-friendly, there are 

numerous distractors working against us teachers. They may vary from studentsô 

personality types (it is harder to have introverts engaged in the talk) to the late time of 

day, when the students are simply exhausted and do not want to do anything. A 

promising solution to studentsô inactivity could be applying the discussion format 

called Philosophical Chairs. Due to clear rules and casual atmosphere, this format lets 

every student in the group talk without making the discussion too formal or 

complicated. 

The Philosophical Chairs discussion goes as follows. The activities in brackets 

are optional. Stage 1: The teacher presents a statement. The students either write down 

several arguments for and against the statement on their own or brainstorm them in 

pairs before writing down. 

Stage 2: Chairs are arranged in two rows facing each other. Make sure there is 

enough space between the rows to fit some more chairs. All the participants must 

decide if they debate for or against the statement and take their places in either of the 

rows. (The students who cannot decide put their chairs in between the óforô and 

óagainstô rows). Now it is clearly visible which opinion each student sticks to.  

Stage 3: Starting with the óforô row, óforô and óagainstô speakers take turns 

presenting their viewpoints. It is a good idea to set the time limit, say, of 2 minutes, per 

person. From the second speaker, they are expected to begin with summarizing the 

previous (opposing) speakerôs position, and only then providing counterarguments. 

(The óundecidedô keep silent, listen to the arguments for and against the topic and 

gradually make up their mind. They are supposed to move their chairs to the end of the 

row they start agreeing with. There they will await their turn to take the floor.) 

Any participant may change the side any time if he or she has changed their mind 

after listening to the othersô viewpoints. He/she moves the chair to the end of the other 

row and waits for the turn to talk, now on the opposing side. 
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Stage 4: When every participant in both rows has had their say, the procedure is 

repeated. If there are many students in the group or the teacher feels the students have 

exhausted their arguments, he /she may decide not to have another round. A possible 

solution could be to have the second round but offer supportive comments to those who 

are running out of ideas. 

Stage 5: There are no winners and losers in Philosophical Chairs. The best 

possible outcome is writing a feedback starting with çI changed /didnôt change my 

mind becauseé. During the discussion I learned thatéè. 

The presented format has proven to motivate learners to think critically, as they 

need to make up their mind which side to support. They also need to stick to the 

position till the end of the discussion or change it following the opponentsô grounds, or 

after learning more on the topic, and this requires thinking [3, p. 329]. 

Moreover, the Philosophical Chairs format is in tune with the Foreign Language 

Enjoyment (FLE) concept, which has been popular in foreign methodology for two 

decades and is gradually penetrating Russian research papers. A correlation between 

FLE, foreign language boredom (FLB), foreign language classroom anxiety (FLCA) 

and studentsô foreign language performance has been experimentally established [4]. 

The authorôs latest research on teaching speaking to university students complements 

the data on positive effects of methods increasing FLE, generating positive emotions 

in students and relieving academic anxiety [5]. 

Below are some recommendations based on the authorôs experience of applying 

the format in groups with levels of English from Intermediate+ to Advanced. 

Before introducing the new format into the class routine, the teacher should 

familiarize the students with the procedure, hand out the printed rules if necessary. It 

is highly advisable to include the points as: not to worry about making mistakes, not to 

interrupt other speakers, to speak only when your turn has come, be a polite speaker 

and attentive listener, not to talk to your neighbours while others are speaking, try to 

understand your opponentôs viewpoint even it you donôt agree with it. Maybe the 

students would like to add more rules on the list later when they have tried the format 

several times. 

Teachers often have doubts whether to evaluate studentsô performance in the 

discussion, and what the evaluation procedure could be like. In case of Philosophical 

Chairs, the emphasis is laid on fluency, and accuracy must be neglected not to 

demotivate the participants. A possible solution could be putting down fossilized 

mistakes and comment on them after the activity. 

The author does not recommend formative assessment either, basing her choice 

on the FLE / FLA concept and the data obtained in the previous research [5]. Positive 
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emotions while performing a speaking task raise studentsô motivation and result in a 

higher degree of involvement and, consequently, better results [4]. 

As for rearranging the furniture in the classroom, one may find this measure 

excessive. The author considers this part of activity necessary as it adds up to the casual 

atmosphere and brings in some physical exercise. Most students are tired of sitting for 

hours and welcome any opportunity to break the formal classroom setting. 

It may be logical to relate the discussion topic to the studied subject matter. For 

example, the topic could be óHitchhiking is only for the youngô when studying 

Traveling. This way students are able to activate the learned vocabulary in unprepared 

speech. This tip will work out especially well in groups Intermediate+. Yet, in groups 

with higher levels of English it is possible to debate on the previously studied issues, 

as well as everyday or humorous topics, which allows students to ground their 

viewpoints on their basic knowledge of the world and personal outlook. This way the 

activity is made most true to life. 

To conclude, including the Philosophical Chairs format in the classroom 

teaching at the university level serves the following purposes. First, it makes every 

student involved by providing food for thought and urge for speaking their mind. 

Second, it reduces the level of academic anxiety and increases motivation, together 

with foreign language enjoyment. 
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ɸʥʥʦʪʘʮʠʷ: ʉʦʚʨʝʤʝʥʥʳʝ ʠʩʩʣʝʜʦʚʘʥʠʷ ʚ ʦʙʣʘʩʪʠ ʤʦʙʠʣʴʥʦʛʦ ʦʙʫʯʝʥʠʷ 

ʧʦʜʪʚʝʨʞʜʘʶʪ ʘʢʪʠʚʥʦʝ ʠʩʧʦʣʴʟʦʚʘʥʠʝ ʩʤʘʨʪʬʦʥʦʚ ʚ ʠʟʫʯʝʥʠʠ ʠʥʦʩʪʨʘʥʥʦʛʦ ʷʟʳʢʘ, ʠ, ʢʘʢ 

ʩʣʝʜʩʪʚʠʝ, ʦʙʫʯʝʥʠʝ ʷʟʳʢʫ ʩ ʧʦʤʦʱʴʶ ʩʤʘʨʪʬʦʥʘ (SPALL) ʩʪʘʣʦ ʪʨʝʥʜʦʤ ʚ ʷʟʳʢʦʚʦʤ 

ʦʙʨʘʟʦʚʘʥʠʠ. ɺ ʜʘʥʥʦʡ ʩʪʘʪʴʝ ʦʧʠʩʳʚʘʝʪʩʷ ʵʢʩʧʝʨʠʤʝʥʪʘʣʴʥʦʝ ʠʩʩʣʝʜʦʚʘʥʠʝ ʧʦ ʚʥʝʜʨʝʥʠʶ 

SPALL ʚ ʷʟʳʢʦʚʫʶ ʧʦʜʛʦʪʦʚʢʫ ʩʪʫʜʝʥʪʦʚ ʥʝʷʟʳʢʦʚʳʭ ʚʫʟʦʚ ʜʣʷ ʠʟʫʯʝʥʠʷ ʩʧʝʮʠʘʣʴʥʦʡ 

ʣʝʢʩʠʢʠ. 
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ʥʝʷʟʳʢʦʚʳʝ ʚʫʟʳ, ʷʟʳʢʦʚʘʷ ʧʦʜʛʦʪʦʚʢʘ. 

 

E.G. Belyaeva, Wang Xingke 

St. Petersburg State University 

Smartphone-Assisted Language Learning  

for Non-Linguistic University Students 

Abstract:  Current research in mobile learning indicates that smartphones are increasingly 

acquiring a role in language learning and, as a result, Smartphone-Assisted Language Learning 

(SPALL) is now a trend in language education. This paper describes an experimental study of 

implementing SPALL in non-linguistic universities to assist students learn specific vocabulary related 

to their university major.  
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Leis, Cookie and Tohei state that çAlthough there are acronyms to describe 

computer assisted language learning (CALL) and mobile assisted language learning 

(MALL), in an age where the smartphone, which provides capabilities far beyond the 

traditional mobile phone, has gone beyond the ófun new toyô stage and moved into a 

necessary item for everyday life, we feel a need to create a new acronym to describe 

this more modern way of learningè [1, p. 2]. Consequently, they proposed the acronym 

SPALL to specifically refer to Smartphone-Assisted Language Learning. SPALL and 

MALL are quite similar, with the only distinction lying in the devices they utilize. Even 

though MALL covers a broader range of devices, SPALL is equally significant for 

modern language education. Research findings of Naz et al. [2] revealed that MALL is 

a forward-looking approach to English language and concluded that the majority of 
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students are highly motivated to use smartphones for this purpose. Although SPALL 

implementation at the Faculty of Languages and Translation [3] has been investigated 

and has revealed positive perceptions of SPALL among the faculty and students, 

SPALL potential in non-linguistic universities remains scarce. So, the experimental 

study was carried out at the Law Faculty of St Petersburg State University to explore 

the feasibility of SPALL implementation in non-linguistic university context. 

With the end of the pandemic and the advent of 5G technology, low-latency, 

seamless communication has provided opportunities for accessing high-quality, 

interactive content. According to ElectronicaHub, referencing DataReportal's *Digital 

2023: Global Overview Report*, approximately 40% of global screen time is spent on 

computers or mobile devices, amounting to 6 hours and 37 minutes daily, with 

smartphones accounting for the majority of this usage. Statistics indicate that Russians 

spend an average of 4 hours daily on smartphones, ranking ninth globally [4]. If some 

of this time is effectively utilized for language learning, non-language major students 

could access vast amounts of knowledge through mobile applications, potentially 

having a significant impact on their language acquisition. 

An experimental study has been carried out to investigate feasibility of 

smartphone use in the English language classroom of the St Petersburg State University 

Law Faculty. The target group included 2-year undergraduate students with B1-B1+ 

language level. The study aimed to explore students' attitudes toward smartphone-

assisted language learning and to investigate SPALL potential to facilitate specific 

vocabulary acquisition using such mobile apps as Quizlet, Miro and Telegram.  

Students (experiment participants) were asked to download Quizlet and Miro 

and join the teacher-created groups one day before the experimental session. The 

results showed that 90% of the students efficiently downloaded the required software, 

with only 10% of students failing to download due to technical issues. 

The experiment focus was narrowed to vocabulary learning and, therefore, the 

experimental session structure followed the conventional methodological model of 

vocabulary teaching: activating prior knowledge of lexis ï introducing/presenting new 

one-word or multi-word lexical units ï practicing/training ï efficient retrieving and 

appropriate use of the acquired lexis ï vocabulary testing and assessment - student 

reflective feedback. In this paper each stage will be exemplified with a specially 

designed SPALL task/activity. 

The experiment started with the brainstorming session to explore the criminal 

offences vocabulary that was already familiar to students. To activate their prior lexical 

knowledge and to visualize the process, a competitive small group activity was 

designed using the online collaborative interactive whiteboard tool Miro was used. All 

students had editing permissions, allowing them to contribute their ideas, while the 
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teacher could monitor the entire process on the screen. Additionally, since everyone 

could see their own and others' progress, the competitive classroom climate stimulated 

both students' outcomes and engagement. 

Introducing unfamiliar vocabulary was done through Flashcard Activities using 

the Quizlet class, where students worked in separate groups with a different word list. 

To learn new specific terms in groups, students edited the short definitions at the back 

of the flashcards, using e-dictionaries, Google or other online resources. By exploring 

and editing the words in a way they found comfortable and secure, students were able 

to deepen their memory retention. Next, students paired up to further practice newly-

learnt 15 terms explanations. Quizlet also offers mini-games like Matching, which 

students could utilize as additional resources. 

To facilitate practicing the newly-learnt specific terms students then were 

offered a case study to discuss which required frequent use of the new specific terms 

and thus reinforced memorizing new lexical items. As students were getting more 

confident with the newly acquired legal terminology, a debate was organized to initiate 

studentsô lexical output. As debates can be challenging for B1 level language learners, 

the use of smartphones contributed to studentsô confidence-building and made them 

feel more secure as they practiced vocabulary retrieval and use. 

Assessment and testing stage also required smartphone use: the teacher held a 

smartphone displaying Quizlet flashcards, while students were required to provide 

each termôs meaning, collocations and to give example sentences for each term. The 

results showed that over 90% of students actively participated in the flashcard 

assessment, with 95% of the words being accurately defined. 

At the concluding part of the experiment Telegram was used to initiate studentsô 

reflection and to get their feedback. As an evidence of studentsô positive response, here 

are a couple of quotes: ñéit was a wonderful opportunity for us to impact our 

knowledge in legal Englishò, ñthe unusual experienceéthe activities are so different 

and thatôs why time fliesò, ñéreally enjoyed the lessonélearned 15 words and can 

use them now.ò 

The experimental study provided some practical useful insights for SPALL 

implementation in non-linguistic university language programs. Experiment 

participants demonstrated proactive preparation and explicit motivation for the 

smartphone-assisted tasks/activities. The combination of Quizlet flashcard application, 

and Miro collaborative whiteboard, created a safe, competitive, collaborative, 

interactive and positive learning environment. SPALL gamification potential fosters a 

competitive atmosphere, increases student engagement and involvement. This small-

scale experimental study demonstrated that the selected tools helped students acquire 

and retain specific terms effectively, and then to actively use them in relevant contexts. 
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The teacher and students actively used their smartphones throughout the experimental 

session for a number of purposes and used the selected apps and tools. It is worth 

noting, however, that students occasionally hesitated encountering unfamiliar tasks or 

using new to them software. To support less technically aware students, language 

teachers should be ready to offer technical support, such as demonstrating the software 

through instructional videos or offering one-on-one guidance. Teachers should also 

give clear instructions, manage time carefully, and act as facilitators to ensure a smooth 

learning process. In conclusion, SPALL fits into every stage of working with 

vocabulary: activation of the prior knowledge, presenting new vocabulary, practice, 

active use and testing. 

The experimental study described in this offers insights into integrating SPALL 

into the language programs of non-linguistic universities, however, more extensive 

further research is required. 

References 

1. Leis A. L., Cookie S., Tohei A. Smartphone assisted language learning and autonomy / 

A.L. Leis, S. Cookie, A. Tohei. ï 2015. ï Vol. 5, ˉ 3. ï P. 75ï88. 

2. Naz S., et al. The role of smartphone in learning English: A study of learnersô perspectives 

/ S. Naz [et al.] // International Conference on Research in Humanities, London, United Kingdom, 

2021. ï P. 17ï28. 

3. Mohamed K., Halim T. Smart-phone assisted language learning in a public university in 

Saudi Arabia / K. Mohamed, T. Halim // International Journal of Language Education. ï 2023. ï 

Vol. 7, ˉ 1. ï P. 120ï133. 

4. Gorenkova N. A complete guide how to promote mobile apps in Russia [ʕʣʝʢʪʨʦʥʥʳʡ 

ʨʝʩʫʨʩ] / N. Gorenkova. ï 2024. ï URL: https://russia-promo.com/blog/promote-mobile-app-in-

russia (ʜʘʪʘ ʦʙʨʘʱʝʥʠʷ: 08.06.2025). 

  



46 

ʋɼʂ 811.111ô42:159.95:62 

ʃ.ʄ. ɹʦʣʩʫʥʦʚʩʢʘʷ, ʖ.ɸ. ɼʠʙʨʦʚʘ 

ʅʘʮʠʦʥʘʣʴʥʳʡ ʠʩʩʣʝʜʦʚʘʪʝʣʴʩʢʠʡ ʊʦʤʩʢʠʡ ʧʦʣʠʪʝʭʥʠʯʝʩʢʠʡ ʫʥʠʚʝʨʩʠʪʝʪ 

bolsunovskl@tpu.ru, dibrovajulia@tpu.ru 

 

ʂʆɻʅʀʊʀɺʅʓɽ ʀʉʂɸɾɽʅʀʗ ɺ ʀʅɾɽʅɽʈʅʆʄ ɼʀʉʂʋʈʉɽ: 

ʃʀʅɻɺʆʂʆɻʅʀʊʀɺʅʓʁ ɸʅɸʃʀɿ 

 

ɸʥʥʦʪʘʮʠʷ: ɺ ʩʪʘʪʴʝ ʨʘʩʩʤʘʪʨʠʚʘʶʪʩʷ ʢʦʛʥʠʪʠʚʥʳʝ ʠʩʢʘʞʝʥʠʷ ʢʘʢ ʬʘʢʪʦʨ, ʚʣʠʷʶʱʠʡ 

ʥʘ ʬʦʨʤʠʨʦʚʘʥʠʝ ʠ ʠʥʪʝʨʧʨʝʪʘʮʠʶ ʠʥʞʝʥʝʨʥʦʛʦ ʜʠʩʢʫʨʩʘ. ʅʘ ʦʩʥʦʚʝ ʣʠʥʛʚʦʢʦʛʥʠʪʠʚʥʦʛʦ 

ʧʦʜʭʦʜʘ ʘʥʘʣʠʟʠʨʫʶʪʩʷ ʤʝʭʘʥʠʟʤʳ ʚʦʟʥʠʢʥʦʚʝʥʠʷ ʠʩʢʘʞʝʥʠʡ, ʠʭ ʷʟʳʢʦʚʳʝ ʤʘʨʢʝʨʳ ʠ 

ʧʦʩʣʝʜʩʪʚʠʷ ʜʣʷ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʡ ʢʦʤʤʫʥʠʢʘʮʠʠ. ʆʩʦʙʦʝ ʚʥʠʤʘʥʠʝ ʫʜʝʣʷʝʪʩʷ ʨʦʣʠ 

ʢʦʛʥʠʪʠʚʥʳʭ ʠʩʢʘʞʝʥʠʡ ʚ ʧʨʦʮʝʩʩʘʭ ʧʨʠʥʷʪʠʷ ʨʝʰʝʥʠʡ, ʘʨʛʫʤʝʥʪʘʮʠʠ ʠ ʠʥʪʝʨʧʨʝʪʘʮʠʠ 

ʪʝʭʥʠʯʝʩʢʦʡ ʠʥʬʦʨʤʘʮʠʠ. ʉʪʘʪʴʷ ʧʨʝʜʣʘʛʘʝʪ ʢʣʘʩʩʠʬʠʢʘʮʠʶ ʠʩʢʘʞʝʥʠʡ, ʭʘʨʘʢʪʝʨʥʳʭ ʜʣʷ 

ʠʥʞʝʥʝʨʥʦʛʦ ʜʠʩʢʫʨʩʘ, ʠ ʦʙʩʫʞʜʘʝʪ ʚʦʟʤʦʞʥʳʝ ʧʫʪʠ ʠʭ ʤʠʥʠʤʠʟʘʮʠʠ. 
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Abstract: This article examines cognitive biases as a factor influencing the formation and 

interpretation of engineering discourse. Using a linguo-cognitive approach, the mechanisms behind 

the emergence of biases, their linguistic markers, and their impact on professional communication are 

analyzed. Particular attention is paid to the role of cognitive biases in decision-making processes, 

argumentation, and the interpretation of technical information. The article proposes a classification 

of biases relevant to engineering discourse and discusses potential strategies for their mitigation. The 

study highlights the importance of understanding cognitive biases to improve the quality of 

engineering solutions and reduce the risk of errors in professional practice. 
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ʀʥʞʝʥʝʨʥʳʡ ʜʠʩʢʫʨʩ, ʢʘʢ ʩʧʝʮʠʬʠʯʝʩʢʠʡ ʪʠʧ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʡ 

ʢʦʤʤʫʥʠʢʘʮʠʠ, ʧʨʝʜʩʪʘʚʣʷʝʪ ʩʦʙʦʡ ʩʣʦʞʥʦʝ ʚʟʘʠʤʦʜʝʡʩʪʚʠʝ ʷʟʳʢʦʚʳʭ, 

ʢʦʛʥʠʪʠʚʥʳʭ ʠ ʩʦʮʠʘʣʴʥʳʭ ʬʘʢʪʦʨʦʚ [1, c. 15ï24; 2, ʩ. 266ï270]. ʆʜʥʠʤ ʠʟ 

ʢʣʶʯʝʚʳʭ ʘʩʧʝʢʪʦʚ, ʚʣʠʷʶʱʠʭ ʥʘ ʝʛʦ ʬʦʨʤʠʨʦʚʘʥʠʝ, ʷʚʣʷʶʪʩʷ ʢʦʛʥʠʪʠʚʥʳʝ 

ʠʩʢʘʞʝʥʠʷ (ʂʀ) ï ʩʠʩʪʝʤʘʪʠʯʝʩʢʠʝ ʦʪʢʣʦʥʝʥʠʷ ʚ ʚʦʩʧʨʠʷʪʠʠ ʠ ʦʙʨʘʙʦʪʢʝ 

ʠʥʬʦʨʤʘʮʠʠ, ʦʙʫʩʣʦʚʣʝʥʥʳʝ ʦʩʦʙʝʥʥʦʩʪʷʤʠ ʯʝʣʦʚʝʯʝʩʢʦʛʦ ʤʳʰʣʝʥʠʷ. ɺ 

ʫʩʣʦʚʠʷʭ ʠʥʞʝʥʝʨʥʦʡ ʜʝʷʪʝʣʴʥʦʩʪʠ, ʛʜʝ ʪʦʯʥʦʩʪʴ ʠ ʦʙʲʝʢʪʠʚʥʦʩʪʴ ʠʛʨʘʶʪ 
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ʢʨʠʪʠʯʝʩʢʫʶ ʨʦʣʴ, ʂʀ ʤʦʛʫʪ ʧʨʠʚʦʜʠʪʴ ʢ ʟʥʘʯʠʪʝʣʴʥʳʤ ʦʰʠʙʢʘʤ ʚ 

ʧʨʦʝʢʪʠʨʦʚʘʥʠʠ, ʦʮʝʥʢʝ ʨʠʩʢʦʚ ʠ ʧʨʠʥʷʪʠʠ ʨʝʰʝʥʠʡ [3; 4]. ɺ ʜʘʥʥʦʡ ʩʪʘʪʴʝ 

ʧʨʝʜʧʨʠʥʠʤʘʝʪʩʷ ʧʦʧʳʪʢʘ ʣʠʥʛʚʦʢʦʛʥʠʪʠʚʥʦʛʦ ʘʥʘʣʠʟʘ ʂʀ ʚ ʠʥʞʝʥʝʨʥʦʤ 

ʜʠʩʢʫʨʩʝ ʩ ʮʝʣʴʶ ʚʳʷʚʣʝʥʠʷ ʠʭ ʷʟʳʢʦʚʳʭ ʧʨʦʷʚʣʝʥʠʡ ʠ ʚʣʠʷʥʠʷ ʥʘ 

ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʫʶ ʢʦʤʤʫʥʠʢʘʮʠʶ. 

ʂʦʛʥʠʪʠʚʥʳʝ ʠʩʢʘʞʝʥʠʷ (cognitive biases) ï ɻ ʪʦ ʫʩʪʦʡʯʠʚʳʝ ʧʘʪʪʝʨʥʳ 

ʦʪʢʣʦʥʝʥʠʷ ʦʪ ʨʘʮʠʦʥʘʣʴʥʦʛʦ ʤʳʰʣʝʥʠʷ, ʦʧʠʩʘʥʥʳʝ ʚ ʨʘʤʢʘʭ ʢʦʛʥʠʪʠʚʥʦʡ 

ʧʩʠʭʦʣʦʛʠʠ [4]. ʀʩʪʦʨʠʷ ʨʘʟʚʠʪʠʷ ʠʩʩʣʝʜʦʚʘʥʠʡ ʂʀ ʚʢʣʶʯʘʝʪ ʥʝʩʢʦʣʴʢʦ ʵʪʘʧʦʚ, 

ʢʦʪʦʨʳʝ ʫʩʣʦʚʥʦ ʤʦʞʥʦ ʨʘʟʜʝʣʠʪʴ ʥʘ ʩʣʝʜʫʶʱʠʝ: 

1. ʈʘʥʥʠʝ ʵʪʘʧʳ (1950ï1970-ʝ ʛʦʜʳ): ʠʩʩʣʝʜʦʚʘʥʠʷ ʩʦʩʨʝʜʦʪʦʯʝʥʳ ʥʘ 

ʦʙʱʠʭ ʧʨʠʥʮʠʧʘʭ ʧʨʠʥʷʪʠʷ ʨʝʰʝʥʠʡ ʠ ʦʛʨʘʥʠʯʝʥʥʦʡ ʨʘʮʠʦʥʘʣʴʥʦʩʪʠ. 

2. ʈʘʩʮʚʝʪ ʠʩʩʣʝʜʦʚʘʥʠʡ (1970ï1990-ʝ ʛʦʜʳ): ʢʣʶʯʝʚʳʝ ʨʘʙʦʪʳ ʂʘʥʝʤʘʥʘ ʠ 

ʊʚʝʨʩʢʠ ʟʘʣʦʞʠʣʠ ʦʩʥʦʚʫ ʜʣʷ ʠʟʫʯʝʥʠʷ ʢʦʛʥʠʪʠʚʥʳʭ ʠʩʢʘʞʝʥʠʡ. 

3. ʉʦʚʨʝʤʝʥʥʳʝ ʠʩʩʣʝʜʦʚʘʥʠʷ (2000-ʝ ï ʥʘʩʪʦʷʱʝʝ ʚʨʝʤʷ): ʘʢʮʝʥʪ 

ʩʤʝʱʘʝʪʩʷ ʥʘ ʧʨʠʢʣʘʜʥʳʝ ʘʩʧʝʢʪʳ, ʚʢʣʶʯʘʷ ʚʣʠʷʥʠʝ ʪʝʭʥʦʣʦʛʠʡ ʠ ʤʝʪʦʜʳ 

ʤʠʥʠʤʠʟʘʮʠʠ ʠʩʢʘʞʝʥʠʡ. 

ɺ ʣʠʥʛʚʠʩʪʠʢʝ ʂʀ ʠʟʫʯʘʶʪʩʷ ʢʘʢ ʬʘʢʪʦʨʳ, ʚʣʠʷʶʱʠʝ ʥʘ ʧʨʦʮʝʩʩʳ 

ʧʦʨʦʞʜʝʥʠʷ ʠ ʠʥʪʝʨʧʨʝʪʘʮʠʠ ʪʝʢʩʪʘ [3; 5]. ʀʥʞʝʥʝʨʥʳʡ ʜʠʩʢʫʨʩ, ʙʫʜʫʯʠ 

ʩʧʝʮʠʘʣʠʟʠʨʦʚʘʥʥʳʤ ʪʠʧʦʤ ʢʦʤʤʫʥʠʢʘʮʠʠ, ʭʘʨʘʢʪʝʨʠʟʫʝʪʩʷ ʚʳʩʦʢʦʡ ʩʪʝʧʝʥʴʶ 

ʬʦʨʤʘʣʠʟʘʮʠʠ, ʠʩʧʦʣʴʟʦʚʘʥʠʝʤ ʪʝʭʥʠʯʝʩʢʦʡ ʪʝʨʤʠʥʦʣʦʛʠʠ ʠ ʦʨʠʝʥʪʘʮʠʝʡ ʥʘ 

ʨʝʰʝʥʠʝ ʢʦʥʢʨʝʪʥʳʭ ʟʘʜʘʯ. ʆʜʥʘʢʦ ʜʘʞʝ ʚ ʪʘʢʦʤ ʢʦʥʪʝʢʩʪʝ ʂʀ ʤʦʛʫʪ ʧʨʦʷʚʣʷʪʴʩʷ 

ʯʝʨʝʟ ʷʟʳʢʦʚʳʝ ʩʨʝʜʩʪʚʘ ʠʣʠ ʣʠʥʛʚʠʩʪʠʯʝʩʢʠʝ ʤʘʨʢʝʨʳ: 

ï ʤʦʜʘʣʴʥʦʩʪʴ, ʪʦ ʝʩʪʴ ʠʩʧʦʣʴʟʦʚʘʥʠʝ ʤʦʜʘʣʴʥʳʭ ʛʣʘʛʦʣʦʚ ʠ ʥʘʨʝʯʠʡ, 

ʚʳʨʘʞʘʶʱʠʭ ʫʚʝʨʝʥʥʦʩʪʴ ʠʣʠ ʥʝʫʚʝʨʝʥʥʦʩʪʴ (ʥʘʧʨʠʤʝʨ, çʥʝʩʦʤʥʝʥʥʦè, 

çʚʝʨʦʷʪʥʦè); 

ï ʘʨʛʫʤʝʥʪʘʪʠʚʥʳʝ ʩʪʨʘʪʝʛʠʠ: ʧʨʝʦʙʣʘʜʘʥʠʝ ʦʜʥʦʩʪʦʨʦʥʥʝʡ ʘʨʛʫʤʝʥʪʘʮʠʠ, 

ʠʛʥʦʨʠʨʦʚʘʥʠʝ ʢʦʥʪʨʘʨʛʫʤʝʥʪʦʚ; 

ï ʣʝʢʩʠʯʝʩʢʠʡ ʚʳʙʦʨ: ʠʩʧʦʣʴʟʦʚʘʥʠʝ ʪʝʨʤʠʥʦʚ ʩ ʦʮʝʥʦʯʥʦʡ ʢʦʥʥʦʪʘʮʠʝʡ, 

ʧʦʜʯʝʨʢʠʚʘʶʱʠʭ ʧʦʟʠʪʠʚʥʳʝ ʠʣʠ ʥʝʛʘʪʠʚʥʳʝ ʘʩʧʝʢʪʳ. 

ʅʘ ʦʩʥʦʚʝ ʘʥʘʣʠʟʘ ʠʩʩʣʝʜʦʚʘʥʠʡ ʫʯʸʥʳʭ [5; 7; 8], ʢʦʨʧʫʩʦʚ ʠʥʞʝʥʝʨʥʳʭ [9] 

ʪʝʢʩʪʦʚ ʠ ʢʦʤʤʫʥʠʢʘʪʠʚʥʳʭ ʩʠʪʫʘʮʠʡ ʤʦʞʥʦ ʚʳʜʝʣʠʪʴ ʩʣʝʜʫʶʱʠʝ ʪʠʧʳ 

ʢʦʛʥʠʪʠʚʥʳʭ ʠʩʢʘʞʝʥʠʡ, ʥʘʠʙʦʣʝʝ ʨʝʣʝʚʘʥʪʥʳʝ ʜʣʷ ʠʥʞʝʥʝʨʥʦʛʦ ʜʠʩʢʫʨʩʘ: 

1. ʇʦʜʪʚʝʨʞʜʘʶʱʝʝ ʠʩʢʘʞʝʥʠʝ (confirmation bias) 

ʇʨʦʷʚʣʷʝʪʩʷ ʚ ʪʝʥʜʝʥʮʠʠ ʢ ʩʝʣʝʢʪʠʚʥʦʤʫ ʠʩʧʦʣʴʟʦʚʘʥʠʶ ʘʨʛʫʤʝʥʪʦʚ ʠ 

ʜʘʥʥʳʭ, ʧʦʜʪʚʝʨʞʜʘʶʱʠʭ ʟʘʨʘʥʝʝ ʩʬʦʨʤʠʨʦʚʘʥʥʫʶ ʛʠʧʦʪʝʟʫ. ɺ ʠʥʞʝʥʝʨʥʦʤ 

ʜʠʩʢʫʨʩʝ ʵʪʦ ʤʦʞʝʪ ʚʳʨʘʞʘʪʴʩʷ ʚ ʠʛʥʦʨʠʨʦʚʘʥʠʠ ʧʨʦʪʠʚʦʨʝʯʠʚʳʭ ʜʘʥʥʳʭ ʠʣʠ ʚ 

ʠʩʧʦʣʴʟʦʚʘʥʠʠ ʷʟʳʢʦʚʳʭ ʢʦʥʩʪʨʫʢʮʠʡ, ʧʦʜʯʝʨʢʠʚʘʶʱʠʭ ʧʦʜʪʚʝʨʞʜʘʶʱʫʶ 

ʠʥʬʦʨʤʘʮʠʶ (ʥʘʧʨʠʤʝʨ, çʦʯʝʚʠʜʥʦ, ʯʪʦ...è, çʢʘʢ ʜʦʢʘʟʘʥʦ...è). 
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2. ʕʬʬʝʢʪ ʷʢʦʨʷ (anchoring bias) 

ʅʘʭʦʜʠʪ ʦʪʨʘʞʝʥʠʝ ʚ ʯʨʝʟʤʝʨʥʦʡ ʟʘʚʠʩʠʤʦʩʪʠ ʦʪ ʧʝʨʚʦʥʘʯʘʣʴʥʦʡ 

ʠʥʬʦʨʤʘʮʠʠ, ʢʦʪʦʨʘʷ ʩʪʘʥʦʚʠʪʩʷ çʷʢʦʨʝʤè ʜʣʷ ʧʦʩʣʝʜʫʶʱʠʭ ʩʫʞʜʝʥʠʡ. ɺ 

ʪʝʢʩʪʘʭ ʵʪʦ ʤʦʞʝʪ ʧʨʦʷʚʣʷʪʴʩʷ ʯʝʨʝʟ ʧʦʚʪʦʨʷʶʱʠʝʩʷ ʩʩʳʣʢʠ ʥʘ ʧʝʨʚʦʥʘʯʘʣʴʥʳʝ 

ʦʮʝʥʢʠ ʠʣʠ ʛʠʧʦʪʝʟʳ. 

3. ʉʢʣʦʥʥʦʩʪʴ ʢ ʦʧʪʠʤʠʟʤʫ (optimism bias) 

ɺʳʨʘʞʘʝʪʩʷ ʚ ʧʝʨʝʦʮʝʥʢʝ ʚʝʨʦʷʪʥʦʩʪʠ ʧʦʣʦʞʠʪʝʣʴʥʳʭ ʠʩʭʦʜʦʚ ʠ 

ʥʝʜʦʦʮʝʥʢʝ ʨʠʩʢʦʚ. ɺ ʠʥʞʝʥʝʨʥʦʤ ʜʠʩʢʫʨʩʝ ʵʪʦ ʤʦʞʝʪ ʙʳʪʴ ʤʘʨʢʠʨʦʚʘʥʦ 

ʠʩʧʦʣʴʟʦʚʘʥʠʝʤ ʤʦʜʘʣʴʥʳʭ ʛʣʘʛʦʣʦʚ ʩ ʧʦʟʠʪʠʚʥʦʡ ʢʦʥʥʦʪʘʮʠʝʡ (ʥʘʧʨʠʤʝʨ, 

çʧʨʦʝʢʪ ʙʫʜʝʪ ʟʘʚʝʨʰʝʥ ʚ ʩʨʦʢè). 

4. ʕʬʬʝʢʪ ʛʨʫʧʧʦʚʦʛʦ ʤʳʰʣʝʥʠʷ (groupthink) 

ʍʘʨʘʢʪʝʨʠʟʫʝʪʩʷ ʩʪʨʝʤʣʝʥʠʝʤ ʢ ʢʦʥʩʝʥʩʫʩʫ ʚ ʫʱʝʨʙ ʢʨʠʪʠʯʝʩʢʦʤʫ 

ʘʥʘʣʠʟʫ. ɺ ʢʦʤʤʫʥʠʢʘʮʠʠ ʵʪʦ ʧʨʦʷʚʣʷʝʪʩʷ ʯʝʨʝʟ ʠʟʙʝʛʘʥʠʝ ʢʦʥʬʣʠʢʪʥʳʭ 

ʚʳʩʢʘʟʳʚʘʥʠʡ ʠ ʠʩʧʦʣʴʟʦʚʘʥʠʝ ʦʙʝʟʣʠʯʝʥʥʳʭ ʬʦʨʤʫʣʠʨʦʚʦʢ (ʥʘʧʨʠʤʝʨ, çʚʩʝ 

ʩʦʛʣʘʩʥʳ ʩ ʪʝʤ, ʯʪʦ...è). 

ʂʀ ʤʦʛʫʪ ʧʨʠʚʦʜʠʪʴ ʢ ʩʣʝʜʫʶʱʠʤ ʧʨʦʙʣʝʤʘʤ ʚ ʠʥʞʝʥʝʨʥʦʡ 

ʢʦʤʤʫʥʠʢʘʮʠʠ: ʦʰʠʙʢʠ ʚ ʠʥʪʝʨʧʨʝʪʘʮʠʠ ʪʝʭʥʠʯʝʩʢʠʭ ʜʘʥʥʳʭ, ʥʝʜʦʦʮʝʥʢʘ 

ʨʠʩʢʦʚ ʠ ʧʝʨʝʦʮʝʥʢʘ ʚʦʟʤʦʞʥʦʩʪʝʡ, ʘ ʪʘʢʞʝ ʢ ʩʧʘʜʫ ʚ ʵʬʬʝʢʪʠʚʥʦʩʪʠ ʢʦʤʘʥʜʥʦʡ 

ʨʘʙʦʪʳ ʠʟ-ʟʘ ʛʨʫʧʧʦʚʦʛʦ ʤʳʰʣʝʥʠʷ [8]. 

ɼʣʷ ʩʥʠʞʝʥʠʷ ʚʣʠʷʥʠʷ ʢʦʛʥʠʪʠʚʥʳʭ ʠʩʢʘʞʝʥʠʡ ʚ ʠʥʞʝʥʝʨʥʦʤ ʜʠʩʢʫʨʩʝ 

ʧʨʝʜʣʘʛʘʶʪʩʷ ʩʣʝʜʫʶʱʠʝ ʜʝʡʩʪʚʠʷ: 

1. ɺʥʝʜʨʝʥʠʝ ʢʨʠʪʠʯʝʩʢʦʛʦ ʘʥʘʣʠʟʘ ʥʘ ʚʩʝʭ ʵʪʘʧʘʭ ʧʨʦʝʢʪʠʨʦʚʘʥʠʷ. 

2. ʀʩʧʦʣʴʟʦʚʘʥʠʝ ʨʘʟʥʦʦʙʨʘʟʥʳʭ ʠʩʪʦʯʥʠʢʦʚ ʠʥʬʦʨʤʘʮʠʠ ʠ 

ʘʣʴʪʝʨʥʘʪʠʚʥʳʭ ʪʦʯʝʢ ʟʨʝʥʠʷ. 

3. ʆʙʫʯʝʥʠʝ ʠʥʞʝʥʝʨʦʚ ʦʩʥʦʚʘʤ ʢʦʛʥʠʪʠʚʥʦʡ ʧʩʠʭʦʣʦʛʠʠ ʠ ʣʠʥʛʚʠʩʪʠʢʠ 

ʜʣʷ ʧʦʚʳʰʝʥʠʷ ʦʩʦʟʥʘʥʥʦʩʪʠ ʚ ʢʦʤʤʫʥʠʢʘʮʠʠ. 

ʊʘʢʠʤ ʦʙʨʘʟʦʤ, ʂʀ ʧʨʝʜʩʪʘʚʣʷʶʪ ʩʦʙʦʡ ʟʥʘʯʠʤʳʡ ʬʘʢʪʦʨ, ʚʣʠʷʶʱʠʡ ʥʘ 

ʬʦʨʤʠʨʦʚʘʥʠʝ ʠ ʠʥʪʝʨʧʨʝʪʘʮʠʶ ʠʥʞʝʥʝʨʥʦʛʦ ʜʠʩʢʫʨʩʘ. ʀʭ ʠʟʫʯʝʥʠʝ ʚ ʨʘʤʢʘʭ 

ʣʠʥʛʚʦʢʦʛʥʠʪʠʚʥʦʛʦ ʧʦʜʭʦʜʘ ʧʦʟʚʦʣʷʝʪ ʚʳʷʚʠʪʴ ʷʟʳʢʦʚʳʝ ʤʘʨʢʝʨʳ ʠʩʢʘʞʝʥʠʡ ʠ 

ʨʘʟʨʘʙʦʪʘʪʴ ʩʪʨʘʪʝʛʠʠ ʜʣʷ ʠʭ ʤʠʥʠʤʠʟʘʮʠʠ. ɼʘʣʴʥʝʡʰʠʝ ʠʩʩʣʝʜʦʚʘʥʠʷ ʤʦʛʫʪ 

ʙʳʪʴ ʥʘʧʨʘʚʣʝʥʳ ʥʘ ʘʥʘʣʠʟ ʢʦʥʢʨʝʪʥʳʭ ʢʝʡʩʦʚ ʠ ʨʘʟʨʘʙʦʪʢʫ ʤʝʪʦʜʠʢ ʜʣʷ 

ʧʦʚʳʰʝʥʠʷ ʵʬʬʝʢʪʠʚʥʦʩʪʠ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʡ ʢʦʤʤʫʥʠʢʘʮʠʠ ʚ ʠʥʞʝʥʝʨʥʦʡ 

ʩʨʝʜʝ. 
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ɸʥʥʦʪʘʮʠʷ: ɺ ʩʦʚʨʝʤʝʥʥʦʤ ʛʣʦʙʘʣʠʟʦʚʘʥʥʦʤ ʤʠʨʝ ʦʯʝʥʴ ʚʘʞʥʦ ʥʘʣʘʞʠʚʘʪʴ 

ʚʟʘʠʤʦʦʪʥʦʰʝʥʠʷ ʩ ʜʨʫʛʠʤʠ ʥʘʨʦʜʘʤʠ. ɺ ʵʪʦʤ ʧʦʤʦʛʘʝʪ ʟʥʘʥʠʝ ʠʥʦʩʪʨʘʥʥʦʛʦ ʷʟʳʢʘ. ɺ 

ʩʦʚʨʝʤʝʥʥʳʭ ʫʩʣʦʚʠʷʭ ʦʙʫʯʝʥʠʝ ʠʥʦʩʪʨʘʥʥʦʤʫ ʷʟʳʢʫ ʜʦʣʞʥʦ ʚʢʣʶʯʘʪʴ ʥʝ ʪʦʣʴʢʦ ʦʚʣʘʜʝʥʠʝ 

ʥʘʚʳʢʘʤʠ ʢʦʤʤʫʥʠʢʘʮʠʠ, ʥʦ ʠ ʚʢʣʶʯʘʪʴ ʩʦʮʠʦʢʫʣʴʪʫʨʥʳʡ ʘʩʧʝʢʪ. ɿʥʘʥʠʝ ʠ ʧʦʥʠʤʘʥʠʝ 

ʪʨʘʜʠʮʠʡ, ʥʦʨʤ ʠ ʮʝʥʥʦʩʪʝʡ ʜʨʫʛʦʡ ʢʫʣʴʪʫʨʳ ʦʙʝʩʧʝʯʠʚʘʝʪ ʵʬʬʝʢʪʠʚʥʦʝ ʤʝʞʢʫʣʴʪʫʨʥʦʝ 

ʚʟʘʠʤʦʜʝʡʩʪʚʠʝ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʦʙʫʯʝʥʠʝ ʠʥʦʩʪʨʘʥʥʦʤʫ ʷʟʳʢʫ, ʤʝʞʢʫʣʴʪʫʨʥʦʝ ʚʟʘʠʤʦʜʝʡʩʪʚʠʝ, 

ʩʦʮʠʦʢʫʣʴʪʫʨʥʳʡ ʘʩʧʝʢʪ, ʤʝʞʢʫʣʴʪʫʨʥʘʷ ʢʦʤʧʝʪʝʥʮʠʷ 
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Sociocultural Component in Teaching a Foreign Language 

Abstract: In today's globalized world, it is very important to establish relationships with other 

nations. Knowledge of a foreign language helps with this. In modern conditions, teaching a foreign 

language should include not only mastering communication skills, but also include a sociocultural 

aspect. Knowledge and understanding of the traditions, norms and values of another culture ensures 

effective intercultural interaction. 

Keywords: foreign language teaching, intercultural interaction, sociocultural aspect, 

intercultural competence 

 

ʉʦʚʨʝʤʝʥʥʘʷ ʛʣʦʙʘʣʠʟʘʮʠʷ ʦʧʨʝʜʝʣʷʝʪ ʥʝʦʙʭʦʜʠʤʦʩʪʴ ʚʣʘʜʝʥʠʷ 

ʠʥʦʩʪʨʘʥʥʳʤʠ ʷʟʳʢʘʤʠ ʜʣʷ ʵʬʬʝʢʪʠʚʥʦʡ ʢʦʤʤʫʥʠʢʘʮʠʠ ʧʨʝʜʩʪʘʚʠʪʝʣʝʡ ʨʘʟʥʳʭ 

ʢʫʣʴʪʫʨʥʳʭ ʩʦʦʙʱʝʩʪʚ. ʃʠʥʛʚʠʩʪʠʯʝʩʢʘʷ ʩʠʩʪʝʤʘ ʢʘʞʜʦʛʦ ʥʘʨʦʜʘ ʩʦʜʝʨʞʠʪ 

ʫʥʠʢʘʣʴʥʳʡ ʢʫʣʴʪʫʨʥʳʡ ʢʦʜ, ʦʪʨʘʞʘʶʱʠʡ ʤʥʦʛʦʚʝʢʦʚʦʡ ʦʧʳʪ, ʤʠʨʦʚʦʟʟʨʝʥʠʝ 

ʠ ʮʝʥʥʦʩʪʥʳʝ ʦʨʠʝʥʪʠʨʳ. ʄʝʪʦʜʦʣʦʛʠʯʝʩʢʠʝ ʦʩʥʦʚʳ ʧʨʝʧʦʜʘʚʘʥʠʷ ʠʥʦʩʪʨʘʥʥʳʭ 

ʷʟʳʢʦʚ ʪʨʝʙʫʶʪ ʨʘʩʰʠʨʝʥʠʷ beyond ʪʨʘʜʠʮʠʦʥʥʳʭ ʣʝʢʩʠʢʦ-ʛʨʘʤʤʘʪʠʯʝʩʢʠʭ 

ʧʘʨʘʜʠʛʤ. 
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ʗʟʳʢ ʢʘʢ ʩʨʝʜʩʪʚʦ ʢʫʣʴʪʫʨʥʦʛʦ ʦʙʤʝʥʘ 

ʉʦʮʠʦʢʫʣʴʪʫʨʥʘʷ ʥʘʧʨʘʚʣʝʥʥʦʩʪʴ ʩʦʚʨʝʤʝʥʥʳʭ ʦʙʨʘʟʦʚʘʪʝʣʴʥʳʭ ʤʝʪʦʜʠʢ 

ʩʧʦʩʦʙʩʪʚʫʝʪ ʬʦʨʤʠʨʦʚʘʥʠʶ ʤʝʞʢʫʣʴʪʫʨʥʦʡ ʢʦʤʧʝʪʝʥʮʠʠ ʦʙʫʯʘʶʱʠʭʩʷ. 

ʃʠʥʛʚʠʩʪʠʯʝʩʢʘʷ ʩʠʩʪʝʤʘ ʚʳʩʪʫʧʘʝʪ ʥʝʦʪʲʝʤʣʝʤʳʤ ʢʦʤʧʦʥʝʥʪʦʤ ʥʘʮʠʦʥʘʣʴʥʦʡ 

ʢʫʣʴʪʫʨʳ, ʦʧʨʝʜʝʣʷʶʱʠʤ ʩʧʝʮʠʬʠʢʫ ʢʦʤʤʫʥʠʢʘʪʠʚʥʦʛʦ ʧʦʚʝʜʝʥʠʷ ʥʦʩʠʪʝʣʝʡ 

ʷʟʳʢʘ. ʇʦʩʪʠʞʝʥʠʝ ʠʥʦʷʟʳʯʥʦʡ ʢʫʣʴʪʫʨʳ ʯʝʨʝʟ ʷʟʳʢʦʚʳʝ ʢʦʥʩʪʨʫʢʮʠʠ, 

ʫʩʪʦʡʯʠʚʳʝ ʚʳʨʘʞʝʥʠʷ ʠ ʠʜʠʦʤʘʪʠʯʝʩʢʠʝ ʦʙʦʨʦʪʳ ʧʦʟʚʦʣʷʝʪ ʨʘʩʢʨʳʪʴ 

ʛʣʫʙʠʥʥʳʝ ʩʤʳʩʣʳ ʠʟʫʯʘʝʤʦʛʦ ʷʟʳʢʘ. ɸʥʛʣʦʷʟʳʯʥʘʷ ʢʫʣʴʪʫʨʘ ʜʝʤʦʥʩʪʨʠʨʫʝʪ 

ʧʨʘʛʤʘʪʠʯʥʦʝ ʦʪʥʦʰʝʥʠʝ ʢ ʚʨʝʤʝʥʥʦʤʫ ʨʝʩʫʨʩʫ, ʯʪʦ ʥʘʭʦʜʠʪ ʦʪʨʘʞʝʥʠʝ ʚ 

ʫʩʪʦʡʯʠʚʳʭ ʚʳʨʘʞʝʥʠʷʭ "time is money", "don't waste your time". 

ʃʠʥʛʚʦʢʫʣʴʪʫʨʦʣʦʛʠʯʝʩʢʠʡ ʧʦʜʭʦʜ ʢ ʧʨʝʧʦʜʘʚʘʥʠʶ ʠʥʦʩʪʨʘʥʥʳʭ ʷʟʳʢʦʚ 

ʦʙʝʩʧʝʯʠʚʘʝʪ ʧʦʥʠʤʘʥʠʝ ʢʦʥʪʝʢʩʪʫʘʣʴʥʳʭ ʦʩʦʙʝʥʥʦʩʪʝʡ ʫʧʦʪʨʝʙʣʝʥʠʷ 

ʷʟʳʢʦʚʳʭ ʝʜʠʥʠʮ. ʕʬʬʝʢʪʠʚʥʦʝ ʦʩʚʦʝʥʠʝ ʠʥʦʩʪʨʘʥʥʦʛʦ ʷʟʳʢʘ ʧʨʝʜʧʦʣʘʛʘʝʪ 

ʢʦʤʧʣʝʢʩʥʦʝ ʠʟʫʯʝʥʠʝ ʢʫʣʴʪʫʨʥʳʭ ʨʝʘʣʠʡ ʩʪʨʘʥʳ ʥʦʩʠʪʝʣʝʡ ʷʟʳʢʘ [1].  

ɺʣʠʷʥʠʝ ʢʫʣʴʪʫʨʥʳʭ ʨʘʟʣʠʯʠʡ ʥʘ ʢʦʤʤʫʥʠʢʘʮʠʶ 

ʄʝʞʢʫʣʴʪʫʨʥʦʝ ʚʟʘʠʤʦʜʝʡʩʪʚʠʝ ʧʨʝʜʩʪʘʚʣʷʝʪ ʩʦʙʦʡ ʤʥʦʛʦʛʨʘʥʥʳʡ 

ʧʨʦʮʝʩʩ ʢʦʤʤʫʥʠʢʘʮʠʠ ʤʝʞʜʫ ʧʨʝʜʩʪʘʚʠʪʝʣʷʤʠ ʨʘʟʣʠʯʥʳʭ ʢʫʣʴʪʫʨʥʳʭ 

ʪʨʘʜʠʮʠʡ. ʕʬʬʝʢʪʠʚʥʦʩʪʴ ʧʦʜʦʙʥʦʛʦ ʦʙʱʝʥʠʷ ʥʘʧʨʷʤʫʶ ʟʘʚʠʩʠʪ ʦʪ ʧʦʥʠʤʘʥʠʷ 

ʩʦʮʠʦʢʫʣʴʪʫʨʥʳʭ ʥʦʨʤ ʩʦʙʝʩʝʜʥʠʢʦʚ. ʂʫʣʴʪʫʨʥʳʝ ʦʩʦʙʝʥʥʦʩʪʠ 

ʟʘʧʘʜʥʦʝʚʨʦʧʝʡʩʢʠʭ ʛʦʩʫʜʘʨʩʪʚ, ʚʢʣʶʯʘʷ ʌʨʘʥʮʠʶ, ɻʝʨʤʘʥʠʶ ʠ 

ɺʝʣʠʢʦʙʨʠʪʘʥʠʶ, ʭʘʨʘʢʪʝʨʠʟʫʶʪʩʷ ʩʪʨʦʛʠʤ ʩʦʙʣʶʜʝʥʠʝʤ ʚʨʝʤʝʥʥʳʭ 

ʜʦʛʦʚʦʨʝʥʥʦʩʪʝʡ ʠ ʵʪʠʢʝʪʘ. ʉʨʝʜʠʟʝʤʥʦʤʦʨʩʢʘʷ ʢʫʣʴʪʫʨʘ ʀʪʘʣʠʠ ʠ ʀʩʧʘʥʠʠ 

ʦʪʣʠʯʘʝʪʩʷ ʙʦʣʝʝ ʛʠʙʢʠʤ ʦʪʥʦʰʝʥʠʝʤ ʢ ʨʘʩʧʦʨʷʜʢʫ ʜʥʷ, ʚʢʣʶʯʘʷ ʪʨʘʜʠʮʠʦʥʥʳʡ 

ʧʦʩʣʝʦʙʝʜʝʥʥʳʡ ʧʝʨʝʨʳʚ. ʗʧʦʥʩʢʘʷ ʩʠʩʪʝʤʘ ʩʦʮʠʘʣʴʥʦʛʦ ʚʟʘʠʤʦʜʝʡʩʪʚʠʷ 

ʙʘʟʠʨʫʝʪʩʷ ʥʘ ʛʣʫʙʦʢʦʤ ʧʦʯʪʝʥʠʠ ʢ ʩʦʙʝʩʝʜʥʠʢʫ, ʚʳʨʘʞʝʥʥʦʤ ʯʝʨʝʟ ʨʠʪʫʘʣʴʥʳʝ 

ʧʦʢʣʦʥʳ ʠ ʩʦʙʣʶʜʝʥʠʝ ʦʙʱʝʩʪʚʝʥʥʦʛʦ ʩʧʦʢʦʡʩʪʚʠʷ. ʉʝʚʝʨʦʘʤʝʨʠʢʘʥʩʢʘʷ 

ʤʦʜʝʣʴ ʢʦʤʤʫʥʠʢʘʮʠʠ ʭʘʨʘʢʪʝʨʠʟʫʝʪʩʷ ʫʚʘʞʝʥʠʝʤ ʢ ʠʥʜʠʚʠʜʫʘʣʴʥʳʤ ʛʨʘʥʠʮʘʤ 

ʧʨʠ ʩʦʭʨʘʥʝʥʠʠ ʦʪʢʨʳʪʦʩʪʠ ʜʠʘʣʦʛʘ. ʃʘʪʠʥʦʘʤʝʨʠʢʘʥʩʢʠʤ ʩʪʨʘʥʘʤ, 

ʧʨʝʠʤʫʱʝʩʪʚʝʥʥʦ ɹʨʘʟʠʣʠʠ ʠ ɸʨʛʝʥʪʠʥʝ, ʩʚʦʡʩʪʚʝʥʥʘ ʚʳʩʦʢʘʷ ʩʪʝʧʝʥʴ 

ʵʤʦʮʠʦʥʘʣʴʥʦʡ ʵʢʩʧʨʝʩʩʠʚʥʦʩʪʠ. ɻʣʫʙʦʢʦʝ ʧʦʥʠʤʘʥʠʝ ʢʫʣʴʪʫʨʥʳʭ 

ʦʩʦʙʝʥʥʦʩʪʝʡ ʧʦʟʚʦʣʷʝʪ ʫʯʘʱʠʤʩʷ ʫʩʧʝʰʥʦ ʘʜʘʧʪʠʨʦʚʘʪʴʩʷ ʢ ʨʘʟʣʠʯʥʳʤ 

ʢʦʤʤʫʥʠʢʘʪʠʚʥʳʤ ʩʠʪʫʘʮʠʷʤ ʧʨʠ ʚʟʘʠʤʦʜʝʡʩʪʚʠʠ ʩ ʥʦʩʠʪʝʣʷʤʠ ʠʥʳʭ 

ʢʫʣʴʪʫʨʥʳʭ ʪʨʘʜʠʮʠʡ. 

ʌʦʨʤʠʨʦʚʘʥʠʝ ʤʝʞʢʫʣʴʪʫʨʥʦʡ ʢʦʤʧʝʪʝʥʮʠʠ ʦʙʫʯʘʶʱʠʭʩʷ ʯʝʨʝʟ 

ʧʨʠʟʤʫ ʧʝʜʘʛʦʛʠʯʝʩʢʦʛʦ ʤʘʩʪʝʨʩʪʚʘ 

ʉʦʚʨʝʤʝʥʥʳʡ ʧʨʝʧʦʜʘʚʘʪʝʣʴ ʠʥʦʩʪʨʘʥʥʳʭ ʷʟʳʢʦʚ ʚʳʩʪʫʧʘʝʪ ʢʣʶʯʝʚʳʤ 

ʟʚʝʥʦʤ ʚ ʨʘʟʚʠʪʠʠ ʤʝʞʢʫʣʴʪʫʨʥʳʭ ʥʘʚʳʢʦʚ ʩʪʫʜʝʥʪʦʚ. ʆʙʨʘʟʦʚʘʪʝʣʴʥʘʷ 

ʧʨʦʛʨʘʤʤʘ ʜʦʣʞʥʘ ʚʢʣʶʯʘʪʴ ʤʥʦʛʦʛʨʘʥʥʦʝ ʠʟʫʯʝʥʠʝ ʥʘʮʠʦʥʘʣʴʥʳʭ 



52 

ʦʩʦʙʝʥʥʦʩʪʝʡ ʩʪʨʘʥ ʠʟʫʯʘʝʤʦʛʦ ʷʟʳʢʘ. ʇʨʘʟʜʥʦʚʘʥʠʝ ʈʦʞʜʝʩʪʚʘ ʙʨʠʪʘʥʮʘʤʠ ʠʣʠ 

ɼʥʷ ʙʣʘʛʦʜʘʨʝʥʠʷ ʘʤʝʨʠʢʘʥʮʘʤʠ ʨʘʩʢʨʳʚʘʝʪ ʛʣʫʙʠʥʥʳʝ ʮʝʥʥʦʩʪʥʳʝ ʦʨʠʝʥʪʠʨʳ 

ʥʦʩʠʪʝʣʝʡ ʷʟʳʢʘ. ʉʨʘʚʥʠʪʝʣʴʥʳʡ ʘʥʘʣʠʟ ʢʫʣʴʪʫʨʥʳʭ ʬʝʥʦʤʝʥʦʚ ʧʦʟʚʦʣʷʝʪ 

ʦʩʤʳʩʣʠʪʴ ʨʘʟʣʠʯʠʷ ʚ ʚʦʩʧʨʠʷʪʠʠ ʙʘʟʦʚʳʭ ʢʘʪʝʛʦʨʠʡ ʨʘʟʥʳʤʠ ʥʘʨʦʜʘʤʠ. 

ʂʨʘʩʥʳʡ ʮʚʝʪ, ʚʳʟʳʚʘʶʱʠʡ ʪʨʝʚʦʞʥʳʝ ʘʩʩʦʮʠʘʮʠʠ ʫ ʝʚʨʦʧʝʡʮʝʚ, ʥʝʩʝʪ 

ʧʦʟʠʪʠʚʥʳʡ ʩʤʳʩʣ ʧʨʦʮʚʝʪʘʥʠʷ ʠ ʙʣʘʛʦʧʦʣʫʯʠʷ ʜʣʷ ʢʠʪʘʡʮʝʚ. 

ʇʦʛʨʫʞʝʥʠʝ ʚ ʷʟʳʢʦʚʫʶ ʩʨʝʜʫ ʯʝʨʝʟ ʘʫʪʝʥʪʠʯʥʳʝ ʠʩʪʦʯʥʠʢʠ ï 

ʭʫʜʦʞʝʩʪʚʝʥʥʳʝ ʬʠʣʴʤʳ, ʣʠʪʝʨʘʪʫʨʥʳʝ ʧʨʦʠʟʚʝʜʝʥʠʷ, ʤʫʟʳʢʘʣʴʥʳʝ 

ʢʦʤʧʦʟʠʮʠʠ, ʥʦʚʦʩʪʥʳʝ ʧʨʦʛʨʘʤʤʳ ï ʩʧʦʩʦʙʩʪʚʫʝʪ ʝʩʪʝʩʪʚʝʥʥʦʤʫ ʫʩʚʦʝʥʠʶ 

ʢʫʣʴʪʫʨʥʦʛʦ ʢʦʥʪʝʢʩʪʘ. ʇʨʠʟʥʘʥʠʝ ʤʥʦʛʦʦʙʨʘʟʠʷ ʢʫʣʴʪʫʨʥʳʭ ʪʨʘʜʠʮʠʡ ʩʦʟʜʘʝʪ 

ʦʩʥʦʚʫ ʜʣʷ ʵʬʬʝʢʪʠʚʥʦʛʦ ʤʝʞʜʫʥʘʨʦʜʥʦʛʦ ʜʠʘʣʦʛʘ. 

ʉʦʚʨʝʤʝʥʥʳʝ ʪʝʭʥʦʣʦʛʠʯʝʩʢʠʝ ʨʝʰʝʥʠʷ ʚ ʦʙʣʘʩʪʠ ʮʠʬʨʦʚʠʟʘʮʠʠ 

ʦʪʢʨʳʚʘʶʪ ʧʨʠʥʮʠʧʠʘʣʴʥʦ ʥʦʚʳʝ ʚʦʟʤʦʞʥʦʩʪʠ ʜʣʷ ʢʦʤʧʣʝʢʩʥʦʡ ʦʙʨʘʙʦʪʢʠ, 

ʩʠʩʪʝʤʘʪʠʟʘʮʠʠ ʠ ʨʘʩʧʨʦʩʪʨʘʥʝʥʠʷ ʜʘʥʥʳʭ, ʬʦʨʤʠʨʫʷ ʫʥʠʢʘʣʴʥʫʶ ʤʝʜʠʘʩʨʝʜʫ 

ʩ ʨʘʩʰʠʨʝʥʥʳʤ ʬʫʥʢʮʠʦʥʘʣʦʤ ʢʦʤʤʫʥʠʢʘʮʠʦʥʥʦʛʦ ʚʟʘʠʤʦʜʝʡʩʪʚʠʷ ʤʝʞʜʫ 

ʧʦʣʴʟʦʚʘʪʝʣʷʤʠ. ʄʥʦʛʦʫʨʦʚʥʝʚʘʷ ʠʥʪʝʛʨʘʮʠʷ ʩʫʱʝʩʪʚʫʶʱʠʭ ʤʝʜʠʘʬʦʨʤʘʪʦʚ ʩ 

ʠʥʥʦʚʘʮʠʦʥʥʳʤʠ ʮʠʬʨʦʚʳʤʠ ʧʣʘʪʬʦʨʤʘʤʠ ʩʧʦʩʦʙʩʪʚʫʝʪ ʩʦʟʜʘʥʠʶ 

ʤʘʩʰʪʘʙʥʳʭ ʠʥʬʦʨʤʘʮʠʦʥʥʳʭ ʵʢʦʩʠʩʪʝʤ, ʪʨʘʥʩʬʦʨʤʠʨʫʶʱʠʭ ʪʨʘʜʠʮʠʦʥʥʳʝ 

ʩʧʦʩʦʙʳ ʩʦʮʠʘʣʴʥʦʛʦ ʚʟʘʠʤʦʜʝʡʩʪʚʠʷ [1]. 

ɺʥʝʘʫʜʠʪʦʨʥʳʝ ʢʦʥʢʫʨʩʥʳʝ ʤʝʨʦʧʨʠʷʪʠʷ ʩʦʟʜʘʶʪ ʫʥʠʢʘʣʴʥʫʶ 

ʦʙʨʘʟʦʚʘʪʝʣʴʥʫʶ ʩʨʝʜʫ, ʩʫʱʝʩʪʚʝʥʥʦ ʧʦʚʳʰʘʶʱʫʶ ʧʦʟʥʘʚʘʪʝʣʴʥʫʶ ʘʢʪʠʚʥʦʩʪʴ 

ʦʙʫʯʘʶʱʠʭʩʷ ʨʘʟʣʠʯʥʳʭ ʚʦʟʨʘʩʪʥʳʭ ʛʨʫʧʧ. ʅʝʩʪʘʥʜʘʨʪʥʳʡ ʬʦʨʤʘʪ 

ʩʦʨʝʚʥʦʚʘʪʝʣʴʥʦʡ ʜʝʷʪʝʣʴʥʦʩʪʠ ʝʩʪʝʩʪʚʝʥʥʳʤ ʦʙʨʘʟʦʤ ʩʪʠʤʫʣʠʨʫʝʪ ʫʯʝʙʥʫʶ 

ʤʦʪʠʚʘʮʠʶ ʦʙʫʯʘʶʱʠʭʩʷ, ʟʥʘʯʠʪʝʣʴʥʦ ʧʨʝʚʦʩʭʦʜʷ ʵʬʬʝʢʪʠʚʥʦʩʪʴ 

ʪʨʘʜʠʮʠʦʥʥʳʭ ʟʘʥʷʪʠʡ ʚ ʢʣʘʩʩʝ [2]. 

ʇʨʠʤʝʥʝʥʠʝ ʷʟʳʢʘ ʚ ʨʝʘʣʴʥʦʡ ʞʠʟʥʠ 

ʇʨʘʢʪʠʯʝʩʢʦʝ ʧʨʠʤʝʥʝʥʠʝ ʷʟʳʢʦʚʳʭ ʥʘʚʳʢʦʚ ʚʳʭʦʜʠʪ ʟʘ ʨʘʤʢʠ ʫʯʝʙʥʳʭ 

ʘʫʜʠʪʦʨʠʡ. ɺʣʘʜʝʥʠʝ ʠʥʦʩʪʨʘʥʥʳʤ ʷʟʳʢʦʤ ʦʪʢʨʳʚʘʝʪ ʰʠʨʦʢʠʝ ʧʝʨʩʧʝʢʪʠʚʳ 

ʤʝʞʜʫʥʘʨʦʜʥʦʛʦ ʩʦʪʨʫʜʥʠʯʝʩʪʚʘ. ʉʪʫʜʝʥʪʳ ʩ ʨʘʟʚʠʪʦʡ ʤʝʞʢʫʣʴʪʫʨʥʦʡ 

ʢʦʤʧʝʪʝʥʮʠʝʡ ʫʩʧʝʰʥʦ ʨʝʘʣʠʟʫʶʪ ʩʝʙʷ ʚ ʛʣʦʙʘʣʴʥʳʭ ʦʙʨʘʟʦʚʘʪʝʣʴʥʳʭ 

ʧʨʦʛʨʘʤʤʘʭ, ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʡ ʜʝʷʪʝʣʴʥʦʩʪʠ ʟʘʨʫʙʝʞʥʳʭ ʢʦʤʧʘʥʠʡ, 

ʤʝʞʜʫʥʘʨʦʜʥʳʭ ʩʪʘʞʠʨʦʚʢʘʭ. ʗʟʳʢ ʩʪʘʥʦʚʠʪʩʷ ʠʥʩʪʨʫʤʝʥʪʦʤ ʧʦʩʪʨʦʝʥʠʷ 

ʤʦʩʪʦʚ ʤʝʞʜʫ ʢʫʣʴʪʫʨʘʤʠ, ʩʦʟʜʘʚʘʷ ʧʨʦʩʪʨʘʥʩʪʚʦ ʜʣʷ ʚʟʘʠʤʦʧʦʥʠʤʘʥʠʷ 

ʥʘʨʦʜʦʚ. 

ʉʫʱʝʩʪʚʫʶʪ ʤʥʦʞʝʩʪʚʝʥʥʳʝ ʤʦʪʠʚʘʮʠʦʥʥʳʝ ʬʘʢʪʦʨʳ ʜʣʷ ʠʟʫʯʝʥʠʷ 

ʘʥʛʣʠʡʩʢʦʛʦ ʷʟʳʢʘ. ʅʘʧʨʠʤʝʨ: 
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ï ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʝ ʚʟʘʠʤʦʜʝʡʩʪʚʠʝ ʩ ʘʥʛʣʦʛʦʚʦʨʷʱʠʤʠ ʧʘʨʪʥʝʨʘʤʠ 

ʪʨʝʙʫʝʪ ʛʣʫʙʦʢʦʛʦ ʧʦʥʠʤʘʥʠʷ ʷʟʳʢʦʚʳʭ ʥʶʘʥʩʦʚ ʧʨʠ ʜʝʣʦʚʳʭ ʧʦʝʟʜʢʘʭ ʠ 

ʧʝʨʝʛʦʚʦʨʘʭ; 

ï ʧʫʪʝʰʝʩʪʚʠʷ ʩʪʘʥʦʚʷʪʩʷ ʙʦʣʝʝ ʢʦʤʬʦʨʪʥʳʤʠ ʙʣʘʛʦʜʘʨʷ ʚʦʟʤʦʞʥʦʩʪʠ 

ʩʚʦʙʦʜʥʦʛʦ ʦʙʱʝʥʠʷ ʚ ʣʶʙʦʡ ʩʪʨʘʥʝ ʤʠʨʘ, ʫʩʪʨʘʥʷʷ ʷʟʳʢʦʚʦʡ ʙʘʨʴʝʨ ʧʨʠ 

ʚʟʘʠʤʦʜʝʡʩʪʚʠʠ ʩ ʤʝʩʪʥʳʤʠ ʞʠʪʝʣʷʤʠ; 

ï ʧʦʥʠʤʘʥʠʝ ʦʨʠʛʠʥʘʣʴʥʳʭ ʪʝʢʩʪʦʚ ʣʶʙʠʤʳʭ ʧʝʩʝʥ ʠ ʩʪʠʭʦʪʚʦʨʝʥʠʡ 

ʧʦʟʚʦʣʷʝʪ ʛʣʫʙʞʝ ʧʨʦʥʠʢʥʫʪʴ ʚ ʟʘʤʳʩʝʣ ʘʚʪʦʨʘ, ʦʪʢʨʳʚʘʷ ʥʦʚʳʝ ʛʨʘʥʠ 

ʚʦʩʧʨʠʷʪʠʷ ʧʨʦʠʟʚʝʜʝʥʠʡ; 

ï ʯʪʝʥʠʝ ʣʠʪʝʨʘʪʫʨʳ ʠ ʧʨʦʩʤʦʪʨ ʢʠʥʦʬʠʣʴʤʦʚ ʥʘ ʷʟʳʢʝ ʦʨʠʛʠʥʘʣʘ ʜʘʨʷʪ 

ʫʥʠʢʘʣʴʥʳʡ ʦʧʳʪ ʧʦʛʨʫʞʝʥʠʷ ʚ ʢʫʣʴʪʫʨʫ, ʥʝʜʦʩʪʫʧʥʳʡ ʧʨʠ ʧʝʨʝʚʦʜʝ [3]. 

ɺ ʟʘʢʣʶʯʝʥʠʝ ʩʣʝʜʫʝʪ ʩʢʘʟʘʪʴ, ʯʪʦ ʦʩʚʦʝʥʠʝ ʠʥʦʩʪʨʘʥʥʦʛʦ ʷʟʳʢʘ ʯʝʨʝʟ 

ʧʨʠʟʤʫ ʩʦʮʠʦʢʫʣʴʪʫʨʥʦʛʦ ʧʦʜʭʦʜʘ ʩʧʦʩʦʙʩʪʚʫʝʪ ʬʦʨʤʠʨʦʚʘʥʠʶ ʤʝʞʢʫʣʴʪʫʨʥʦʡ 

ʢʦʤʧʝʪʝʥʮʠʠ ʠ ʨʘʩʰʠʨʝʥʠʶ ʣʠʥʛʚʠʩʪʠʯʝʩʢʦʛʦ ʧʦʪʝʥʮʠʘʣʘ ʦʙʫʯʘʶʱʠʭʩʷ. 

ʄʝʞʢʫʣʴʪʫʨʥʘʷ ʢʦʤʤʫʥʠʢʘʮʠʷ ʧʦʩʨʝʜʩʪʚʦʤ ʠʟʫʯʝʥʠʷ ʷʟʳʢʦʚʳʭ ʦʩʦʙʝʥʥʦʩʪʝʡ 

ʩʦʟʜʘʝʪ ʧʨʦʯʥʫʶ ʦʩʥʦʚʫ ʜʣʷ ʚʟʘʠʤʦʧʦʥʠʤʘʥʠʷ ʤʝʞʜʫ ʥʘʨʦʜʘʤʠ ʨʘʟʥʳʭ ʩʪʨʘʥ. 

ʃʠʥʛʚʠʩʪʠʯʝʩʢʦʝ ʦʙʨʘʟʦʚʘʥʠʝ ʚʳʩʪʫʧʘʝʪ ʬʫʥʜʘʤʝʥʪʘʣʴʥʳʤ ʠʥʩʪʨʫʤʝʥʪʦʤ 

ʤʝʞʥʘʮʠʦʥʘʣʴʥʦʛʦ ʜʠʘʣʦʛʘ, ʦʧʨʝʜʝʣʷʶʱʠʤ ʫʩʧʝʰʥʦʩʪʴ ʢʫʣʴʪʫʨʥʦʡ ʠʥʪʝʛʨʘʮʠʠ 

ʚ ʩʦʚʨʝʤʝʥʥʦʤ ʛʣʦʙʘʣʴʥʦʤ ʧʨʦʩʪʨʘʥʩʪʚʝ. 
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To Teach or not to Teach English Business Idioms  

to the Students Majoring in Economics 

Abstract: The paper describes approaches to teaching idiomatic expressions from the field of 

business to students majoring in Economics. The authors prove that students whose level of foreign 

language proficiency is rated as A2 and B1 have a need to study business idioms. The results of the 

experiment demonstrated the effectiveness of combining traditional and interactive methods of 

teaching English vocabulary when teaching idioms. 

Keywords: business idioms, traditional approach, non-traditional approach, interactive 

methods of teaching idioms. 

 

Mastering a foreign language implies embracing teaching/learning all types of 

lexical units. Phraseological units (or idioms) which are fixed combinations of words 

with fully or partially changed meaning (definition offered by A.V. Kunin) [1] 

constitute an important part of lexis which can not be neglected in learning a foreign 

language. Business idioms are widely used in both written and oral utterances of 

business discourse therefore it is unlikely to reach a complete understanding of an 
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interlocutor in a business situation without special knowledge of business idiomatic 

expressions. 

The issue of whether teaching business idioms to students of non-linguistic 

specialties whose level of English is Pre-Intermediate or Low-Intermediate justifies its 

effort, shows a variety of approach. Some methodologists and authors of business 

courses underline that the idiomatic expressions should be taught only to the students 

of B2-C1 levels [2], while other researchers argue that insufficient attention to idioms 

may lead to impoverished linguistic literacy which, in its turn, can hinder 

understanding of a foreign language culture. M.I. Vershinina, for instance, comes to 

conclusion that minimizing the amount of idiomatic expressions in coursebooks 

designed for students of Pre- and Intermediate levels can be explained by striving to 

uniformity and a tendency to avoid misunderstanding [3].  

However, this assumption can and should be challenged, which allows us to 

claim that oversimplifying educational content can lead to insufficient development of 

a foreign language competence and is bound to affect communication. ñNeglectò of 

business idioms or their omission from teaching content can result in students` inability 

to comprehend utterances or texts due to misunderstanding of their elements. On the 

contrary, knowledge of business idioms enriches students` vocabulary, raises their 

cultural awareness, contributes to the expressiveness of speech and strengthens their 

professional competences. Finer command of idiomatic expressions can be considered 

as an indicator how proficient in a foreign language a speaker is. In view of importance 

of studying idioms students should be offered ample practice in the form of class and 

self-study activities. 

Research has revealed propensity of the authors of business courses to include 

activities based only on the traditional approach such as ñmatching two parts of 

idiomsò, ñgap-filling exerciseò, ñtranslating idioms into the native languageò, ñfinding 

equivalents to idiomatic expressions in the native languageò. However, such tedium of 

activities proves to be boring and monotonous for students, the tasks don`t disclose the 

potential of an idiom to its full and lead to forgetfulness of them as soon as the topic is 

studied. So, the traditional approach to teaching idioms is insufficient to arouse interest 

with students and doesn`t ensure their subsequent usage in speech.  

On the other hand, some educators come to conclusion that the traditional 

approach in teaching phraseological units should be completely replaced by the non-

traditional one [4] which can comprise such tasks as contextualized learning, semantic 

mapping, interactive activities, games [5], storytelling etc. It is stated that systematic 

and consistent incorporation of interactive methods of teaching into practice can 

contribute to generating and maintaining motivation, making students` speech more 

emotional and encouraging students to enhance cognitive and practical activities [6].  
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The purpose of this paper is to confirm or refute the conjecture about the 

inexpediency of teaching business idioms to students of pre-intermediate and low 

Intermediate English language level, as well as to identify which methods of teaching 

idioms, traditional or non-traditional, will be more effective. A group of 2nd year 

students majoring in Economics was selected as an object of research.  

At the beginning of the experiment, we selected business idioms which later 

were divided into three thematic groups: 1) "Sales" (in the pipeline, break the bank, 

buy a lemon, to cost an arm and a leg, hit the shops, to be a steal, to pay through the 

nose, shopping spree, a pound shop, value for money), 2) "Business decision-making" 

(to hit the nail on its head, take the edge off, give someone carte blanche, up for grabs, 

on the bubble, race against time, up in the air, raise red flags, rubber stamp, take it or 

leave it) and 3) "Business ideas" (keep your cards close to your chest, game changer, 

think outside the box, keep someone on the toes, give the thumbs up, to put all one`s 

eggs in one basket, hands tied, off the top of your head, see eye to eye, learn the ropes). 

The idioms were selected in accordance with the topics studied in the coursebook 

ñMarket Leaderò. 

The second stage of the experiment consisted in determining a series of tasks for 

students to learn and recycle the idioms and implementing them during classes. The 

students were also provisionally instructed to incorporate the idioms into their 

monologues which they composed on each of the studied topics.  

To study the idioms of the group ñSalesò, students were assigned to fulfill 

traditional tasks ï gap-filling, matching, translation exercises. Here, the teaching mode 

was predominantly teacher-centered and the teacher painstakingly explained the 

meaning and usage of every expression. Despite the elaborate set of the offered 

exercises, the learning process was rather boring and unengaging. However, the 

students used most of the idioms in their monologues. 

When exposing the students to the second group of idioms the teacher employed 

only interactive methods ï situational role-playing to illustrate an idiom, visualizing 

the meaning of an idiom through creating pictures, a miming game activity. Students 

were encouraged to work out the meaning of the idioms independently based on the 

examples provided by the teacher. It should be noted that the atmosphere at the class 

became friendly and relaxing, the pace of learning increased. However, in the 

subsequent monologues students used less idiomatic expressions than those from the 

first group. 

The third group of idioms on the topic ñBusiness ideasò was handled using a 

combination of traditional and interactive methods. This, on the one hand, seemed 

exuberant, on the other hand, it gave students plethora activities to practise the idioms 
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in speaking and facilitate their retention. In monological speech students demonstrated 

the most amount of idioms from the third group.  

Conclusion. The obtained results underpin the conjecture that learning business 

idioms offers potential benefits to both a teacher and a student. For a teacher, it can 

provide rich language educational content, enliven the class, enhance acquisition of 

vocabulary and as a result help students attain a better learning outcome. For a student, 

it can offer opportunities to extend their vocabulary, boost motivation, strengthen 

speaking and listening skills and communication competence. When choosing or 

creating a series of exercises to practice idioms, it is necessary to strike a balance 

between the traditional and non-traditional approaches. Without interactive activities 

learning idioms can turn into a tedious routine while only interactive tasks can`t 

consolidate students` knowledge of the topic. 
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ʩʣʦʚʘʨʥʦʛʦ ʟʘʧʘʩʘ.  

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʢʦʤʧʴʶʪʝʨʥʘʷ ʪʝʨʤʠʥʦʣʦʛʠʷ, ʣʝʢʩʠʯʝʩʢʠʝ ʟʥʘʥʠʷ, ʢʦʥʪʝʢʩʪʥʦʝ 

ʦʙʫʯʝʥʠʝ, ʠʥʪʝʨʚʘʣʴʥʦʝ ʧʦʚʪʦʨʝʥʠʝ, ʫʥʠʚʝʨʩʠʪʝʪʩʢʠʡ ʫʨʦʚʝʥʴ.  
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ɺ ʩʦʚʨʝʤʝʥʥʦʤ ʪʝʭʥʠʯʝʩʢʦʤ ʦʙʨʘʟʦʚʘʥʠʠ ʦʩʚʦʝʥʠʝ ʢʦʤʧʴʶʪʝʨʥʦʡ 

ʪʝʨʤʠʥʦʣʦʛʠʠ ʘʥʛʣʠʡʩʢʦʛʦ ʷʟʳʢʘ ʙʝʟʫʩʣʦʚʥʦ ʥʝʦʙʭʦʜʠʤʦ ʜʣʷ ʩʪʫʜʝʥʪʦʚ, 

ʚʳʙʠʨʘʶʱʠʭ ʢʘʨʴʝʨʫ ʚ ʦʙʣʘʩʪʠ ʠʥʬʦʨʤʘʮʠʦʥʥʳʭ ʪʝʭʥʦʣʦʛʠʡ, ʢʦʤʧʴʶʪʝʨʥʦʡ 



59 

ʥʘʫʢʠ ʠ ʠʥʞʝʥʝʨʠʠ. ʇʦʩʢʦʣʴʢʫ ʘʥʛʣʠʡʩʢʠʡ ʷʟʳʢ ʷʚʣʷʝʪʩʷ ʜʦʤʠʥʠʨʫʶʱʠʤ 

ʷʟʳʢʦʤ ʚ ʧʨʦʛʨʘʤʤʠʨʦʚʘʥʠʠ, ʨʘʟʨʘʙʦʪʢʝ ʧʨʦʛʨʘʤʤʥʦʛʦ ʦʙʝʩʧʝʯʝʥʠʷ ʠ 

ʪʝʭʥʠʯʝʩʢʦʡ ʜʦʢʫʤʝʥʪʘʮʠʠ, ʩʪʫʜʝʥʪʳ ʜʦʣʞʥʳ ʙʳʪʴ ʦʩʥʘʱʝʥʳ ʩʠʣʴʥʳʤ 

ʪʝʭʥʠʯʝʩʢʠʤ ʩʣʦʚʘʨʥʳʤ ʟʘʧʘʩʦʤ, ʯʪʦʙʳ ʧʦʥʠʤʘʪʴ ʦʪʨʘʩʣʝʚʳʝ ʩʪʘʥʜʘʨʪʳ, 

ʩʦʪʨʫʜʥʠʯʘʪʴ ʥʘ ʤʝʞʜʫʥʘʨʦʜʥʦʤ ʫʨʦʚʥʝ ʠ ʙʳʪʴ ʚ ʢʫʨʩʝ ʧʦʩʣʝʜʥʠʭ ʜʦʩʪʠʞʝʥʠʡ. 

ʊʝʭʥʠʯʝʩʢʠʝ ʩʧʝʮʠʘʣʠʩʪʳ ʯʘʩʪʦ ʚʟʘʠʤʦʜʝʡʩʪʚʫʶʪ ʩ ʢʦʣʣʝʛʘʤʠ, ʢʣʠʝʥʪʘʤʠ 

ʠ ʠʩʩʣʝʜʦʚʘʪʝʣʷʤʠ ʠʟ ʨʘʟʥʳʭ ʩʪʨʘʥ. ʄʥʦʛʠʝ ʪʝʭʥʠʯʝʩʢʠʝ ʜʦʢʫʤʝʥʪʳ, ʷʟʳʢʠ 

ʧʨʦʛʨʘʤʤʠʨʦʚʘʥʠʷ ʠ ʥʘʫʯʥʳʝ ʧʫʙʣʠʢʘʮʠʠ ʥʘʧʠʩʘʥʳ ʥʘ ʘʥʛʣʠʡʩʢʦʤ ʷʟʳʢʝ, ʯʪʦ 

ʜʝʣʘʝʪ ʩʠʣʴʥʳʝ ʣʝʢʩʠʯʝʩʢʠʝ ʟʥʘʥʠʷ ʥʝʦʙʭʦʜʠʤʳʤ ʫʩʣʦʚʠʝʤ ʜʣʷ ʧʦʥʠʤʘʥʠʷ 

ʪʝʭʥʠʯʝʩʢʠʭ ʪʝʢʩʪʦʚ, ʥʘʧʠʩʘʥʠʷ ʦʪʯʝʪʦʚ ʠ ʫʯʘʩʪʠʷ ʚ ʤʝʞʜʫʥʘʨʦʜʥʳʭ 

ʢʦʥʬʝʨʝʥʮʠʷʭ. ɹʝʟ ʜʦʩʪʘʪʦʯʥʦʛʦ ʩʣʦʚʘʨʥʦʛʦ ʟʘʧʘʩʘ ʩʪʫʜʝʥʪʳ ʤʦʛʫʪ ʠʩʧʳʪʳʚʘʪʴ 

ʪʨʫʜʥʦʩʪʠ ʩ ʧʦʥʠʤʘʥʠʝʤ ʠ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʳʤ ʦʙʱʝʥʠʝʤ, ʯʪʦ ʦʛʨʘʥʠʯʠʚʘʝʪ ʠʭ 

ʢʘʨʴʝʨʥʳʝ ʧʝʨʩʧʝʢʪʠʚʳ. 

ʉʣʝʜʫʝʪ ʦʪʤʝʪʠʪʴ, ʯʪʦ ʜʣʷ ʵʬʬʝʢʪʠʚʥʦʛʦ ʨʘʩʰʠʨʝʥʠʷ ʣʝʢʩʠʯʝʩʢʦʛʦ ʟʘʧʘʩʘ 

ʩʪʫʜʝʥʪʦʚ ʬʘʢʫʣʴʪʝʪʘ ʠʥʬʦʨʤʘʮʠʦʥʥʳʭ ʪʝʭʥʦʣʦʛʠʡ ʠ ʨʦʙʦʪʦʪʝʭʥʠʢʠ 

ɹʝʣʦʨʫʩʩʢʦʛʦ ʥʘʮʠʦʥʘʣʴʥʦʛʦ ʪʝʭʥʠʯʝʩʢʦʛʦ ʫʥʠʚʝʨʩʠʪʝʪʘ ʧʦ ʜʠʩʮʠʧʣʠʥʝ 

çʀʥʦʩʪʨʘʥʥʳʡ ʷʟʳʢ (ʘʥʛʣʠʡʩʢʠʡ)è ʠʩʧʦʣʴʟʫʶʪʩʷ ʫʯʝʙʥʳʝ ʧʦʩʦʙʠʷ, 

ʫʯʠʪʳʚʘʶʱʠʝ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦ ʦʨʠʝʥʪʠʨʦʚʘʥʥʳʡ ʧʦʜʭʦʜ ʢ ʦʙʫʯʝʥʠʶ. 

ʇʨʝʧʦʜʘʚʘʪʝʣʠ ʘʥʛʣʠʡʩʢʦʛʦ ʷʟʳʢʘ ɹʅʊʋ ʘʢʪʠʚʥʦ ʨʘʙʦʪʘʶʪ ʥʘʜ ʩʦʟʜʘʥʠʝʤ ʢʘʢ 

ʪʨʘʜʠʮʠʦʥʥʳʭ ʙʫʤʘʞʥʳʭ, ʪʘʢ ʠ ʵʣʝʢʪʨʦʥʥʳʭ ʫʯʝʙʥʳʭ ʧʦʩʦʙʠʡ.  

ʆʩʥʦʚʥʳʤ ʢʨʠʪʝʨʠʝʤ ʦʪʙʦʨʘ ʣʝʢʩʠʯʝʩʢʦʛʦ ʤʘʪʝʨʠʘʣʘ ʜʣʷ ʫʯʝʙʥʳʭ 

ʧʦʩʦʙʠʡ ʧʦ ʘʥʛʣʠʡʩʢʦʤʫ ʷʟʳʢʫ ʜʣʷ ʩʪʫʜʝʥʪʦʚ-ʧʨʦʛʨʘʤʤʠʩʪʦʚ ʷʚʣʷʝʪʩʷ 

ʩʦʛʣʘʩʦʚʘʥʥʦʩʪʴ ʪʝʤʘʪʠʢʠ ʧʦ ʠʥʦʩʪʨʘʥʥʦʤʫ ʷʟʳʢʫ ʩ ʪʝʤʘʪʠʢʦʡ 

ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʳʭ ʜʠʩʮʠʧʣʠʥ. ʇʨʝʜʩʪʘʚʣʷʝʪʩʷ ʮʝʣʝʩʦʦʙʨʘʟʥʳʤ ʟʥʘʢʦʤʠʪʴ 

ʩʪʫʜʝʥʪʦʚ ʩ ʪʝʨʤʠʥʦʣʦʛʠʝʡ ʙʫʜʫʱʝʡ ʩʧʝʮʠʘʣʴʥʦʩʪʠ ʥʘ ʘʥʛʣʠʡʩʢʦʤ ʷʟʳʢʝ 

ʧʘʨʘʣʣʝʣʴʥʦ ʩ ʠʟʫʯʝʥʠʝʤ ʩʧʝʮʠʘʣʴʥʳʭ ʧʦʥʷʪʠʡ ʧʦ ʧʨʦʬʠʣʠʨʫʶʱʠʤ ʧʨʝʜʤʝʪʘʤ. 

ʋʞʝ ʩ ʧʝʨʚʦʛʦ ʢʫʨʩʘ ʩʪʫʜʝʥʪʳ ʠʟʫʯʘʶʪ ʦʩʥʦʚʳ ʘʣʛʦʨʠʪʤʠʟʘʮʠʠ ʠ 

ʧʨʦʛʨʘʤʤʠʨʦʚʘʥʠʷ, ʷʟʳʢʠ ʧʨʦʛʨʘʤʤʠʨʦʚʘʥʠʷ, ʠ ʪ.ʜ. ʉʣʝʜʦʚʘʪʝʣʴʥʦ, 

ʢʘʪʝʛʦʨʠʟʘʮʠʷ ʢʦʤʧʴʶʪʝʨʥʦʡ ʣʝʢʩʠʢʠ ʧʦ ʪʝʤʘʤ ʧʦʟʚʦʣʷʝʪ ʩʪʨʫʢʪʫʨʠʨʦʚʘʪʴ 

ʦʙʫʯʝʥʠʝ ʠ ʧʦʤʦʛʘʝʪ ʫʯʘʱʠʤʩʷ ʵʬʬʝʢʪʠʚʥʦ ʫʜʝʨʞʠʚʘʪʴ ʠʥʬʦʨʤʘʮʠʶ.  

ɹʦʣʴʰʦʝ ʢʦʣʠʯʝʩʪʚʦ ʫʧʨʘʞʥʝʥʠʡ, ʨʘʟʨʘʙʦʪʘʥʥʳʭ ʚ ʵʣʝʢʪʨʦʥʥʳʭ ʧʦʩʦʙʠʷʭ 

ʜʣʷ ʩʠʩʪʝʤʘʪʠʟʘʮʠʠ ʠ ʘʢʪʠʚʠʟʘʮʠʠ ʪʝʨʤʠʥʦʣʦʛʠʯʝʩʢʦʡ ʣʝʢʩʠʢʠ, ʥʦʩʷʪ 

ʠʥʪʝʨʘʢʪʠʚʥʳʡ ʭʘʨʘʢʪʝʨ. ɿʘʜʘʥʠʷ ʧʨʝʜʩʪʘʚʣʝʥʳ ʚ ʚʠʜʝ ʚʠʢʪʦʨʠʥ, ʛʜʝ 

ʧʨʠʩʫʪʩʪʚʫʝʪ ʵʣʝʤʝʥʪ ʛʝʡʤʠʬʠʢʘʮʠʠ, ʯʪʦ ʩʦʟʜʘʝʪ ʧʦʣʦʞʠʪʝʣʴʥʳʡ 

ʵʤʦʮʠʦʥʘʣʴʥʳʡ ʬʦʥ ʥʘ ʟʘʥʷʪʠʠ, ʧʦʚʳʰʘʝʪ ʤʦʪʠʚʘʮʠʶ ʫʯʘʱʠʭʩʷ ʠ ʩʧʦʩʦʙʩʪʚʫʝʪ 

ʙʦʣʝʝ ʫʩʧʝʰʥʦʤʫ ʟʘʧʦʤʠʥʘʥʠʶ. ɼʣʷ ʙʦʣʝʝ ʵʬʬʝʢʪʠʚʥʦʛʦ ʫʩʚʦʝʥʠʷ 

ʘʥʛʣʦʷʟʳʯʥʦʡ ʢʦʤʧʴʶʪʝʨʥʦʡ ʣʝʢʩʠʢʠ ʠʩʧʦʣʴʟʫʝʪʩʷ ʧʨʠʥʮʠʧ ʚʢʣʶʯʝʥʠʷ 

ʠʟʫʯʝʥʥʦʡ ʪʝʨʤʠʥʦʣʦʛʠʠ ʚ ʧʦʩʣʝʜʫʶʱʠʝ ʨʘʟʜʝʣʳ ʧʦʩʦʙʠʡ. ʇʨʝʜʩʪʘʚʣʝʥʠʝ 
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ʢʦʤʧʴʶʪʝʨʥʦʡ ʪʝʨʤʠʥʦʣʦʛʠʠ ʩ ʦʧʪʠʤʘʣʴʥʳʤʠ ʠʥʪʝʨʚʘʣʘʤʠ ʫʣʫʯʰʘʝʪ 

ʜʦʣʛʦʩʨʦʯʥʦʝ ʩʦʭʨʘʥʝʥʠʝ ʪʝʭʥʠʯʝʩʢʦʡ ʣʝʢʩʠʢʠ ʚ ʧʘʤʷʪʠ ʦʙʫʯʘʶʱʠʭʩʷ. 

ʊʘʢʦʡ ʧʦʜʭʦʜ ʢ ʩʦʟʜʘʥʠʶ ʫʯʝʙʥʳʭ ʧʦʩʦʙʠʡ ʩʦʦʪʥʦʩʠʪʩʷ ʩ ʨʘʟʨʘʙʦʪʢʘʤʠ 

ʠʟʚʝʩʪʥʳʭ ʫʯʸʥʳʭ ʚ ʦʙʣʘʩʪʠ ʣʠʥʛʚʠʩʪʠʢʠ ʠ ʤʝʪʦʜʠʢʠ ʧʨʝʧʦʜʘʚʘʥʠʷ 

ʠʥʦʩʪʨʘʥʥʦʛʦ ʷʟʳʢʘ. ʀʩʩʣʝʜʦʚʘʥʠʷ ʚ ʦʙʣʘʩʪʠ ʨʘʩʰʠʨʝʥʠʷ ʩʣʦʚʘʨʥʦʛʦ ʟʘʧʘʩʘ ʫ 

ʠʟʫʯʘʶʱʠʭ ʠʥʦʩʪʨʘʥʥʳʡ ʷʟʳʢ (L2), ʚ ʯʘʩʪʥʦʩʪʠ ʨʘʙʦʪʳ ʇʦʣʘ ʅʝʡʰʝʥʘ, 

ʅʦʨʙʝʨʪʘ ʐʤʠʪʪʘ ʠ ʄʘʡʢʣʘ ʃʴʶʠʩʘ, ʧʦʜʯʝʨʢʠʚʘʶʪ ʚʘʞʥʦʩʪʴ ʢʦʥʪʝʢʩʪʥʦʛʦ 

ʦʙʫʯʝʥʠʷ, ʠʥʪʝʨʚʘʣʴʥʦʛʦ ʧʦʚʪʦʨʝʥʠʷ ʥʦʚʳʭ ʩʣʦʚ ʚ ʫʯʝʙʥʦʤ ʤʘʪʝʨʠʘʣʝ ʠ 

ʘʢʪʠʚʥʦʛʦ ʫʯʘʩʪʠʷ ʦʙʫʯʘʶʱʠʭʩʷ ʚ ʧʨʠʦʙʨʝʪʝʥʠʠ ʩʣʦʚʘʨʥʦʛʦ ʟʘʧʘʩʘ. ʀʥʪʝʛʨʠʨʫʷ 

ʵʪʠ ʧʨʠʥʮʠʧʳ ʚ ʧʨʝʧʦʜʘʚʘʥʠʝ ʪʝʭʥʠʯʝʩʢʦʛʦ ʘʥʛʣʠʡʩʢʦʛʦ ʷʟʳʢʘ, ʧʨʝʧʦʜʘʚʘʪʝʣʠ 

ʤʦʛʫʪ ʧʦʤʦʯʴ ʩʪʫʜʝʥʪʘʤ ʨʘʟʚʠʪʴ ʙʦʣʝʝ ʛʣʫʙʦʢʦʝ ʧʦʥʠʤʘʥʠʝ ʢʦʤʧʴʶʪʝʨʥʦʡ 

ʪʝʨʤʠʥʦʣʦʛʠʠ ʠ ʨʝʘʣʴʥʳʭ ʩʠʪʫʘʮʠʡ ʝʸ ʧʨʠʤʝʥʝʥʠʷ [1; 2]. 

ʇʝʨʚʦʥʘʯʘʣʴʥʦʝ ʟʥʘʢʦʤʩʪʚʦ ʩ ʥʦʚʳʤ ʢʦʤʧʴʶʪʝʨʥʳʤ ʪʝʨʤʠʥʦʤ ʤʦʞʝʪ 

ʙʳʪʴ ʢʨʘʪʢʠʤ, ʥʦ ʵʬʬʝʢʪʠʚʥʳʤ, ʪ.ʝ. ʜʦʩʪʘʪʦʯʥʳʤ ʜʣʷ ʝʛʦ ʧʦʩʣʝʜʫʶʱʝʛʦ 

ʫʟʥʘʚʘʥʠʷ ʚ ʥʦʚʳʭ ʫʩʣʦʚʠʷʭ. ʈʘʩʩʤʦʪʨʠʤ ʥʝʩʢʦʣʴʢʦ ʩʧʦʩʦʙʦʚ ʚʚʝʜʝʥʠʷ ʥʦʚʦʡ 

ʣʝʢʩʠʢʠ. ʅʘʧʨʠʤʝʨ, ʚʚʝʜʝʥʠʝ ʥʦʚʦʛʦ ʪʝʨʤʠʥʘ ʠʣʠ ʪʝʨʤʠʥʦʣʦʛʠʯʝʩʢʦʛʦ 

ʩʦʯʝʪʘʥʠʷ ʚ ʢʦʥʪʝʢʩʪʝ ʧʨʠ ʯʪʝʥʠʠ ʪʝʭʥʠʯʝʩʢʦʛʦ ʪʝʢʩʪʘ ʠʣʠ ʧʨʦʩʣʫʰʠʚʘʥʠʠ 

ʧʦʜʢʘʩʪʘ, ʠʟ ʢʦʪʦʨʳʭ ʦʙʫʯʘʶʱʠʝʩʷ ʩʤʦʛʫʪ ʩʘʤʠ ʚʳʚʝʩʪʠ ʟʥʘʯʝʥʠʷ ʥʦʚʳʭ 

ʣʝʢʩʠʯʝʩʢʠʭ ʝʜʠʥʠʮ; ʠʩʧʦʣʴʟʦʚʘʥʠʝ ʜʚʫʷʟʳʯʥʦʛʦ ʦʥʣʘʡʥ-ʩʣʦʚʘʨʷ; ʦʙʲʷʩʥʝʥʠʝ 

ʧʨʝʧʦʜʘʚʘʪʝʣʝʤ ʥʦʚʳʭ ʩʣʦʚ ʩ ʧʦʤʦʱʴʶ ʠʣʣʶʩʪʨʠʨʦʚʘʥʥʳʭ ʠʟʦʙʨʘʞʝʥʠʡ, ʩ 

ʧʦʤʦʱʴʶ ʪʦʣʢʦʚʘʥʠʷ ʥʘ ʠʥʦʩʪʨʘʥʥʦʤ ʷʟʳʢʝ, ʩ ʧʦʜʜʝʨʞʢʦʡ ʮʠʬʨʦʚʳʭ 

ʠʥʩʪʨʫʤʝʥʪʦʚ ʦʙʫʯʝʥʠʷ ʚ ʬʦʨʤʝ ʬʣʵʰ-ʢʘʨʪ, ʠ ʪ.ʜ. 

ɼʘʣʝʝ, ʧʨʝʜʲʷʚʣʝʥʠʝ ʘʢʪʠʚʥʦʡ ʣʝʢʩʠʢʠ ʠʜʸʪ ʚ ʨʘʟʣʠʯʥʳʭ ʢʦʥʪʝʢʩʪʘʭ ʠ 

ʬʦʨʤʘʭ, ʦʪʣʠʯʥʳʭ ʦʪ ʧʝʨʚʦʥʘʯʘʣʴʥʦʛʦ ʟʥʘʢʦʤʩʪʚʘ. ʊʝʭʥʠʯʝʩʢʠʝ ʪʝʢʩʪʳ ʩʣʫʞʘʪ 

ʘʫʪʝʥʪʠʯʥʳʤ ʠʩʪʦʯʥʠʢʦʤ ʩʧʝʮʠʘʣʠʟʠʨʦʚʘʥʥʦʛʦ ʩʣʦʚʘʨʥʦʛʦ ʟʘʧʘʩʘ, ʧʦʟʚʦʣʷʷ 

ʩʪʫʜʝʥʪʘʤ ʠʟʫʯʘʪʴ ʩʣʦʚʘ ʚ ʢʦʥʪʝʢʩʪʝ, ʘ ʥʝ ʧʫʪʝʤ ʤʝʭʘʥʠʯʝʩʢʦʛʦ ʟʘʧʦʤʠʥʘʥʠʷ. 

ʕʪʠ ʪʝʢʩʪʳ ʯʘʩʪʦ ʚʢʣʶʯʘʶʪ ʦʧʨʝʜʝʣʝʥʠʷ, ʦʙʲʷʩʥʝʥʠʷ ʠ ʧʨʠʤʝʨʳ ʪʝʨʤʠʥʦʚ, 

ʠʩʧʦʣʴʟʫʝʤʳʭ ʚ ʨʝʘʣʴʥʳʭ ʩʠʪʫʘʮʠʷʭ ʫʧʦʪʨʝʙʣʝʥʠʷ. ʂʨʦʤʝ ʪʝʢʩʪʦʚ ʠʟ ʫʯʝʙʥʳʭ 

ʧʦʩʦʙʠʡ, ʩʪʫʜʝʥʪʘʤ ʤʦʞʥʦ ʧʨʝʜʣʦʞʠʪʴ ʯʪʝʥʠʝ ʪʝʭʥʠʯʝʩʢʦʡ ʜʦʢʫʤʝʥʪʘʮʠʠ ʧʦ 

ʷʟʳʢʘʤ ʧʨʦʛʨʘʤʤʠʨʦʚʘʥʠʷ (ʥʘʧʨʠʤʝʨ, Python, Java, C++) ʠʣʠ ʬʨʝʡʤʚʦʨʢʘʤ 

(ʥʘʧʨʠʤʝʨ, React, TensorFlow) ʥʘ ʘʥʛʣʠʡʩʢʦʤ ʷʟʳʢʝ, ʢʦʪʦʨʦʝ ʦʙʝʩʧʝʯʠʚʘʝʪ 

ʟʥʘʢʦʤʩʪʚʦ ʩ ʪʦʯʥʳʤʠ ʪʝʭʥʠʯʝʩʢʠʤʠ ʪʝʨʤʠʥʘʤʠ ʚ ʢʦʥʪʝʢʩʪʝ. ɽʱʸ ʦʜʥʠʤ 

ʠʩʪʦʯʥʠʢʦʤ ʘʫʪʝʥʪʠʯʥʦʡ ʪʝʭʥʠʯʝʩʢʦʡ ʠʥʬʦʨʤʘʮʠʠ ʜʣʷ ʯʪʝʥʠʷ ʤʦʛʫʪ ʩʪʘʪʴ 

ʨʫʢʦʚʦʜʩʪʚʘ ʧʦ ʧʨʦʛʨʘʤʤʥʦʤʫ ʦʙʝʩʧʝʯʝʥʠʶ, ʢʦʪʦʨʳʝ ʧʦʤʦʛʘʶʪ ʩʪʫʜʝʥʪʘʤ 

ʧʦʥʠʤʘʪʴ ʩʠʥʪʘʢʩʠʩ ʢʦʤʘʥʜ, ʥʘʟʚʘʥʠʷ ʬʫʥʢʮʠʡ, ʠ ʪ.ʜ. 

ɼʣʷ ʙʦʣʝʝ ʢʘʯʝʩʪʚʝʥʥʦʛʦ ʟʘʧʦʤʠʥʘʥʠʷ ʥʦʚʦʡ ʪʝʨʤʠʥʦʣʦʛʠʠ ʩʣʝʜʫʝʪ 

ʟʘʜʝʡʩʪʚʦʚʘʪʴ ʨʘʟʣʠʯʥʳʝ ʚʠʜʳ ʧʘʤʷʪʠ ʫʯʘʱʠʭʩʷ. ʇʨʠ ʦʟʥʘʢʦʤʣʝʥʠʠ ʩ ʥʦʚʳʤ 

ʤʘʪʝʨʠʘʣʦʤ ʦʪ ʦʙʫʯʘʶʱʝʛʦʩʷ ʪʨʝʙʫʝʪʩʷ ʪʘ ʨʘʙʦʪʘ ʧʘʤʷʪʠ, ʢʦʪʦʨʘʷ ʩʚʷʟʘʥʘ ʩ 
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ʥʝʧʦʩʨʝʜʩʪʚʝʥʥʳʤ ʟʘʧʦʤʠʥʘʥʠʝʤ. ɿʜʝʩʴ ʚʘʞʥʦ ʧʦʥʠʤʘʥʠʝ ʠ ʦʩʤʳʩʣʝʥʠʝ ʥʦʚʦʛʦ 

ʤʘʪʝʨʠʘʣʘ. ʉʣʝʜʫʝʪ ʧʦʤʥʠʪʴ, ʯʪʦ ʭʦʨʦʰʦ ʠ ʥʘʜʦʣʛʦ ʟʘʧʦʤʠʥʘʝʪʩʷ ʪʦʣʴʢʦ ʪʦ, ʯʪʦ 

ʭʦʨʦʰʦ ʧʦʥʷʪʦ. ʆʩʤʳʩʣʝʥʥʦʝ ʟʘʧʦʤʠʥʘʥʠʝ ʦʩʥʦʚʘʥʦ ʥʘ ʫʩʪʘʥʦʚʣʝʥʠʠ 

ʩʤʳʩʣʦʚʳʭ ʩʚʷʟʝʡ ʥʦʚʦʛʦ ʤʘʪʝʨʠʘʣʘ ʩ ʫʞʝ ʠʟʚʝʩʪʥʳʤ ʤʘʪʝʨʠʘʣʦʤ. ɿʘʧʦʤʠʥʘʥʠʝ 

ʩʣʝʜʫʝʪ ʦʙʷʟʘʪʝʣʴʥʦ ʩʦʯʝʪʘʪʴ ʩ ʚʦʩʧʨʦʠʟʚʝʜʝʥʠʝʤ. ɿʥʘʥʠʝ ʩʣʦʚʘʨʥʦʛʦ ʟʘʧʘʩʘ 

ʜʦʣʞʥʦ ʧʝʨʝʡʪʠ ʦʪ ʧʘʩʩʠʚʥʦʛʦ ʨʘʩʧʦʟʥʘʚʘʥʠʷ ʢ ʘʢʪʠʚʥʦʤʫ ʠʩʧʦʣʴʟʦʚʘʥʠʶ. ɺ 

ʵʪʦʡ ʩʚʷʟʠ, ʤʦʞʥʦ ʚʳʧʦʣʥʠʪʴ ʟʘʜʘʥʠʝ ʥʘ ʘʥʘʣʠʟ ʬʨʘʛʤʝʥʪʦʚ ʢʦʜʘ: ʩʪʫʜʝʥʪʳ 

ʤʦʛʫʪ ʠʟʫʯʘʪʴ ʨʝʘʣʴʥʳʝ ʧʨʠʤʝʨʳ ʢʦʜʘ, ʦʧʨʝʜʝʣʷʪʴ ʢʣʶʯʝʚʳʝ ʪʝʨʤʠʥʳ 

(ʥʘʧʨʠʤʝʨ, çfunctionè, çparameterè, çexceptionè) ʠ ʦʙʩʫʞʜʘʪʴ ʠʭ ʟʥʘʯʝʥʠʷ ʚ 

ʢʦʥʪʝʢʩʪʝ. ɺʘʨʠʘʥʪ ʚʳʧʦʣʥʝʥʠʷ ʵʪʦʛʦ ʟʘʜʘʥʠʝ ʚ ʧʠʩʴʤʝʥʥʦʡ ʬʦʨʤʝ ʧʨʝʜʧʦʣʘʛʘʝʪ 

ʥʘʧʠʩʘʥʠʝ ʧʦʜʨʦʙʥʳʭ ʢʦʤʤʝʥʪʘʨʠʝʚ, ʦʙʲʷʩʥʷʶʱʠʭ ʢʦʜ, ʠʩʧʦʣʴʟʫʷ ʧʨʘʚʠʣʴʥʫʶ 

ʪʝʭʥʠʯʝʩʢʫʶ ʪʝʨʤʠʥʦʣʦʛʠʶ ʥʘ ʘʥʛʣʠʡʩʢʦʤ ʷʟʳʢʝ. ʀʥʪʝʨʝʩʥʳʤ ʤʦʞʝʪ ʙʳʪʴ 

ʟʘʜʘʥʠʝ ʥʘ ʠʥʪʝʨʧʨʝʪʘʮʠʶ ʩʦʦʙʱʝʥʠʡ ʦʙ ʦʰʠʙʢʘʭ ʚ ʢʦʜʝ: ʧʨʝʧʦʜʘʚʘʪʝʣʠ ʤʦʛʫʪ 

ʧʨʝʜʦʩʪʘʚʣʷʪʴ ʫʯʘʱʠʤʩʷ ʢʦʜ ʩ ʦʰʠʙʢʘʤʠ ʠʟ ʨʘʟʥʳʭ ʷʟʳʢʦʚ ʧʨʦʛʨʘʤʤʠʨʦʚʘʥʠʷ ʠ 

ʪʨʝʙʦʚʘʥʠʝ ʦʪʣʘʜʢʠ ʩ ʦʙʲʷʩʥʝʥʠʝʤ ʦʰʠʙʦʢ, ʠʩʧʦʣʴʟʫʷ ʩʦʦʪʚʝʪʩʪʚʫʶʱʠʝ 

ʢʦʤʧʴʶʪʝʨʥʳʝ ʪʝʨʤʠʥʳ. 

ʊʘʢʠʤ ʦʙʨʘʟʦʤ, ʧʨʝʧʦʜʘʚʘʥʠʝ ʢʦʤʧʴʶʪʝʨʥʦʡ ʪʝʨʤʠʥʦʣʦʛʠʠ ʩʪʫʜʝʥʪʘʤ 

ʪʝʭʥʠʯʝʩʢʠʭ ʫʥʠʚʝʨʩʠʪʝʪʦʚ ʪʨʝʙʫʝʪ ʩʦʯʝʪʘʥʠʷ ʢʦʥʪʝʢʩʪʥʦʛʦ ʦʙʫʯʝʥʠʷ, 

ʠʥʪʝʨʚʘʣʴʥʦʛʦ ʧʦʚʪʦʨʝʥʠʷ ʨʘʥʝʝ ʠʟʫʯʝʥʥʦʡ ʪʝʨʤʠʥʦʣʦʛʠʠ, ʠʩʧʦʣʴʟʦʚʘʥʠʝ 

ʮʠʬʨʦʚʳʭ ʠʥʩʪʨʫʤʝʥʪʦʚ ʦʙʫʯʝʥʠʷ ʠ ʘʢʪʠʚʥʦʛʦ ʫʯʘʩʪʠʷ ʦʙʫʯʘʶʱʠʭʩʷ ʚ 

ʧʨʠʦʙʨʝʪʝʥʠʠ ʩʣʦʚʘʨʥʦʛʦ ʟʘʧʘʩʘ. ʇʨʠʤʝʥʷʷ ʵʪʠ ʩʪʨʫʢʪʫʨʠʨʦʚʘʥʥʳʝ ʤʝʪʦʜʳ 

ʦʙʫʯʝʥʠʷ, ʧʨʝʧʦʜʘʚʘʪʝʣʠ ʤʦʛʫʪ ʛʘʨʘʥʪʠʨʦʚʘʪʴ, ʯʪʦ ʩʪʫʜʝʥʪʳ ʥʝ ʪʦʣʴʢʦ ʟʘʧʦʤʥʷʪ 

ʪʝʭʥʠʯʝʩʢʠʝ ʪʝʨʤʠʥʳ, ʥʦ ʠ ʩʤʦʛʫʪ ʵʬʬʝʢʪʠʚʥʦ ʠʩʧʦʣʴʟʦʚʘʪʴ ʠʭ ʚ 

ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʡ ʩʨʝʜʝ. 
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ʀʅʆʉʊʈɸʅʅʓʁ ʗɿʓʂ ʂɸʂ ʉʈɽɼʉʊɺʆ  

ʇʈʆʌɽʉʉʀʆʅɸʃʔʅʆɻʆ ɺɿɸʀʄʆɼɽʁʉʊɺʀʗ  

ɹʋɼʋʑɽɻʆ ʀʅɾɽʅɽʈɸ 

 

ɸʥʥʦʪʘʮʠʷ: ʇʦʜʛʦʪʦʚʢʘ ʩʧʝʮʠʘʣʠʩʪʦʚ ʥʦʚʦʛʦ ʪʠʧʘ, ʛʠʙʢʦ ʘʜʘʧʪʠʨʫʶʱʠʭʩʷ ʚ ʫʩʣʦʚʠʷʭ 

ʢʦʥʢʫʨʝʥʪʥʳʭ ʨʳʥʦʯʥʳʭ ʦʪʥʦʰʝʥʠʡ ʢ ʨʘʟʥʦʦʙʨʘʟʥʳʤ ʤʝʞʜʫʥʘʨʦʜʥʳʤ ʢʦʥʪʘʢʪʘʤ ʚʦ ʚʩʝʭ 

ʩʬʝʨʘʭ ʧʨʦʠʟʚʦʜʩʪʚʘ ʠ ʥʘʫʢʠ, ʪʨʝʙʫʝʪ ʦʪ ʠʥʞʝʥʝʨʦʚ ʥʝ ʪʦʣʴʢʦ ʛʦʪʦʚʥʦʩʪʠ ʢ ʦʧʪʠʤʘʣʴʥʦ 

ʢʘʯʝʩʪʚʝʥʥʦʤʫ, ʢʦʨʨʝʢʪʥʦʤʫ ʩʦʚʝʨʰʝʥʩʪʚʦʚʘʥʠʶ ʪʝʭʥʠʯʝʩʢʠʭ ʩʨʝʜʩʪʚ ʠ ʪʝʭʥʦʣʦʛʠʡ, ʥʦ ʠ 

ʢʦʤʤʫʥʠʢʘʪʠʚʥʦʡ ʩʧʦʩʦʙʥʦʩʪʠ ʢʦʥʪʘʢʪʠʨʦʚʘʪʴ ʩ ʟʘʨʫʙʝʞʥʳʤʠ ʜʝʣʦʚʳʤʠ ʧʘʨʪʥʝʨʘʤʠ ʥʘ 

ʤʝʞʜʫʥʘʨʦʜʥʦ ʧʨʠʟʥʘʥʥʦʤ ʠʥʦʩʪʨʘʥʥʦʤ ʷʟʳʢʝ. ʊʘʢʦʛʦ ʨʦʜʘ ʚʳʩʦʢʦʢʚʘʣʠʬʠʮʠʨʦʚʘʥʥʳʝ 

ʢʘʜʨʳ ʧʨʝʜʩʪʘʚʣʷʶʪ ʩʦʙʦʡ ʦʩʥʦʚʫ ʙʣʘʛʦʧʦʣʫʯʥʦʛʦ ʠ ʧʝʨʩʧʝʢʪʠʚʥʦʛʦ ʨʘʟʚʠʪʠʷ ʢʘʞʜʦʡ ʩʪʨʘʥʳ, 

ʢʘʢ ʚ ʦʙʱʝʩʪʚʝʥʥʦʤ, ʪʘʢ ʠ ʚ ʵʢʦʥʦʤʠʯʝʩʢʦʤ ʧʣʘʥʝ.  

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʠʥʞʝʥʝʨʥʘʷ ʜʝʷʪʝʣʴʥʦʩʪʴ, ʠʥʦʩʪʨʘʥʥʳʡ ʷʟʳʢ, ʪʝʭʥʠʯʝʩʢʠʡ ʚʫʟ, 

ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦ-ʦʨʠʝʥʪʠʨʦʚʘʥʥʦʝ ʦʙʫʯʝʥʠʝ 
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Abstract: The training of a new type of specialists who flexibly adapt in competitive market 

conditions to diverse international contacts in all fields of production and science requires engineers 

not only to be ready for optimal quality, correct improvement of technical means and technologies, 

but also the communicative ability to contact foreign business partners in an internationally 
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ʉʪʨʝʤʠʪʝʣʴʥʘʷ ʪʨʘʥʩʬʦʨʤʘʮʠʷ ʩʦʚʨʝʤʝʥʥʦʛʦ ʨʳʥʢʘ ʪʨʫʜʘ, 

ʠʥʪʝʨʥʘʮʠʦʥʘʣʠʟʘʮʠʷ ʥʘʫʯʥʦ-ʪʝʭʥʦʣʦʛʠʯʝʩʢʦʛʦ ʧʨʦʩʪʨʘʥʩʪʚʘ ʠ ʤʥʦʛʦʘʩʧʝʢʪʥʳʡ 

ʭʘʨʘʢʪʝʨ ʠʥʞʝʥʝʨʥʦʡ ʜʝʷʪʝʣʴʥʦʩʪʠ ʦʙʫʩʣʘʚʣʠʚʘʶʪ ʥʝʦʙʭʦʜʠʤʦʩʪʴ 

ʬʦʨʤʠʨʦʚʘʥʠʷ ʣʠʯʥʦʩʪʠ ʩʧʝʮʠʘʣʠʩʪʘ, ʩʧʦʩʦʙʥʦʛʦ ʵʬʬʝʢʪʠʚʥʦ ʚʳʧʦʣʥʷʪʴ ʩʚʦʠ 

ʥʝʧʦʩʨʝʜʩʪʚʝʥʥʳʝ ʬʫʥʢʮʠʦʥʘʣʴʥʳʝ ʦʙʷʟʘʥʥʦʩʪʠ ʚ ʞʝʩʪʢʦʡ ʢʦʥʢʫʨʝʥʪʥʦʡ 

ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʡ ʩʨʝʜʝ. 
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ɺ ʥʘʩʪʦʷʱʝʝ ʚʨʝʤʷ ʢʦʥʪʝʢʩʪ ʠʥʞʝʥʝʨʥʦʡ ʜʝʷʪʝʣʴʥʦʩʪʠ ʭʘʨʘʢʪʝʨʠʟʫʝʪʩʷ 

ʠʥʪʝʛʨʠʨʦʚʘʥʥʳʤ, ʢʦʤʧʣʝʢʩʥʳʤ ʠ ʠʥʥʦʚʘʮʠʦʥʥʳʤ ʭʘʨʘʢʪʝʨʦʤ. ʊʘʢʘʷ 

ʜʝʷʪʝʣʴʥʦʩʪʴ ʥʘʧʨʘʚʣʝʥʘ ʥʘ ʤʦʜʝʨʥʠʟʘʮʠʶ ʠ ʦʧʪʠʤʠʟʘʮʠʶ ʫʞʝ ʜʝʡʩʪʚʫʶʱʠʭ 

ʨʝʰʝʥʠʡ, ʩʦʟʜʘʥʠʝ ʠ ʨʘʟʨʘʙʦʪʢʫ ʩʣʦʞʥʳʭ ʠʥʞʝʥʝʨʥʳʭ ʦʙʲʝʢʪʦʚ, ʪ.ʝ. ʚʩʝʛʦ ʪʦʛʦ, 

ʯʪʦ ʥʝʦʙʭʦʜʠʤʦ ʜʣʷ ʦʙʝʩʧʝʯʝʥʠʷ ʧʦʣʥʦʮʝʥʥʦʡ ʞʠʟʥʝʜʝʷʪʝʣʴʥʦʩʪʠ ʠ ʧʦʚʳʰʝʥʠʷ 

ʢʘʯʝʩʪʚʘ ʞʠʟʥʠ ʯʝʣʦʚʝʢʘ ʠ ʦʙʱʝʩʪʚʘ. ʀʥʥʦʚʘʮʠʦʥʥʘʷ ʠʥʞʝʥʝʨʥʘʷ ʜʝʷʪʝʣʴʥʦʩʪʴ 

ʥʘ ʩʦʚʨʝʤʝʥʥʦʤ ʵʪʘʧʝ ʧʨʝʜʧʦʣʘʛʘʝʪ ʜʦʚʝʜʝʥʠʝ ʥʦʚʳʭ ʪʝʭʥʠʯʝʩʢʠʭ ʩʨʝʜʩʪʚ ʠ 

ʪʝʭʥʦʣʦʛʠʡ ʜʦ ʚʠʜʘ ʪʦʚʘʨʥʦʡ ʧʨʦʜʫʢʮʠʠ, ʦʙʝʩʧʝʯʠʚʘʶʱʠʭ ʥʦʚʳʡ ʩʦʮʠʘʣʴʥʳʡ ʠ 

ʵʢʦʥʦʤʠʯʝʩʢʠʡ ʵʬʬʝʢʪ, ʘ, ʩʣʝʜʦʚʘʪʝʣʴʥʦ, ʠ ʢʦʥʢʫʨʝʥʪʦʩʧʦʩʦʙʥʦʩʪʴ ʚʩʝʭ 

ʩʦʟʜʘʚʘʝʤʳʭ ʧʨʦʜʫʢʪʦʚ. ɼʘʥʥʘʷ ʜʝʷʪʝʣʴʥʦʩʪʴ, ʨʘʩʩʤʘʪʨʠʚʘʝʤʘʷ ʢʘʢ 

ʤʥʦʛʦʫʨʦʚʥʝʚʘʷ ʠ ʤʝʞʜʠʩʮʠʧʣʠʥʘʨʥʘʷ ʘʢʪʠʚʥʦʩʪʴ, ʙʘʟʠʨʫʝʪʩʷ ʥʘ ʛʣʫʙʦʢʠʭ 

ʬʫʥʜʘʤʝʥʪʘʣʴʥʳʭ ʠ ʧʨʠʢʣʘʜʥʳʭ ʟʥʘʥʠʷʭ ʠ ʪʨʝʙʫʝʪ ʦʪ ʣʶʙʦʛʦ ʩʧʝʮʠʘʣʠʩʪʘ 

ʚʳʩʦʢʦʡ ʩʪʝʧʝʥʠ ʠʥʪʝʣʣʝʢʪʫʘʣʴʥʦʛʦ ʪʚʦʨʯʝʩʪʚʘ ʠ ʛʦʪʦʚʥʦʩʪʠ ʚʳʭʦʜʠʪʴ ʜʘʣʝʢʦ ʟʘ 

ʧʨʝʜʝʣʳ ʦʛʨʘʥʠʯʝʥʥʦʛʦ, ʟʥʘʢʦʤʦʛʦ ʝʤʫ ʧʨʦʩʪʨʘʥʩʪʚʘ [1, ʩ. 130; 2, ʩ. 23ï27]. 

ɼʣʷ ʦʩʫʱʝʩʪʚʣʝʥʠʷ ʠʥʞʝʥʝʨʥʦʡ ʜʝʷʪʝʣʴʥʦʩʪʠ ʠʥʞʝʥʝʨʫ ʚʳʩʰʝʡ 

ʢʘʪʝʛʦʨʠʠ ʥʝʦʙʭʦʜʠʤʦ ʥʝ ʪʦʣʴʢʦ ʜʝʤʦʥʩʪʨʠʨʦʚʘʪʴ ʧʨʦʯʥʳʝ ʝʩʪʝʩʪʚʝʥʥʦʥʘʫʯʥʳʝ 

ʟʥʘʥʠʷ, ʩʦʙʣʶʜʘʪʴ ʧʨʘʚʠʣʘ, ʪʨʝʙʦʚʘʥʠʷ ʙʝʟʦʧʘʩʥʦʩʪʠ ʪʨʫʜʘ, ʚʣʘʜʝʪʴ ʟʥʘʢʦʚʳʤʠ 

ʩʨʝʜʩʪʚʘʤʠ ʜʣʷ ʯʪʝʥʠʷ ʯʝʨʪʝʞʝʡ, ʩʭʝʤ, ʦʧʝʨʠʨʦʚʘʪʴ ʢʦʣʠʯʝʩʪʚʝʥʥʳʤʠ 

ʧʦʢʘʟʘʪʝʣʷʤʠ, ʭʘʨʘʢʪʝʨʠʟʫʶʱʠʤʠ ʨʘʙʦʯʠʝ ʨʝʞʠʤʳ ʚʳʩʦʢʦʪʦʯʥʦʡ ʪʝʭʥʠʢʠ, ʥʦ ʠ 

ʨʝʰʘʪʴ ʨʘʟʣʠʯʥʦʛʦ ʨʦʜʘ ʧʨʦʠʟʚʦʜʩʪʚʝʥʥʳʝ ʟʘʜʘʯʠ, ʩʘʤʦʤʫ ʦʩʫʱʝʩʪʚʣʷʪʴ 

ʢʦʦʨʜʠʥʘʮʠʶ ʩʧʝʮʠʘʣʠʩʪʦʚ ʨʘʟʣʠʯʥʳʭ ʫʨʦʚʥʝʡ ʠ ʧʨʦʬʠʣʝʡ. ɼʨʫʛʠʤʠ ʩʣʦʚʘʤʠ, 

ʚʳʩʦʢʦʢʚʘʣʠʬʠʮʠʨʦʚʘʥʥʳʡ ʠʥʞʝʥʝʨ ʜʦʣʞʝʥ ʙʳʪʴ ʛʦʪʦʚ ʤʦʙʠʣʴʥʦ ʨʘʙʦʪʘʪʴ ʚ 

ʥʝʧʦʩʨʝʜʩʪʚʝʥʥʦʤ ʢʦʥʪʘʢʪʝ ʩ ʣʶʜʴʤʠ. ʇʦʵʪʦʤʫ ʚʘʞʥʳʤ ʪʨʝʙʦʚʘʥʠʝʤ ʢ 

ʦʩʫʱʝʩʪʚʣʝʥʠʶ ʠʥʞʝʥʝʨʥʦʡ ʜʝʷʪʝʣʴʥʦʩʪʠ ʚʳʩʪʫʧʘʝʪ ʫʤʝʥʠʝ ʦʨʛʘʥʠʟʦʚʘʪʴ 

ʧʨʦʜʫʢʪʠʚʥʦʝ ʚʟʘʠʤʦʜʝʡʩʪʚʠʝ, ʢʦʪʦʨʦʝ ʙʫʜʝʪ ʩʧʦʩʦʙʩʪʚʦʚʘʪʴ ʜʦʩʪʠʞʝʥʠʶ 

ʩʦʮʠʘʣʴʥʦ ʮʝʥʥʦʛʦ ʨʝʟʫʣʴʪʘʪʘ. ɺ ʜʘʥʥʦʤ ʢʦʥʪʝʢʩʪʝ ʙʫʜʫʱʝʤʫ ʩʧʝʮʠʘʣʠʩʪʫ 

ʥʝʦʙʭʦʜʠʤʦ ʦʙʣʘʜʘʪʴ ʰʠʨʦʢʠʤ ʥʘʙʦʨʦʤ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦ ʠ ʣʠʯʥʦʩʪʥʦ 

ʟʥʘʯʠʤʳʭ ʩʚʦʡʩʪʚ, ʢʘʯʝʩʪʚ ʠ ʫʤʝʥʠʡ ʢʦʥʢʫʨʝʥʪʦʩʧʦʩʦʙʥʦʡ ʣʠʯʥʦʩʪʠ, ʯʪʦ, ʧʦ 

ʤʥʝʥʠʶ ʠʩʩʣʝʜʦʚʘʪʝʣʝʡ [2, 3, ʠ ʜʨ.] ʷʚʣʷʝʪʩʷ ʦʩʥʦʚʦʡ ʜʣʷ:  

ï ʧʨʦʜʫʢʪʠʚʥʦʛʦ ʤʝʞʣʠʯʥʦʩʪʥʦʛʦ ʚʟʘʠʤʦʜʝʡʩʪʚʠʷ (ʥʘʧʨʘʚʣʝʥʥʦʩʪʠ ʥʘ 

ʚʟʘʠʤʦʜʝʡʩʪʚʠʝ, ʫʤʝʥʠʝ ʨʘʙʦʪʘʪʴ ʚ ʢʦʤʘʥʜʝ ʠ ʪ.ʧ.); 

ï ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʛʦ ʩʘʤʦʨʘʟʚʠʪʠʷ ʣʠʯʥʦʩʪʠ ʥʘ ʧʨʦʪʷʞʝʥʠʠ ʚʩʝʛʦ ʧʝʨʠʦʜʘ 

ʪʨʫʜʦʚʦʡ ʟʘʥʷʪʦʩʪʠ (ʨʝʬʣʝʢʩʠʷ, ʩʪʨʝʤʣʝʥʠʝ ʠ ʩʧʦʩʦʙʥʦʩʪʴ ʢ ʩʘʤʦʨʘʟʚʠʪʠʶ, 

ʩʘʤʦʦʨʛʘʥʠʟʘʮʠʠ ʜʝʷʪʝʣʴʥʦʩʪʠ ʠ ʪ.ʧ.); 

ï ʩʦʟʜʘʥʠʷ ʚ ʪʨʫʜʦʚʦʤ ʢʦʣʣʝʢʪʠʚʝ ʘʪʤʦʩʬʝʨʳ ʩʦʪʨʫʜʥʠʯʝʩʪʚʘ, ʩʦʚʤʝʩʪʥʦʛʦ 

ʦʙʜʫʤʳʚʘʥʠʷ ʠ ʨʝʰʝʥʠʷ ʧʦʩʪʘʚʣʝʥʥʳʭ ʟʘʜʘʯ, ʧʨʦʷʚʣʝʥʠʷ ʠʥʪʝʨʝʩʘ ʢ 

ʠʥʬʦʨʤʘʮʠʠ, ʠʩʭʦʜʷʱʝʡ ʦʪ ʧʘʨʪʥʝʨʘ; ʚʣʘʜʝʥʠʷ ʚʝʨʙʘʣʴʥʳʤʠ ʠ ʥʝʚʝʨʙʘʣʴʥʳʤʠ 

ʩʨʝʜʩʪʚʘʤʠ ʢʦʤʤʫʥʠʢʘʮʠʠ ʠ ʪ.ʧ. (ʢʦʤʤʫʥʠʢʘʪʠʚʥʳʝ ʫʤʝʥʠʷ, ʢʦʤʤʫʥʠʢʘʪʠʚʥʘʷ 

ʢʦʤʧʝʪʝʥʪʥʦʩʪʴ ʢʘʢ ʪʘʢʦʚʘʷ). 
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ʇʨʦʜʫʢʪʠʚʥʦʝ ʦʩʫʱʝʩʪʚʣʝʥʠʝ ʠʥʞʝʥʝʨʥʦʡ ʜʝʷʪʝʣʴʥʦʩʪʠ ʚ ʫʩʣʦʚʠʷʭ 

ʩʪʘʥʦʚʣʝʥʠʷ ʧʨʦʯʥʳʭ ʚʟʘʠʤʦʩʚʷʟʝʡ ʤʝʞʜʫ ʧʨʝʜʧʨʠʷʪʠʷʤʠ ʠʥʦʩʪʨʘʥʥʳʭ ʠ 

ʥʘʮʠʦʥʘʣʴʥʳʭ ʵʢʦʥʦʤʠʢ ʘʢʪʫʘʣʠʟʠʨʫʝʪ ʧʦʪʨʝʙʥʦʩʪʴ ʚ ʠʥʞʝʥʝʨʘʭ, ʩʧʦʩʦʙʥʳʭ 

ʧʦʤʠʤʦ ʧʨʦʯʝʛʦ, ʦʩʫʱʝʩʪʚʣʷʪʴ ʢʦʤʤʫʥʠʢʘʮʠʶ ʥʘ ʠʥʦʩʪʨʘʥʥʦʤ ʷʟʳʢʝ (ʢʘʢ 

ʧʨʘʚʠʣʦ, ʥʘ ʘʥʛʣʠʡʩʢʦʤ). ʕʪʦ ʧʦʜʪʚʝʨʞʜʘʝʪʩʷ ʪʨʝʙʦʚʘʥʠʷʤʠ, ʨʘʟʨʘʙʦʪʘʥʥʳʤʠ 

ʤʝʞʜʫʥʘʨʦʜʥʳʤʠ ʦʨʛʘʥʠʟʘʮʠʷʤʠ ʠ ʘʩʩʦʮʠʘʮʠʷʤʠ, ʦʩʫʱʝʩʪʚʣʷʶʱʠʤʠ 

ʘʢʢʨʝʜʠʪʘʮʠʶ ʠ ʩʝʨʪʠʬʠʢʘʮʠʶ ʩʧʝʮʠʘʣʠʩʪʦʚ ʪʝʭʥʠʯʝʩʢʦʛʦ ʧʨʦʬʠʣʷ. 

ʇʨʦʬʝʩʩʠʦʥʘʣʴʥʦ-ʦʨʠʝʥʪʠʨʦʚʘʥʥʦʝ ʠʥʦʷʟʳʯʥʦʝ ʦʙʫʯʝʥʠʝ ʚ ʪʝʭʥʠʯʝʩʢʦʤ 

ʚʫʟʝ ʧʨʝʜʧʦʣʘʛʘʝʪ ʘʢʪʠʚʥʦʝ ʫʯʘʩʪʠʝ ʦʙʫʯʘʶʱʠʭʩʷ ʚʦ ʚʩʝʭ ʚʠʜʘʭ ʨʝʯʝʚʦʡ 

ʘʢʪʠʚʥʦʩʪʠ (ʛʦʚʦʨʝʥʠʝ, ʯʪʝʥʠʝ, ʧʠʩʴʤʦ, ʘʫʜʠʨʦʚʘʥʠʝ) ʥʘ ʙʘʟʝ ʦʙʱʝʡ ʠ 

ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʡ ʣʝʢʩʠʢʠ, ʚ ʨʝʟʫʣʴʪʘʪʝ ʯʝʛʦ ʧʨʦʠʩʭʦʜʠʪ ʤʦʜʝʣʠʨʦʚʘʥʠʝ 

ʢʦʥʪʝʢʩʪʘ ʩʦʮʠʘʣʴʥʦ-ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʳʭ ʟʘʜʘʯ ʙʫʜʫʱʝʛʦ ʩʧʝʮʠʘʣʠʩʪʘ 

ʩʨʝʜʩʪʚʘʤʠ ʜʠʩʮʠʧʣʠʥʳ çʀʥʦʩʪʨʘʥʥʳʡ ʷʟʳʢè ʠ ʬʦʨʤʠʨʦʚʘʥʠʝ ʫʤʝʥʠʷ 

ʢʚʘʣʠʬʠʮʠʨʦʚʘʥʥʦʛʦ ʦʧʝʨʘʪʠʚʥʦʛʦ ʨʝʰʝʥʠʷ ʪʝʭʥʦʣʦʛʠʯʝʩʢʠʭ ʚʦʧʨʦʩʦʚ. 

ʆʙʨʘʪʠʤʩʷ ʢ ʜʦʢʘʟʘʪʝʣʴʩʪʚʫ ʜʘʥʥʦʛʦ ʫʪʚʝʨʞʜʝʥʠʷ ʥʘ ʧʨʠʤʝʨʝ ʪʘʢʠʭ 

ʷʟʳʢʦʚʳʭ ʜʠʩʮʠʧʣʠʥ ʢʘʢ çʀʥʦʩʪʨʘʥʥʳʡ ʷʟʳʢ (ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʘʷ ʣʝʢʩʠʢʘ)è, 

çʅʘʫʯʥʦ-ʪʝʭʥʠʯʝʩʢʠʡ ʧʝʨʝʚʦʜè, çʇʨʦʬʝʩʩʠʦʥʘʣʴʥʳʡ ʠʥʦʩʪʨʘʥʥʳʡ ʷʟʳʢè ʠ ʜʨ. 

ʀʥʞʝʥʝʨʥʘʷ ʜʦʣʞʥʦʩʪʴ ʥʘ ʣʶʙʦʤ ʧʨʝʜʧʨʠʷʪʠʠ, ʦʨʛʘʥʠʟʘʮʠʠ ʩ 

ʜʝʡʩʪʚʫʶʱʠʤ ʠʤʧʦʨʪʥʳʤ ʦʙʦʨʫʜʦʚʘʥʠʝʤ, ʛʜʝ ʚʩʝ ʠʥʩʪʨʫʢʮʠʠ ʠ ʠʩʭʦʜʥʳʝ 

ʤʘʪʝʨʠʘʣʳ ʢ ʥʝʤʫ ʥʘʧʠʩʘʥʳ ʥʘ ʷʟʳʢʝ ʧʨʦʠʟʚʦʜʠʪʝʣʷ ʩ ʦʛʨʦʤʥʳʤ ʢʦʣʠʯʝʩʪʚʦʤ 

ʥʶʘʥʩʦʚ, ʧʨʝʜʧʦʣʘʛʘʝʪ ʨʘʙʦʪʫ ʩ ʪʝʭʥʠʯʝʩʢʦʡ ʠ ʪʝʭʥʦʣʦʛʠʯʝʩʢʦʡ ʜʦʢʫʤʝʥʪʘʮʠʝʡ 

ʥʘ ʠʥʦʩʪʨʘʥʥʦʤ ʷʟʳʢʝ, ʝʝ ʘʜʘʧʪʘʮʠʠ ʠ ʧʨʠʚʝʜʝʥʠʷ ʚ ʩʦʦʪʚʝʪʩʪʚʠʝ ʩ 

ʜʝʡʩʪʚʫʶʱʠʤʠ ʥʘʮʠʦʥʘʣʴʥʳʤʠ ʪʝʭʥʠʯʝʩʢʠʤʠ ʪʨʝʙʦʚʘʥʠʷʤʠ ʠ ʥʦʨʤʘʪʠʚʘʤʠ.  

ɺ ʜʘʥʥʦʤ ʢʦʥʪʝʢʩʪʝ ʧʨʦʜʫʢʪʠʚʥʳʤ ʩʨʝʜʩʪʚʦʤ ʷʚʣʷʝʪʩʷ ʩʦʩʪʘʚʣʝʥʠʝ 

ʪʝʨʤʠʥʦʣʦʛʠʯʝʩʢʦʛʦ ʩʣʦʚʘʨʷ-ʤʠʥʠʤʫʤʘ ʧʦ ʢʦʥʢʨʝʪʥʦʡ ʪʝʤʘʪʠʢʝ, ʩʦʦʪʥʝʩʝʥʠʝ 

ʩʣʦʚ ʩ ʪʦʡ ʠʣʠ ʠʥʦʡ ʩʝʤʘʥʪʠʯʝʩʢʦʡ ʛʨʫʧʧʦʡ. ʇʨʝʧʦʜʘʚʘʪʝʣʴ ʤʦʞʝʪ ʧʨʝʜʣʦʞʠʪʴ 

ʩʪʫʜʝʥʪʘʤ ʨʘʩʧʨʝʜʝʣʠʪʴ ʪʝʨʤʠʥʳ ʥʘ ʛʨʫʧʧʳ (ʢʣʘʩʩʳ) ʠ ʦʙʦʟʥʘʯʠʪʴ 

ʧʦʣʫʯʠʚʰʠʡʩʷ ʩʝʤʘʥʪʠʯʝʩʢʠʡ ʨʷʜ. ʇʨʠ ʵʪʦʤ ʵʬʬʝʢʪʠʚʥʳʤ ʤʝʪʦʜʠʯʝʩʢʠʤ 

ʧʨʠʝʤʦʤ ʷʚʣʷʝʪʩʷ ʠʩʧʦʣʴʟʦʚʘʥʠʝ ʥʘʛʣʷʜʥʦʩʪʠ, ʩʧʦʩʦʙʩʪʚʫʶʱʝʡ ʥʝ ʪʦʣʴʢʦ 

ʚʳʷʚʣʝʥʠʶ ʟʥʘʯʝʥʠʷ ʢʦʥʢʨʝʪʥʦʡ ʷʟʳʢʦʚʦʡ ʝʜʠʥʠʮʳ, ʥʦ ʠ ʦʚʣʘʜʝʥʠʶ 

ʩʠʪʫʘʪʠʚʥʦʡ ʦʙʫʩʣʦʚʣʝʥʥʦʩʪʴʶ ʨʝʯʠ. ʆʥʘ ʧʦʤʦʛʘʝʪ ʦʙʫʯʘʶʱʠʤʩʷ ʛʨʘʤʦʪʥʦ 

ʨʘʩʢʨʳʪʴ ʩʦʜʝʨʞʘʥʠʝ ʩʚʦʠʭ ʚʳʩʢʘʟʳʚʘʥʠʡ, ʙʦʣʝʝ ʦʩʤʳʩʣʝʥʥʦ ʫʩʚʦʠʪʴ ʷʟʳʢʦʚʦʡ 

ʪʝʨʤʠʥʦʣʦʛʠʯʝʩʢʠʡ ʤʘʪʝʨʠʘʣ. ʂʘʢ ʨʝʟʫʣʴʪʘʪ ï ʘʢʪʠʚʠʟʠʨʫʝʪʩʷ ʧʦʟʥʘʚʘʪʝʣʴʥʘʷ 

ʜʝʷʪʝʣʴʥʦʩʪʴ ʩʪʫʜʝʥʪʦʚ, ʨʘʩʰʠʨʷʝʪʩʷ ʦʙʲʝʤ ʠʟʫʯʘʝʤʦʛʦ ʠ ʟʘʧʦʤʠʥʘʝʤʦʛʦ ʠʤʠ 

ʤʘʪʝʨʠʘʣʘ, ʩʫʱʝʩʪʚʝʥʥʦ ʧʦʚʳʰʘʝʪʩʷ ʧʨʦʜʫʢʪʠʚʥʦʩʪʴ ʠ ʵʬʬʝʢʪʠʚʥʦʩʪʴ 

ʠʥʦʷʟʳʯʥʦʛʦ ʫʯʝʙʥʦʛʦ ʧʨʦʮʝʩʩʘ. 

ʅʝʤʘʣʦʚʘʞʥʳʤ ʘʩʧʝʢʪʦʤ ʠʥʞʝʥʝʨʥʦʡ ʜʝʷʪʝʣʴʥʦʩʪʠ ʚʳʩʪʫʧʘʝʪ 

ʧʨʝʟʝʥʪʘʮʠʷ ʧʨʦʝʢʪʘ, ʧʨʦʜʫʢʪʘ ʠʣʠ ʫʩʣʫʛʠ, ʚʝʜʝʥʠʝ ʨʘʟʥʦʩʪʦʨʦʥʥʠʭ ʧʝʨʝʛʦʚʦʨʦʚ 
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ʩ ʠʥʦʩʪʨʘʥʥʳʤʠ ʢʦʤʧʘʥʴʦʥʘʤʠ, ʫʩʪʨʘʥʝʥʠʝ ʢʦʥʬʣʠʢʪʦʚ ʚʦ ʚʟʘʠʤʦʦʪʥʦʰʝʥʠʷʭ ʩ 

ʠʥʦʩʪʨʘʥʥʳʤʠ ʫʯʘʩʪʥʠʢʘʤʠ ʢʦʨʧʦʨʘʪʠʚʥʳʭ ʦʪʥʦʰʝʥʠʡ, ʢʦʥʩʫʣʴʪʠʨʦʚʘʥʠʝ 

ʩʧʝʮʠʘʣʠʩʪʦʚ ʩʤʝʞʥʳʭ ʦʙʣʘʩʪʝʡ ʠ ʪ.ʧ. 

ʄʥʦʛʦʣʝʪʥʷʷ ʧʨʘʢʪʠʢʘ ʦʙʫʯʝʥʠʷ ʩʪʫʜʝʥʪʦʚ ʠʥʦʩʪʨʘʥʥʦʤʫ ʷʟʳʢʫ ʚ 

ʪʝʭʥʠʯʝʩʢʦʤ ʚʫʟʝ ʧʦʟʚʦʣʷʝʪ ʢʦʥʩʪʘʪʠʨʦʚʘʪʴ, ʯʪʦ ʘʫʪʝʥʪʠʯʥʳʡ ʷʟʳʢʦʚʦʡ ʢʦʥʪʝʢʩʪ, 

ʤʘʢʩʠʤʘʣʴʥʦ ʠʤʠʪʠʨʫʶʱʠʡ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʳʝ ʩʠʪʫʘʮʠʠ, ʚʦʩʩʦʟʜʘʝʪʩʷ ʚ ʭʦʜʝ 

ʫʯʝʙʥʳʭ ʟʘʥʷʪʠʡ ʧʨʠ ʧʦʤʦʱʠ ʘʢʪʠʚʥʳʭ ʤʝʪʦʜʦʚ ʠ ʪʝʭʥʦʣʦʛʠʡ ʦʙʫʯʝʥʠʷ. 

ʇʦʣʦʞʠʪʝʣʴʥʦ ʟʘʨʝʢʦʤʝʥʜʦʚʘʣʠ ʩʝʙʷ case-study, ʫʯʝʙʥʳʝ ʜʝʣʦʚʳʝ ʠʛʨʳ, ʫʯʝʙʥʳʝ 

ʜʠʩʢʫʩʩʠʠ, ʧʨʦʝʢʪʳ ʠ ʪ.ʧ., ʩʪʠʤʫʣʠʨʫʶʱʠʝ ʠʥʪʝʨʝʩ ʦʙʫʯʘʶʱʠʭʩʷ ʢ ʠʥʦʷʟʳʯʥʦʡ 

ʧʦʜʛʦʪʦʚʢʝ ʠ ʘʢʪʠʚʠʟʠʨʫʶʱʠʝ ʠʭ ʤʳʩʣʠʪʝʣʴʥʫʶ ʘʢʪʠʚʥʦʩʪʴ. ʈʘʟʨʘʙʦʪʘʥʥʳʝ 

ʨʘʟʥʦʫʨʦʚʥʝʚʳʝ ʫʯʝʙʥʳʝ ʟʘʜʘʥʠʷ, ʢʨʝʘʪʠʚʥʳʝ ʟʘʜʘʯʠ, ʧʨʦʙʣʝʤʥʳʝ ʩʠʪʫʘʮʠʠ 

ʪʨʘʥʩʬʦʨʤʠʨʫʶʪ ʩʪʘʪʠʯʥʦʝ ʩʦʜʝʨʞʘʥʠʝ ʜʠʩʮʠʧʣʠʥʳ çʀʥʦʩʪʨʘʥʥʳʡ ʷʟʳʢè ʚ 

ʜʠʥʘʤʠʯʥʦ ʨʘʟʚʝʨʪʳʚʘʝʤʦʝ. ɺʘʨʴʠʨʦʚʘʥʠʝ ʧʘʨʥʦʡ, ʛʨʫʧʧʦʚʦʡ, ʢʦʤʘʥʜʥʦʡ 

ʨʘʙʦʪʳ ʩʧʦʩʦʙʩʪʚʫʝʪ ʧʦʩʪʝʧʝʥʥʦʤʫ ʧʝʨʝʭʦʜʫ ʦʪ ʣʠʜʝʨʩʪʚʘ ʠ ʩʦʧʝʨʥʠʯʝʩʪʚʘ ʢ 

ʢʦʣʣʝʛʠʘʣʴʥʦʤʫ, ʚʟʚʝʰʝʥʥʦʤʫ ʧʨʠʥʷʪʠʶ ʨʝʰʝʥʠʡ, ʢʦʥʩʪʨʫʢʪʠʚʥʦʤʫ 

ʩʦʪʨʫʜʥʠʯʝʩʪʚʫ, ʫʤʝʥʠʶ ʧʦʵʪʘʧʥʦ ʢʦʨʨʝʢʪʠʨʦʚʘʪʴ ʜʝʡʩʪʚʠʷ ʜʣʷ ʜʦʩʪʠʞʝʥʠʷ 

ʧʦʩʪʘʚʣʝʥʥʦʡ ʮʝʣʠ, ʜʝʤʦʥʩʪʨʘʮʠʠ ʦʙʫʯʘʶʱʠʤʠʩʷ ʫʚʘʞʝʥʠʷ ʢ ʧʦʟʠʮʠʠ 

ʩʦʙʝʩʝʜʥʠʢʘ ʠ ʪ.ʧ.  

ɼʠʜʘʢʪʠʯʝʩʢʠ ʛʨʘʤʦʪʥʦ ʚʳʩʪʨʦʝʥʥʳʡ ʫʯʝʙʥʳʡ ʧʨʦʮʝʩʩ ʧʦʤʦʛʘʝʪ 

ʩʪʫʜʝʥʪʘʤ ʧʨʝʦʜʦʣʝʪʴ ʷʟʳʢʦʚʦʡ ʙʘʨʴʝʨ, ʧʦʚʳʩʠʪʴ ʨʝʯʝʚʫʶ ʛʨʘʤʦʪʥʦʩʪʴ, 

ʠʩʧʦʣʴʟʦʚʘʪʴ ʘʫʪʝʥʪʠʯʥʳʝ ʠʩʪʦʯʥʠʢʠ ʩ ʮʝʣʴʶ ʧʦʣʫʯʝʥʠʷ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʳʭ 

ʟʥʘʥʠʡ, ʦʩʤʳʩʣʝʥʥʦ ʦʧʝʨʠʨʫʷ ʧʨʠ ʵʪʦʤ ʥʝʦʙʭʦʜʠʤʦʡ ʪʝʨʤʠʥʦʣʦʛʠʯʝʩʢʦʡ 

ʣʝʢʩʠʢʦʡ, ʠʥʪʝʣʣʝʢʪʫʘʣʴʥʦ ʨʘʩʢʨʝʧʦʩʪʠʪʴʩʷ ʠ ʘʢʪʠʚʠʟʠʨʦʚʘʪʴ ʠʥʜʠʚʠʜʫʘʣʴʥʳʡ 

ʪʚʦʨʯʝʩʢʠʡ ʧʦʪʝʥʮʠʘʣ, ʯʪʦ ʚ ʙʫʜʫʱʝʤ ʦʢʘʞʝʪ ʟʥʘʯʠʪʝʣʴʥʦʝ ʚʣʠʷʥʠʝ ʥʘ ʠʭ 

ʛʦʪʦʚʥʦʩʪʴ ʠ ʩʧʦʩʦʙʥʦʩʪʴ ʦʩʫʱʝʩʪʚʣʷʪʴ ʚʟʘʠʤʦʜʝʡʩʪʚʠʝ ʚ ʧʦʣʠʢʫʣʴʪʫʨʥʦʡ ʩʨʝʜʝ 

ʚ ʢʦʥʪʝʢʩʪʝ ʩʚʦʝʡ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʡ ʜʝʷʪʝʣʴʥʦʩʪʠ. 

ʃʠʪʝʨʘʪʫʨʘ 

1. ɼʦ ʊʭʠ ʍʘʥʴ. ɸʢʪʫʘʣʴʥʳʝ ʠʥʞʝʥʝʨʥʳʝ ʧʨʦʙʣʝʤʳ ʚ ʩʦʚʨʝʤʝʥʥʦʤ ʤʠʨʝ / ɼʦ ʊʭʠ ʍʘʥʴ; 

ʥʘʫʯ. ʨʫʢ. ʆ.ʊ. ʃʦʡʢʦ // ʀʥʦʩʪʨʘʥʥʳʡ ʷʟʳʢ ʚ ʢʦʥʪʝʢʩʪʝ ʧʨʦʙʣʝʤ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʡ 

ʢʦʤʤʫʥʠʢʘʮʠʠ: ʤʘʪʝʨʠʘʣʳ II ʄʝʞʜʫʥʘʨʦʜʥʦʡ ʥʘʫʯʥʦʡ ʢʦʥʬʝʨʝʥʮʠʠ, 27ï29 ʘʧʨʝʣʷ 2015 ʛ., 

ʊʦʤʩʢ. ï ʊʦʤʩʢ: ʀʟʜ-ʚʦ ʊʇʋ, 2015. ï ʉ. 103ï104. 

2. ɺʚʝʜʝʥʠʝ ʚ ʠʥʞʝʥʝʨʥʫʶ ʜʝʷʪʝʣʴʥʦʩʪʴ: ʫʯʝʙʥʦʝ ʧʦʩʦʙʠʝ / ʉ.ɸ. ɹʝʨʝʩʪʦʚʘ, 

ɽ.ʄ. ʈʦʤʘʥʦʚʩʢʘʷ, ɽ.ɸ. ʉʘʚʠʥʘ; ʄ-ʚʦ ʥʘʫʢʠ ʠ ʚʳʩʰʝʛʦ ʦʙʨʘʟʦʚʘʥʠʷ ʈʌ. ï ɽʢʘʪʝʨʠʥʙʫʨʛ: ʀʟʜ-

ʚʦ ʋʨʘʣ. ʫʥ-ʪʘ, 2022. ï 102 ʩ.  

3. ɺʝʨʝʤʝʡʯʠʢ ʆ.ɺ., ʇʫʞʝʣʴ ʊ.ɺ. ʆʩʦʙʝʥʥʦʩʪʠ ʠʥʦʷʟʳʯʥʦʡ ʧʦʜʛʦʪʦʚʢʠ ʙʫʜʫʱʠʭ 

ʠʥʞʝʥʝʨʦʚ // ɺ ʩʙ.: ʗʟʳʢʠ ʠ ʢʫʣʴʪʫʨʳ: ʤʘʪʝʨʠʘʣʳ ʄʝʞʜʫʥʘʨ. ʥʘʫʯ.-ʧʨʘʢʪ. ʢʦʥʬ., ʂʦʩʪʨʦʤʘ, 23ï

24 ʤʘʷ 2019 ʛ. / ʥʘʫʯ. ʨʝʜ. ʅ.ʉ. ɻʘʥʮʦʚʩʢʘʷ; ʦʪʚ. ʨʝʜ. ʠ ʩʦʩʪ. ɻ.ɼ. ʅʝʛʘʥʦʚʘ. ʂʦʩʪʨʦʤʘ: ʀʟʜ-ʚʦ 

ʂʦʩʪʨʦʤ. ʫʥ-ʪʘ, 2019. ʉ. 90ï99.  



66 

ʋɼʂ 378.14 

ɽ.ɺ. ɺʠʥʦʛʨʘʜʦʚʘ 

ʌɻɹʆʋ ɺʆ ʊʚʝʨʩʢʦʡ ɻʄʋ ʄʠʥʟʜʨʘʚʘ ʈʌ 

lenavin@mail.ru 

 

ɺʆʇʈʆʉʓ ʄʋʃʔʊʀʗɿʓʂʆɺʆɻʆ ʇʈʆʉʊʈɸʅʉʊɺɸ  

ɺ ʈʆʉʉʀʁʉʂʀʍ ɺʋɿɸʍ 

 

ɸʥʥʦʪʘʮʠʷ: ʩʪʘʪʴʷ ʧʦʜʥʠʤʘʝʪ ʚʦʧʨʦʩ ʦʙʫʯʝʥʠʷ ʠʥʦʷʟʳʯʥʳʭ ʛʨʘʞʜʘʥ ʚ ʨʦʩʩʠʡʩʢʠʭ 

ʚʫʟʘʭ ʥʝʷʟʳʢʦʚʦʛʦ ʧʨʦʬʠʣʷ. ɸʥʘʣʠʟʠʨʫʶʪʩʷ ʩʣʦʞʥʦʩʪʠ, ʚʦʟʥʠʢʘʶʱʠʝ ʧʨʠ ʧʨʝʧʦʜʘʚʘʥʠʠ 

ʧʨʝʜʤʝʪʦʚ ʚ ʤʫʣʴʪʠʣʠʥʛʚʘʣʴʥʦʡ ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʡ ʩʨʝʜʝ ʩ ʠʩʧʦʣʴʟʦʚʘʥʠʝʤ ʠʥʦʩʪʨʘʥʥʦʛʦ 

ʷʟʳʢʘ, ʥʝ ʷʚʣʷʶʱʝʛʦʩʷ ʨʦʜʥʳʤ ʜʣʷ ʫʯʘʩʪʥʠʢʦʚ ʫʯʝʙʥʦʡ ʠʥʪʝʨʘʢʮʠʠ.  

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʤʫʣʴʪʠʣʠʥʛʚʘʣʴʥʘʷ ʩʨʝʜʘ, ʚʳʙʦʨ ʷʟʳʢʘ ʧʨʝʧʦʜʘʚʘʥʠʷ, 

ʜʠʜʘʢʪʠʯʝʩʢʠʝ ʩʣʦʞʥʦʩʪʠ. 

 

E.V. Vinogradova 

Tver State Medical University 

Multilingual Environment in Russian Universities 

Abstract:  The article raises the issue of teaching foreign-speaking citizens in Russian 

universities of non-language profile. The article analyses the difficulties arising when teaching 

subjects in a multilingual educational environment using a foreign language that is not native for the 

participants of educational interaction.  

Keywords: multilingual environment, choice of teaching language, didactic difficulties. 

 

ʅʝʦʪʲʝʤʣʝʤʦʡ ʯʘʩʪʴʶ ʢʦʥʪʠʥʛʝʥʪʘ ʦʙʫʯʘʶʱʠʭʩʷ ʚ ʨʦʩʩʠʡʩʢʠʭ ʫʯʝʙʥʳʭ 

ʟʘʚʝʜʝʥʠʷʭ ʷʚʣʷʝʪʩʷ ʧʨʠʩʫʪʩʪʚʠʝ ʠʥʦʩʪʨʘʥʥʳʭ ʛʨʘʞʜʘʥ ʠʟ ʩʪʨʘʥ ʜʘʣʴʥʝʛʦ ʠ 

ʙʣʠʞʥʝʛʦ ʟʘʨʫʙʝʞʴʷ. ʐʠʨʦʢʦʝ ʧʨʝʜʩʪʘʚʠʪʝʣʴʩʪʚʦ ʨʘʟʣʠʯʥʳʭ ʵʪʥʠʯʝʩʢʠʭ ʛʨʫʧʧ 

ʚ ʩʪʫʜʝʥʯʝʩʢʦʡ ʩʨʝʜʝ, ʜʝʤʦʥʩʪʨʠʨʫʶʱʝʝ ʪʝʥʜʝʥʮʠʶ ʢ ʨʦʩʪʫ, ʩʪʘʥʦʚʠʪʩʷ ʩʢʦʨʝʝ 

ʧʨʘʚʠʣʦʤ, ʯʝʤ ʠʩʢʣʶʯʝʥʠʝʤ. ʕʪʦ ʧʨʦʜʠʢʪʦʚʘʥʦ ʢʘʢ ʧʨʠʚʣʝʢʘʪʝʣʴʥʦʩʪʴʶ 

ʧʨʝʜʣʘʛʘʝʤʳʭ ʫʩʣʦʚʠʡ ʧʦʣʫʯʝʥʠʷ ʦʙʨʘʟʦʚʘʥʠʷ, ʪʘʢ ʠ ʩʪʨʝʤʣʝʥʠʝʤ ʤʦʣʦʜʳʭ 

ʣʶʜʝʡ ʢ ʧʦʟʥʘʥʠʶ ʠʥʳʭ ʢʫʣʴʪʫʨʥʦ-ʠʩʪʦʨʠʯʝʩʢʠʭ ʢʦʥʪʝʢʩʪʦʚ. 

ʋʚʝʣʠʯʝʥʠʝ ʯʠʩʣʝʥʥʦʩʪʠ ʠʥʦʩʪʨʘʥʥʳʭ ʛʨʘʞʜʘʥ ʚ ʩʪʫʜʝʥʯʝʩʢʦʡ ʩʨʝʜʝ 

ʚʣʝʯʝʪ ʟʘ ʩʦʙʦʡ ʧʨʦʙʣʝʤʳ ʤʝʪʦʜʠʢʦ-ʜʠʜʘʢʪʠʯʝʩʢʦʛʦ ʧʣʘʥʘ, ʷʚʣʷʶʱʠʝʩʷ 

ʩʣʝʜʩʪʚʠʝʤ ʢʦʤʤʫʥʠʢʘʪʠʚʥʳʭ ʩʣʦʞʥʦʩʪʝʡ ʢʘʢ ʥʝʧʦʩʨʝʜʩʪʚʝʥʥʦ ʷʟʳʢʦʚʦʛʦ, ʪʘʢ 

ʠ ʥʘʮʠʦʥʘʣʴʥʦ-ʢʫʣʴʪʫʨʥʦʛʦ ʭʘʨʘʢʪʝʨʘ. ʆʯʝʚʠʜʥʦ, ʯʪʦ ʚ ʫʯʝʙʥʦʤ ʧʨʦʮʝʩʩʝ ʧʨʠ 

ʚʳʧʦʣʥʝʥʠʠ ʫʩʣʦʚʠʷ ʥʘʣʘʞʝʥʥʦʡ ʷʟʳʢʦʚʦʡ ʢʦʤʤʫʥʠʢʘʮʠʠ ʜʣʷ ʜʦʩʪʠʞʝʥʠʷ 

ʚʟʘʠʤʦʧʦʥʠʤʘʥʠʷ ʩ ʧʨʝʜʩʪʘʚʠʪʝʣʷʤʠ ʠʥʦʡ ʷʟʳʢʦʚʦʡ ʢʫʣʴʪʫʨʳ, ʘ ʪʘʢʞʝ 

ʨʝʘʣʠʟʘʮʠʠ ʠʥʪʝʣʣʝʢʪʫʘʣʴʥʦʛʦ ʧʦʪʝʥʮʠʘʣʘ ʦʙʫʯʘʶʱʠʭʩʷ ʦʪ ʧʨʝʧʦʜʘʚʘʪʝʣʷ 

ʪʨʝʙʫʝʪʩʷ ʧʦʥʠʤʘʥʠʝ ʦʩʥʦʚ ʢʫʣʴʪʫʨʥʦ-ʥʘʮʠʦʥʘʣʴʥʦʡ ʠ ʧʦʚʝʜʝʥʯʝʩʢʦʡ 

ʩʧʝʮʠʬʠʢʠ ʠʥʦʩʪʨʘʥʥʳʭ ʛʨʘʞʜʘʥ. ʅʘʟʚʘʥʥʘʷ ʟʘʜʘʯʘ ʜʝʣʘʝʪ ʥʝʦʙʭʦʜʠʤʳʤ 
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ʧʝʨʝʩʤʦʪʨ ʪʨʘʜʠʮʠʦʥʥʦʡ ʢʦʥʮʝʧʮʠʠ ʧʦʜʛʦʪʦʚʢʠ ʩʧʝʮʠʘʣʠʩʪʦʚ, ʜʝʣʘʶʱʠʭ ʚ 

ʨʘʙʦʪʝ ʩ ʠʥʦʩʪʨʘʥʥʳʤʠ ʦʙʫʯʘʶʱʠʤʠʩʷ ʘʢʮʝʥʪ ʪʦʣʴʢʦ ʥʘ ʦʚʣʘʜʝʥʠʠ 

ʠʥʦʩʪʨʘʥʥʳʤ ʷʟʳʢʦʤ, ʠʩʧʦʣʴʟʫʝʤʳʤ ʚ ʢʘʯʝʩʪʚʝ ʷʟʳʢʘ-ʧʦʩʨʝʜʥʠʢʘ. 

ɼʘʥʥʳʡ ʧʦʜʭʦʜ ʩʦʭʨʘʥʷʝʪ ʘʢʪʫʘʣʴʥʦʩʪʴ ʧʨʠ ʤʦʥʦʥʘʮʠʦʥʘʣʴʥʦʤ ʩʦʩʪʘʚʝ 

ʢʦʥʪʠʥʛʝʥʪʘ ʠʥʦʩʪʨʘʥʥʳʭ ʦʙʫʯʘʶʱʠʭʩʷ, ʚ ʜʦʩʪʘʪʦʯʥʦʡ ʤʝʨʝ ʚʣʘʜʝʶʱʠʭ 

ʷʟʳʢʦʤ, ʧʨʝʜʣʘʛʘʝʤʳʤ ʚʫʟʦʤ ʚ ʢʘʯʝʩʪʚʝ ʨʘʙʦʯʝʛʦ. ɺʳʙʨʘʥʥʘʷ ʚʫʟʦʤ ʚ ʢʘʯʝʩʪʚʝ 

ʧʨʠʦʨʠʪʝʪʥʦʡ ʩʠʩʪʝʤʘ ʧʦʜʛʦʪʦʚʢʠ ʤʦʥʦʵʪʥʠʯʝʩʢʠʭ ʛʨʫʧʧ ʧʦʟʚʦʣʷʣʘ 

ʧʨʝʧʦʜʘʚʘʪʝʣʷʤ ʵʤʧʠʨʠʯʝʩʢʠʤ ʧʫʪʝʤ ʧʦʟʥʘʚʘʪʴ ʠ ʫʯʠʪʳʚʘʪʴ ʚ ʧʨʦʮʝʩʩʝ 

ʧʨʝʧʦʜʘʚʘʥʠʷ ʢʫʣʴʪʫʨʥʦ-ʥʘʮʠʦʥʘʣʴʥʳʝ ʦʩʦʙʝʥʥʦʩʪʠ ʦʙʫʯʘʶʱʠʭʩʷ.  

ʆʜʥʘʢʦ ʧʨʠ ʦʧʨʝʜʝʣʝʥʥʳʭ ʧʣʶʩʘʭ ʤʝʪʦʜʠʢʦ-ʜʠʜʘʢʪʠʯʝʩʢʦʛʦ ʠ 

ʚʦʩʧʠʪʘʪʝʣʴʥʦʛʦ ʭʘʨʘʢʪʝʨʘ ʦʨʛʘʥʠʟʘʮʠʷ ʫʯʝʙʥʳʭ ʛʨʫʧʧ ʧʦ ʤʦʥʦʥʘʮʠʦʥʘʣʴʥʦʤʫ 

ʧʨʠʟʥʘʢʫ ʠʤʝʝʪ ʩʫʱʝʩʪʚʝʥʥʳʝ ʥʝʜʦʩʪʘʪʢʠ, ʚʣʠʷʶʱʠʝ ʥʘ ʵʬʬʝʢʪʠʚʥʦʩʪʴ 

ʦʙʫʯʝʥʠʷ ʠ ʦʛʨʘʥʠʯʠʚʘʶʱʠʝ ʩʦʮʠʦʢʫʣʴʪʫʨʥʦʝ ʠ ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʝ ʧʨʦʩʪʨʘʥʩʪʚʦ 

ʠʥʦʩʪʨʘʥʥʳʭ ʦʙʫʯʘʶʱʠʭʩʷ. ʉʪʘʥʦʚʠʪʩʷ ʚʩʝ ʙʦʣʝʝ ʦʯʝʚʠʜʥʳʤ, ʯʪʦ ʦʙʫʯʝʥʠʝ 

ʩʪʫʜʝʥʪʦʚ-ʠʥʦʩʪʨʘʥʮʝʚ ʚ ʤʦʥʦʥʘʮʠʦʥʘʣʴʥʳʭ ʛʨʫʧʧʘʭ ʫʩʫʛʫʙʣʷʝʪ ʠʭ 

ʵʪʥʦʢʫʣʴʪʫʨʥʫʶ ʤʘʨʛʠʥʘʣʴʥʦʩʪʴ, ʥʝ ʧʦʟʚʦʣʷʷ ʧʦʚʳʰʘʪʴ ʠʤ ʩʪʝʧʝʥʴ 

ʩʦʮʠʘʣʠʟʘʮʠʠ ʠ ʫʨʦʚʝʥʴ ʫʯʝʙʥʳʭ ʨʝʟʫʣʴʪʘʪʦʚ. 

ʇʨʠ ʧʝʨʝʭʦʜʝ ʢ ʢʦʥʮʝʧʮʠʠ ʤʥʦʛʦʥʘʮʠʦʥʘʣʴʥʦʛʦ ʚʫʟʘ, ʚ ʢʦʪʦʨʦʤ ʧʦʣʫʯʘʶʪ 

ʦʙʨʘʟʦʚʘʥʠʝ ʧʨʝʜʩʪʘʚʠʪʝʣʠ ʥʝ ʪʦʣʴʢʦ ʨʘʟʥʳʭ ʥʘʮʠʦʥʘʣʴʥʦʩʪʝʡ, ʥʦ ʠ ʨʘʟʥʳʭ 

ʷʟʳʢʦʚʳʭ ʛʨʫʧʧ, ʥʘ ʧʝʨʚʳʡ ʧʣʘʥ ʚʳʭʦʜʠʪ ʚʦʧʨʦʩ ʚʳʙʦʨʘ ʷʟʳʢʘ ʦʙʫʯʝʥʠʷ. ɺ 

ʪʘʢʦʡ ʩʠʪʫʘʮʠʠ ʧʨʝʜʩʪʘʚʣʷʝʪʩʷ ʣʦʛʠʯʥʳʤ ʧʨʝʧʦʜʘʚʘʥʠʝ ʥʘ ʷʟʳʢʝ ʩʪʨʘʥʳ, ʚ 

ʢʦʪʦʨʦʡ ʦʩʫʱʝʩʪʚʣʷʝʪʩʷ ʦʙʫʯʝʥʠʝ. ʇʨʠ ʦʯʝʚʠʜʥʦʡ ʙʝʩʩʧʦʨʥʦʩʪʠ ʜʘʥʥʦʛʦ 

ʧʦʣʦʞʝʥʠʷ ʝʛʦ ʨʝʘʣʠʟʘʮʠʷ ʧʨʝʜʩʪʘʚʣʷʝʪʩʷ ʧʨʦʙʣʝʤʘʪʠʯʥʦʡ ʚʚʠʜʫ ʚʟʘʠʤʦʩʚʷʟʠ 

ʥʝʩʢʦʣʴʢʠʭ ʧʨʠʯʠʥ: ʥʝʞʝʣʘʥʠʝ ʠʥʦʩʪʨʘʥʥʳʭ ʛʨʘʞʜʘʥ ʫʚʝʣʠʯʠʪʴ ʨʘʩʭʦʜʳ ʥʘ 

ʦʙʫʯʝʥʠʝ ʟʘ ʩʯʝʪ ʧʨʦʭʦʞʜʝʥʠʷ ʧʦʜʛʦʪʦʚʠʪʝʣʴʥʳʭ ʢʫʨʩʦʚ ʧʨʠʚʝʣʦ ʚʦ ʤʥʦʛʠʭ 

ʚʫʟʘʭ ʢ ʠʭ ʩʦʢʨʘʱʝʥʠʶ, ʯʪʦ ʦʩʣʦʞʥʠʣʦ ʘʜʘʧʪʘʮʠʶ ʠʥʦʩʪʨʘʥʥʳʭ ʛʨʘʞʜʘʥ ʢ 

ʨʦʩʩʠʡʩʢʦʡ ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʡ ʠ ʩʦʮʠʦʢʫʣʴʪʫʨʥʦʡ ʩʨʝʜʝ. 

ɺ ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʡ ʩʨʝʜʝ, ʛʜʝ ʧʨʝʜʩʪʘʚʣʝʥʳ ʨʘʟʥʳʝ ʷʟʳʢʦʚʳʝ ʛʨʫʧʧʳ, 

ʚʘʞʝʥ ʘʩʧʝʢʪ ʤʝʞʢʫʣʴʪʫʨʥʦʡ ʢʦʤʤʫʥʠʢʘʮʠʠ, ʚʳʭʦʜʷʱʠʡ ʟʘ ʨʘʤʢʠ ʚʦʧʨʦʩʘ 

ʷʟʳʢʘ ʧʨʝʧʦʜʘʚʘʥʠʷ ʠ ʧʨʝʜʧʦʣʘʛʘʶʱʠʡ ʟʥʘʢʦʤʩʪʚʦ ʩ ʢʦʥʮʝʧʪʫʘʣʴʥʦ ʟʥʘʯʠʤʳʤʠ 

ʧʦʥʷʪʠʷʤʠ ʠʥʳʭ ʥʘʮʠʦʥʘʣʴʥʳʭ ʢʫʣʴʪʫʨ. ʂ ʨʘʙʦʪʝ ʚ ʪʘʢʦʡ ʩʨʝʜʝ ʜʦʣʞʥʳ ʙʳʪʴ 

ʛʦʪʦʚʳ ʥʝ ʪʦʣʴʢʦ ʠʥʦʩʪʨʘʥʥʳʝ ʩʪʫʜʝʥʪʳ, ʥʦ ʠ ʧʨʝʧʦʜʘʚʘʪʝʣʠ. ɼʣʷ ʪʦʛʦ ʯʪʦʙʳ 

ʚʳʡʪʠ ʟʘ ʨʘʤʢʠ ʩʫʱʝʩʪʚʫʶʱʠʭ ʩʪʝʨʝʦʪʠʧʦʚ ʠ ʙʳʪʴ ʛʦʪʦʚʳʤʠ ʢ ʩʪʦʣʢʥʦʚʝʥʠʶ ʩ 

ʠʥʦʢʫʣʴʪʫʨʥʦʡ ʨʝʘʣʴʥʦʩʪʴʶ, ʥʝ ʩʦʦʪʚʝʪʩʪʚʫʶʱʝʡ ʨʘʥʝʝ ʩʬʦʨʤʠʨʦʚʘʥʥʳʤ 

ʧʨʝʜʩʪʘʚʣʝʥʠʷʤ, ʦʥʠ ʜʦʣʞʥʳ ʙʳʪʴ ʟʥʘʢʦʤʳ ʩ ʩʫʱʥʦʩʪʥʳʤʠ ʦʩʦʙʝʥʥʦʩʪʷʤʠ 

ʥʘʮʠʦʥʘʣʴʥʦʛʦ ʢʦʜʘ ʦʙʫʯʘʶʱʠʭʩʷ. 

ʉʣʝʜʫʝʪ ʦʪʤʝʪʠʪʴ, ʯʪʦ ʨʘʩʩʤʦʪʨʝʥʠʝ ʧʨʦʙʣʝʤʳ ʤʝʞʢʫʣʴʪʫʨʥʦʡ 

ʢʦʤʤʫʥʠʢʘʮʠʠ ʚ ʦʩʥʦʚʥʦʤ ʟʘʪʨʘʛʠʚʘʝʪ ʧʦʜʛʦʪʦʚʢʫ ʦʙʫʯʘʶʱʠʭʩʷ 
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ʣʠʥʛʚʦʩʪʨʘʥʦʚʝʜʯʝʩʢʦʛʦ ʧʨʦʬʠʣʷ. ɺ ʵʪʦʤ ʥʘʧʨʘʚʣʝʥʠʠ ʩʦʙʨʘʥʳ ʠ ʦʙʦʙʱʝʥʳ 

ʧʦʣʦʞʝʥʠʷ, ʚʘʞʥʳʝ ʚ ʪʝʦʨʝʪʠʯʝʩʢʦʤ ʠ ʜʠʜʘʢʪʠʯʝʩʢʦʤ ʧʣʘʥʝ [2]. 

ʋʯʠʪʳʚʘʷ ʟʥʘʯʠʤʦʩʪʴ ʨʘʟʨʘʙʦʪʢʠ ʚʦʧʨʦʩʘ ʤʝʞʢʫʣʴʪʫʨʥʦʡ ʢʦʤʤʫʥʠʢʘʮʠʠ 

ʚ ʧʨʝʧʦʜʘʚʘʥʠʠ ʠʥʦʩʪʨʘʥʥʳʭ ʷʟʳʢʦʚ, ʥʝʦʙʭʦʜʠʤʦ ʧʨʠʟʥʘʪʴ, ʯʪʦ ʧʨʦʙʣʝʤʘ 

ʤʝʞʢʫʣʴʪʫʨʥʦʡ ʢʦʤʤʫʥʠʢʘʮʠʠ ʚ ʩʦʚʨʝʤʝʥʥʦʡ ʚʳʩʰʝʡ ʰʢʦʣʝ ʚʳʭʦʜʠʪ ʟʘ ʨʘʤʢʠ 

ʫʩʚʦʝʥʠʷ ʣʠʥʛʚʠʩʪʠʯʝʩʢʠʭ ʠ ʧʘʨʘʣʠʥʛʚʠʩʪʠʯʝʩʢʠʭ ʧʨʘʚʠʣ ʩ ʮʝʣʴʶ ʜʦʩʪʠʞʝʥʠʷ 

ʘʜʝʢʚʘʪʥʦʛʦ ʧʦʥʠʤʘʥʠʷ ʚ ʫʩʣʦʚʠʷʭ ʤʝʞʲʷʟʳʢʦʚʦʛʦ ʦʙʱʝʥʠʷ. ʉʪʦʣʢʥʦʚʝʥʠʝ 

ʨʘʟʣʠʯʥʳʭ ʢʫʣʴʪʫʨ ʠ ʢʫʣʴʪʫʨʥʳʭ ʩʪʝʨʝʦʪʠʧʦʚ ʤʦʞʝʪ ʧʨʦʠʩʭʦʜʠʪʴ ʚ ʨʘʤʢʘʭ 

ʦʜʥʦʡ ʫʯʝʙʥʦʡ ʛʨʫʧʧʳ (ʢʦʣʣʝʢʪʠʚʘ) ʠ ʚ ʨʘʤʢʘʭ ʚʫʟʘ ʧʨʠ ʦʙʫʯʝʥʠʠ ʩʪʫʜʝʥʪʦʚ 

ʩʧʝʮʠʘʣʴʥʳʤ ʜʠʩʮʠʧʣʠʥʘʤ. ʕʪʦ ʪʨʝʙʫʝʪ ʦʪ ʧʨʝʧʦʜʘʚʘʪʝʣʴʩʢʦʛʦ ʩʦʩʪʘʚʘ 

ʦʧʨʝʜʝʣʝʥʥʦʡ ʧʩʠʭʦʣʦʛʦ-ʧʝʜʘʛʦʛʠʯʝʩʢʦʡ ʠ ʜʠʜʘʢʪʠʯʝʩʢʦʡ ʧʦʜʛʦʪʦʚʢʠ, ʥʝ ʤʝʥʝʝ 

ʚʘʞʥʦʡ ʠ ʤʝʪʦʜʠʯʝʩʢʠ ʧʨʦʜʫʤʘʥʥʦʡ, ʯʝʤ ʧʨʠ ʷʟʳʢʦʚʦʡ ʧʦʜʛʦʪʦʚʢʝ ʤʦʣʦʜʳʭ 

ʩʧʝʮʠʘʣʠʩʪʦʚ ʢ ʤʝʞʜʫʥʘʨʦʜʥʳʤ ʢʦʥʪʘʢʪʘʤ. 

ʇʨʦʙʣʝʤʘ ʟʘʢʣʶʯʘʝʪʩʷ ʚ ʪʦʤ, ʯʪʦ ʚ ʦʪʣʠʯʠʝ ʦʪ ʧʨʝʧʦʜʘʚʘʪʝʣʝʡ-ʣʠʥʛʚʠʩʪʦʚ, 

ʠʤʝʶʱʠʭ, ʢʘʢ ʧʨʘʚʠʣʦ, ʧʩʠʭʦʣʦʛʦ-ʧʝʜʘʛʦʛʠʯʝʩʢʫʶ ʧʦʜʛʦʪʦʚʢʫ, ʧʨʝʧʦʜʘʚʘʪʝʣʠ 

ʩʧʝʮʠʘʣʴʥʳʭ ʜʠʩʮʠʧʣʠʥ ʥʝ ʚʩʝʛʜʘ ʦʙʣʘʜʘʶʪ ʜʦʩʪʘʪʦʯʥʳʤʠ ʢʦʤʧʝʪʝʥʮʠʷʤʠ ʧʨʠ 

ʨʘʙʦʪʝ ʚ ʫʩʣʦʚʠʷʭ, ʢʦʛʜʘ ʧʨʦʮʝʩʩ ʧʦʟʥʘʥʠʷ ʧʨʝʜʤʝʪʘ ʦʙʫʯʘʶʱʠʤʠʩʷ ʧʨʦʠʩʭʦʜʠʪ 

ʧʨʠ ʚʟʘʠʤʦʜʝʡʩʪʚʠʠ ʥʝʩʢʦʣʴʢʠʭ ʷʟʳʢʦʚ. ʇʨʝʧʦʜʘʚʘʪʝʣʠ-ʧʨʝʜʤʝʪʥʠʢʠ, ʥʝ 

ʚʣʘʜʝʶʱʠʝ ʚ ʜʦʩʪʘʪʦʯʥʦʡ ʩʪʝʧʝʥʠ ʠʥʦʩʪʨʘʥʥʳʤʠ ʷʟʳʢʘʤʠ, ʥʝ ʚʩʝʛʜʘ ʤʦʛʫʪ 

ʫʯʝʩʪʴ ʦʩʦʙʝʥʥʦʩʪʠ ʚʦʩʧʨʠʷʪʠʷ ʠ ʧʝʨʝʨʘʙʦʪʢʠ ʠʥʬʦʨʤʘʮʠʠ, ʧʦʣʫʯʘʝʤʦʡ 

ʩʣʫʰʘʪʝʣʷʤʠ ʥʘ ʯʫʞʦʤ ʜʣʷ ʥʠʭ ʷʟʳʢʝ. ʅʝ ʠʤʝʷ ʧʨʘʢʪʠʢʠ ʤʝʞʲʷʟʳʢʦʚʦʛʦ 

ʦʙʱʝʥʠʷ, ʥʝʧʨʦʩʪʦ ʫʯʝʩʪʴ ʠ ʩʚʦʝʦʙʨʘʟʠʝ ʠʥʜʠʚʠʜʫʘʣʴʥʦʛʦ ʢʦʥʩʪʨʫʠʨʦʚʘʥʠʷ 

ʧʦʥʷʪʠʡ ʠ ʧʨʝʜʩʪʘʚʣʝʥʠʡ, ʢʦʪʦʨʦʝ ʦʩʥʦʚʳʚʘʝʪʩʷ ʥʘ ʦʧʳʪʝ, ʥʘʢʦʧʣʝʥʥʦʤ 

ʦʙʫʯʘʶʱʠʤʠʩʷ ʚ ʫʩʣʦʚʠʷʭ ʠʥʦʡ ʷʟʳʢʦʚʦʡ ʠ ʩʦʮʠʘʣʴʥʦʡ ʩʨʝʜʳ. 

ʕʤʧʠʨʠʯʝʩʢʠʝ ʥʘʙʣʶʜʝʥʠʷ ʧʦʢʘʟʳʚʘʶʪ, ʯʪʦ ʧʨʠ ʦʙʫʯʝʥʠʠ ʩʧʝʮʠʘʣʴʥʳʤ 

ʧʨʝʜʤʝʪʘʤ ʚ ʤʫʣʴʪʠʷʟʳʢʦʚʦʡ ʩʨʝʜʝ ʚ ʜʠʜʘʢʪʠʯʝʩʢʦʤ ʠ ʧʝʜʘʛʦʛʠʯʝʩʢʦʤ ʧʣʘʥʝ 

ʩʫʱʝʩʪʚʫʝʪ ʤʥʦʛʦ ʣʘʢʫʥ. ʂʘʢ ʧʨʘʚʠʣʦ, ʧʨʝʧʦʜʘʚʘʪʝʣʠ ʧʨʦʚʦʜʷʪ ʟʘʥʷʪʠʷ ʠ 

ʢʦʥʪʨʦʣʠʨʫʶʪ ʟʥʘʥʠʷ, ʦʩʥʦʚʳʚʘʷʩʴ ʥʘ ʣʠʯʥʦʤ ʦʧʳʪʝ, ʧʨʠʦʙʨʝʪʘʝʤʦʤ ʚ 

ʩʦʦʪʚʝʪʩʪʚʠʠ ʩ ʧʨʠʥʮʠʧʘʤʠ ʨʝʬʣʝʢʪʠʚʥʦʡ ʧʨʘʢʪʠʢʠ. 

ɺʳʙʨʘʥʥʘʷ ʨʷʜʦʤ ʚʫʟʦʚ ʩʪʨʘʪʝʛʠʷ ʠʟʫʯʝʥʠʷ ʩʧʝʮʠʘʣʴʥʳʭ ʜʠʩʮʠʧʣʠʥ ʥʘ 

ʘʥʛʣʠʡʩʢʦʤ ʷʟʳʢʝ ʧʨʝʜʩʪʘʚʣʷʝʪʩʷ ʥʝ ʩʦʚʩʝʤ ʦʙʦʩʥʦʚʘʥʥʦʡ ʠ ʥʝ ʨʝʰʘʝʪ ʚʦʧʨʦʩ 

ʦʧʪʠʤʠʟʘʮʠʠ ʧʨʝʧʦʜʘʚʘʥʠʷ. ɼʣʷ ʤʥʦʛʠʭ ʩʪʫʜʝʥʪʦʚ-ʠʥʦʩʪʨʘʥʮʝʚ ʘʥʛʣʠʡʩʢʠʡ 

ʷʟʳʢ ʥʝ ʷʚʣʷʝʪʩʷ ʨʦʜʥʳʤ, ʯʪʦ ʧʨʝʜʧʦʣʘʛʘʝʪ ʤʥʦʛʦʰʘʛʦʚʫʶ ʢʦʛʥʠʪʠʚʥʫʶ ʩʭʝʤʫ 

ʧʨʠʦʙʨʝʪʝʥʠʷ ʠʤʠ ʟʥʘʥʠʡ ʠ ʬʦʨʤʠʨʦʚʘʥʠʷ ʥʘʫʯʥʳʭ ʧʦʥʷʪʠʡ. ʂʨʦʤʝ ʪʦʛʦ, 

ʜʦʩʪʘʪʦʯʥʳʡ ʜʣʷ ʤʝʞʣʠʯʥʦʩʪʥʦʛʦ ʠ ʥʘʫʯʥʦʛʦ ʜʝʣʦʚʦʛʦ ʦʙʱʝʥʠʷ ʫʨʦʚʝʥʴ 

ʚʣʘʜʝʥʠʷ ʘʥʛʣʠʡʩʢʠʤ ʷʟʳʢʦʤ ʧʨʝʧʦʜʘʚʘʪʝʣʝʡ-ʧʨʝʜʤʝʪʥʠʢʦʚ ʥʝ ʚʩʝʛʜʘ 

ʜʦʩʪʘʪʦʯʝʥ ʜʣʷ ʢʦʥʪʨʦʣʷ ʧʦʣʫʯʝʥʥʳʭ ʦʙʫʯʘʶʱʠʤʠʩʷ ʟʥʘʥʠʡ.  

ʈʘʩʩʤʘʪʨʠʚʘʷ ʧʨʝʧʦʜʘʚʘʥʠʝ ʧʨʝʜʤʝʪʦʚ ʥʘ ʷʟʳʢʝ, ʥʝ ʷʚʣʷʶʱʠʤʩʷ ʜʣʷ ʦʙʝʠʭ 

ʩʪʦʨʦʥ ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʛʦ ʧʨʦʮʝʩʩʘ ʨʦʜʥʳʤ, ʩʣʝʜʫʝʪ ʫʯʠʪʳʚʘʪʴ, ʯʪʦ 
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ʦʙʫʯʘʶʱʠʡʩʷ ʚ ʧʨʦʮʝʩʩʝ ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʡ ʠʥʪʝʨʘʢʮʠʠ ʤʦʞʝʪ ʠʟ-ʟʘ 

ʥʝʜʦʩʪʘʪʦʯʥʦʛʦ ʫʨʦʚʥʷ ʟʥʘʥʠʷ ʧʨʝʜʤʝʪʘ ʠ ʚʣʘʜʝʥʠʷ çʨʘʙʦʯʠʤè ʷʟʳʢʦʤ 

ʢʦʥʩʪʨʫʠʨʦʚʘʪʴ ʧʦʥʷʪʠʷ, ʧʨʦʪʠʚʦʨʝʯʘʱʠʝ ʩʫʪʠ ʧʨʝʜʤʝʪʘ. 

ʇʦʵʪʦʤʫ ʩ ʮʝʣʴʶ ʧʝʨʝʜʘʯʠ ʫʯʝʙʥʦʡ ʠʥʬʦʨʤʘʮʠʠ ʧʨʝʧʦʜʘʚʘʪʝʣʴ ʜʦʣʞʝʥ 

ʩʪʨʝʤʠʪʴʩʷ ʠʩʧʦʣʴʟʦʚʘʪʴ ʚ ʧʨʦʮʝʩʩʝ ʫʯʝʙʥʦʡ ʢʦʤʤʫʥʠʢʘʮʠʠ ʷʟʳʢ, ʧʦʟʚʦʣʷʶʱʠʡ 

ʥʘʠʙʦʣʝʝ ʯʝʪʢʦ ʧʝʨʝʜʘʪʴ ʩʫʪʴ ʧʦʥʷʪʠʷ ʠʣʠ ʷʚʣʝʥʠʷ. ʂʨʦʤʝ ʪʦʛʦ, ʦʩʥʦʚʳʚʘʷʩʴ ʥʘ 

ʩʬʦʨʤʠʨʦʚʘʥʥʳʭ ʫ ʩʪʫʜʝʥʪʦʚ ʢʘʪʝʛʦʨʠʷʭ (ʧʦʥʷʪʠʡʥʳʭ ʠ ʢʫʣʴʪʫʨʦʣʦʛʠʯʝʩʢʠʭ), 

ʩʝʣʝʢʪʠʚʥʦ ʚʚʦʜʠʪʴ ʫʯʝʙʥʳʡ ʤʘʪʝʨʠʘʣ, ʘʜʝʢʚʘʪʥʳʡ ʢʦʛʥʠʪʠʚʥʳʤ ʚʦʟʤʦʞʥʦʩʪʷʤ 

ʦʙʫʯʘʶʱʠʭʩʷ ʠ ʧʦʟʚʦʣʷʶʱʠʡ ʠʤ ʩʪʨʫʢʪʫʨʠʨʦʚʘʪʴ ʠ ʫʩʚʘʠʚʘʪʴ ʠʥʬʦʨʤʘʮʠʶ. 

ʆʯʝʚʠʜʥʦ, ʯʪʦ ʜʣʷ ʫʩʪʨʘʥʝʥʠʷ ʜʦʧʦʣʥʠʪʝʣʴʥʳʭ ʩʣʦʞʥʦʩʪʝʡ ʧʨʝʧʦʜʘʚʘʥʠʝ 

ʠʥʦʩʪʨʘʥʥʳʤ ʦʙʫʯʘʶʱʠʤʩʷ ʜʦʣʞʥʦ ʚʝʩʪʠʩʴ ʥʘ ʷʟʳʢʝ ʧʨʝʦʙʣʘʜʘʶʱʝʡ ʩʨʝʜʳ 

ʢʦʤʤʫʥʠʢʘʮʠʠ, ʚ ʫʩʣʦʚʠʷʭ ʧʨʝʙʳʚʘʥʠʷ ʚ ʈʦʩʩʠʠ ï ʥʘ ʨʫʩʩʢʦʤ. ɼʦʧʫʩʪʠʤʳʤ 

ʷʚʣʷʝʪʩʷ ʠʥʪʝʛʨʘʮʠʦʥʥʳʡ ʧʝʨʠʦʜ, ʥʘ ʧʨʦʪʷʞʝʥʠʠ ʢʦʪʦʨʦʛʦ ʤʦʞʝʪ ʦʢʘʟʳʚʘʪʴʩʷ 

ʷʟʳʢʦʚʘʷ ʧʦʜʜʝʨʞʢʘ (scaffolding), ʟʘʢʣʶʯʘʶʱʘʷʩʷ ʚ ʠʩʧʦʣʴʟʦʚʘʥʠʠ ʦʪʜʝʣʴʥʳʭ 

ʠʥʦʷʟʳʯʥʳʭ (ʘʥʛʣʠʡʩʢʠʭ) ʚʢʨʘʧʣʝʥʠʡ, ʫʪʦʯʥʷʶʱʠʭ ʟʥʘʯʝʥʠʝ ʠʟʣʘʛʘʝʤʳʭ ʥʘ 

ʨʫʩʩʢʦʤ ʷʟʳʢʝ ʧʦʥʷʪʠʡ. ʆʜʥʘʢʦ ʦʧʨʝʜʝʣʷʶʱʠʤ ʜʦʣʞʝʥ ʙʳʪʴ ʤʦʥʦʣʠʥʛʚʘʣʴʥʳʡ 

ʩʪʘʪʫʩ ʤʫʣʴʪʠʣʠʥʛʚʘʣʴʥʦʛʦ ʚʫʟʘ [1]. 

ʅʝʩʦʤʥʝʥʥʦ, ʢʫʣʴʪʫʨʥʦʝ ʠ ʷʟʳʢʦʚʦʝ ʨʘʟʥʦʦʙʨʘʟʠʝ ʚ ʨʘʤʢʘʭ ʦʜʥʦʡ ʫʯʝʙʥʦʡ 

ʛʨʫʧʧʳ ʚʣʝʯʝʪ ʟʘ ʩʦʙʦʡ ʜʦʧʦʣʥʠʪʝʣʴʥʳʝ ʜʠʜʘʢʪʠʯʝʩʢʠʝ ʪʨʫʜʥʦʩʪʠ ʠ 

ʩʧʝʮʠʬʠʯʝʩʢʠʝ ʤʝʪʦʜʠʯʝʩʢʠʝ ʟʘʜʘʯʠ, ʟʘʢʣʶʯʘʶʱʠʝʩʷ ʚ ʧʣʘʥʠʨʦʚʘʥʠʠ ʠ ʬʦʨʤʝ 

ʧʨʦʚʝʜʝʥʠʷ ʟʘʥʷʪʠʷ, ʚʳʙʦʨʝ ʠ ʩʧʦʩʦʙʝ ʧʦʜʘʯʠ ʤʘʪʝʨʠʘʣʘ. ɼʣʷ ʵʪʦʛʦ ʪʨʝʙʫʝʪʩʷ 

ʦʧʨʝʜʝʣʝʥʥʘʷ ʧʦʜʛʦʪʦʚʢʘ ʧʨʝʧʦʜʘʚʘʪʝʣʝʡ, ʩʧʦʩʦʙʥʳʭ ʦʩʫʱʝʩʪʚʣʷʪʴ 

ʦʙʨʘʟʦʚʘʪʝʣʴʥʳʡ ʧʨʦʮʝʩʩ ʩ ʫʯʝʪʦʤ ʦʩʦʙʝʥʥʦʩʪʝʡ ʤʝʞʢʫʣʴʪʫʨʥʦʡ 

ʢʦʤʤʫʥʠʢʘʮʠʠ. 

ʄʦʞʥʦ ʟʘʢʣʶʯʠʪʴ, ʯʪʦ ʚ ʵʧʦʭʫ ʛʣʦʙʘʣʠʟʘʮʠʠ, ʚ ʪʦʤ ʯʠʩʣʝ ʠ ʚ ʩʬʝʨʝ 

ʦʙʨʘʟʦʚʘʥʠʷ, ʨʘʟʨʘʙʦʪʢʘ ʠ ʩʦʚʝʨʰʝʥʩʪʚʦʚʘʥʠʝ ʜʠʜʘʢʪʠʯʝʩʢʠʭ ʧʨʠʥʮʠʧʦʚ 

ʦʙʫʯʝʥʠʷ ʚ ʤʥʦʛʦʷʟʳʯʥʦʡ ʤʫʣʴʪʠʢʫʣʴʪʫʨʥʦʡ ʛʨʫʧʧʝ ʩʦʟʜʘʩʪ ʫʩʣʦʚʠʷ, ʧʨʠ 

ʢʦʪʦʨʳʭ ʦʙʫʯʘʶʱʠʝʩʷ ʨʘʟʣʠʯʥʳʭ ʷʟʳʢʦʚʳʭ ʢʫʣʴʪʫʨ ʩʤʦʛʫʪ ʦʙʫʯʘʪʴʩʷ ʚ 

ʨʫʩʩʢʦʷʟʳʯʥʦʡ ʩʨʝʜʝ, ʧʦʜʜʝʨʞʠʚʘʷ ʠ ʩʦʭʨʘʥʷʷ ʩʚʦʶ ʥʘʮʠʦʥʘʣʴʥʫʶ 

ʠʜʝʥʪʠʯʥʦʩʪʴ. 

ʊʘʢʞʝ ʤʦʞʥʦ ʧʨʝʜʧʦʣʦʞʠʪʴ, ʯʪʦ ʧʨʠ ʚʦʟʨʘʩʪʘʶʱʝʡ ʢʦʥʢʫʨʝʥʮʠʠ ʥʘ ʨʳʥʢʝ 

ʦʙʨʘʟʦʚʘʪʝʣʴʥʳʭ ʫʩʣʫʛ ʵʪʦʪ ʚʦʧʨʦʩ ʩʪʘʥʝʪ ʝʱʝ ʙʦʣʝʝ ʟʥʘʯʠʤʳʤ. 

ʃʠʪʝʨʘʪʫʨʘ 

1. ɺʠʥʦʛʨʘʜʦʚʘ ɽ.ɺ. ʆʙ ʦʩʦʙʝʥʥʦʩʪʷʭ ʦʨʛʘʥʠʟʘʮʠʠ ʣʝʢʮʠʦʥʥʦʛʦ ʜʠʩʢʫʨʩʘ ʚ 

ʧʦʣʠʣʠʥʛʚʘʣʴʥʦʡ ʩʨʝʜʝ ʦʙʫʯʝʥʠʷ // ɺ ʩʙ.: ɾʘʥʨʳ ʠ ʪʠʧʳ ʪʝʢʩʪʘ ʚ ʥʘʫʯʥʦʤ ʠ ʤʝʜʠʡʥʦʤ 

ʜʠʩʢʫʨʩʝ. ʄʝʞʚ. ʩʙ. ʥʘʫʯʥʳʭ ʪʨʫʜʦʚ ʧʦʜ ʨʝʜ. ɸ.ɻ. ʇʘʩʪʫʭʦʚʘ. ʆʨʝʣ. 2012. ʉ. 86ï93. 

2. ʄʘʣʴʮʝʚʘ ɸ.ɸ. ʃʠʥʛʚʦʩʪʨʘʥʦʚʝʜʯʝʩʢʠʡ ʘʩʧʝʢʪ ʚ ʤʝʪʦʜʠʢʝ ʦʙʫʯʝʥʠʷ ʠʥʦʩʪʨʘʥʥʳʤ 

ʷʟʳʢʘʤ // ɺʝʩʪʥʠʢ ʤʘʛʠʩʪʨʘʪʫʨʳ. 2019. ˉ 9-1 (96). ʉ. 33ï36. 

  



70 

ʋɼʂ 811.111: 372.8 

ʂ.ɸ. ɺʣʘʩʦʚʘ 

ɸʨʟʘʤʘʩʩʢʠʡ ʛʫʤʘʥʠʪʘʨʥʦ-ʧʝʜʘʛʦʛʠʯʝʩʢʠʡ ʠʥʩʪʠʪʫʪ ʠʤ. ɸ.ʇ. ɻʘʡʜʘʨʘ ï 

ʬʠʣʠʘʣ ʅʅɻʋ ʠʤ. ʅ.ʀ. ʃʦʙʘʯʝʚʩʢʦʛʦ 

 

ʌʆʈʄʀʈʆɺɸʅʀɽ ʄɽɾʂʋʃʔʊʋʈʅʆʁ ʂʆʄʇɽʊɽʅʎʀʀ  

ʏɽʈɽɿ ʇʆɼʂɸʉʊʓ ɺ ʆɹʋʏɽʅʀʀ ʀʅʆʉʊʈɸʅʅʆʄʋ ʗɿʓʂʋ 

 

ɸʥʥʦʪʘʮʠʷ: ɺ ʩʪʘʪʴʝ ʨʘʩʩʤʘʪʨʠʚʘʝʪʩʷ ʚʦʧʨʦʩ ʦʙ ʠʩʧʦʣʴʟʦʚʘʥʠʠ ʧʦʜʢʘʩʪʦʚ ʜʣʷ 

ʬʦʨʤʠʨʦʚʘʥʠʷ ʤʝʞʢʫʣʴʪʫʨʥʦʡ ʢʦʤʧʝʪʝʥʮʠʠ ʦʙʫʯʘʶʱʠʭʩʷ ʘʥʛʣʠʡʩʢʦʤʫ ʷʟʳʢʫ, ʧʦʩʢʦʣʴʢʫ 

ʚʣʘʜʝʥʠʝ ʤʝʞʢʫʣʴʪʫʨʥʦʡ ʢʦʤʧʝʪʝʥʮʠʝʡ ʷʚʣʷʝʪʩʷ ʚʘʞʥʦʡ ʩʦʩʪʘʚʣʷʶʱʝʡ ʚ ʦʙʫʯʝʥʠʠ ʷʟʳʢʘʤ. 

ʉʘʤ ʧʦʜʢʘʩʪ ï ʦʪʣʠʯʥʳʡ ʠʥʩʪʨʫʤʝʥʪ, ʧʨʝʜʣʦʞʝʥʥʳʡ ʨʝʩʫʨʩʘʤʠ ʀʥʪʝʨʥʝʪʘ ʚ ʥʘʰʝ ʚʨʝʤʷ, 

ʢʦʪʦʨʳʡ ʧʨʝʜʦʩʪʘʚʣʷʝʪ ʘʫʪʝʥʪʠʯʥʳʝ ʤʘʪʝʨʠʘʣʳ. ʀʟʫʯʝʥʠʝ ʷʟʳʢʘ ʙʝʟ ʧʦʛʨʫʞʝʥʠʷ ʚ ʢʫʣʴʪʫʨʫ 

ʥʘʨʦʜʘ ʥʝʚʦʟʤʦʞʥʦ, ʘ ʧʨʦʩʣʫʰʠʚʘʥʠʝ ʠʥʬʦʨʤʘʮʠʠ, ʧʨʝʜʩʪʘʚʣʝʥʥʦʡ ʚ ʧʦʜʢʘʩʪʝ, ʧʦʟʚʦʣʷʝʪ 

ʫʟʥʘʪʴ ʤʥʦʛʦ ʥʦʚʦʛʦ ʠ ʠʥʪʝʨʝʩʥʦʛʦ ʥʝ ʪʦʣʴʢʦ ʦ ʩʪʨʘʥʝ ʠʟʫʯʘʝʤʦʛʦ ʷʟʳʢʘ, ʥʦ ʠ ʦ ʜʨʫʛʠʭ 

ʩʪʨʘʥʘʭ. ɸʚʪʦʨ ʩʪʘʪʴʠ ʧʦʜʯʝʨʢʠʚʘʝʪ ʧʦʣʦʞʠʪʝʣʴʥʳʝ ʩʪʦʨʦʥʳ ʠʩʧʦʣʴʟʦʚʘʥʠʷ ʧʦʜʢʘʩʪʦʚ ʚ 

ʧʨʘʢʪʠʢʝ ʦʙʫʯʝʥʠʷ ʠʥʦʩʪʨʘʥʥʳʤ ʷʟʳʢʘʤ, ʧʨʝʜʣʘʛʘʶʪʩʷ ʧʦʜʢʘʩʪʳ ʜʣʷ ʧʨʦʩʣʫʰʠʚʘʥʠʷ, 

ʨʘʟʣʠʯʥʳʝ ʫʧʨʘʞʥʝʥʠʷ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʤʝʞʢʫʣʴʪʫʨʥʘʷ ʢʦʤʤʫʥʠʢʘʮʠʷ, ʧʦʜʢʘʩʪ, ʬʦʥʝʪʠʯʝʩʢʘʷ ʩʪʦʨʦʥʘ 

ʨʝʯʠ, ʧʨʝʠʤʫʱʝʩʪʚʘ ʨʘʙʦʪʳ ʩ ʧʦʜʢʘʩʪʘʤʠ, ʫʧʨʘʞʥʝʥʠʷ. 

 

K.A. Vlasova 

National Research Lobachevsky State University of Nizhny Novgorod 

Forming Intercultural Competence through Podcasts  

in Teaching a Foreign Language 

Abstract: The article discusses the use of podcasts to form the intercultural competence of 

English language learners, since the possession of intercultural competence is an important 

component in language teaching. The podcast itself is an excellent tool offered by Internet resources 

nowadays, which presents authentic materials. Learning a language is deeply connected with the 

culture of the people, that is why listening to the information presented in the podcast allows learning 

a lot of new and interesting things both about the country of the language studied, and other countries. 

The author of the article highlights the positive aspects of using podcasts in the practice of teaching 

foreign languages, offers podcasts for listening and doing various exercises. 

Keywords: cross-cultural communication, podcast, phonetic side of speech, benefits of 

working with podcasts, exercises. 

 

ɺ ʥʘʩʪʦʷʱʝʝ ʚʨʝʤʷ ʚ ʦʙʫʯʝʥʠʠ ʠʥʦʩʪʨʘʥʥʳʤ ʷʟʳʢʘʤ ʧʨʠʦʨʠʪʝʪʥʳʤ 

ʷʚʣʷʝʪʩʷ ʨʘʟʚʠʪʠʝ ʢʦʤʤʫʥʠʢʘʪʠʚʥʳʭ ʥʘʚʳʢʦʚ, ʘʫʪʝʥʪʠʯʥʦʩʪʠ ʦʙʱʝʥʠʷ, 

ʬʦʨʤʠʨʦʚʘʥʠʝ ʠ ʨʘʟʚʠʪʠʝ ʤʝʞʢʫʣʴʪʫʨʥʦʡ ʢʦʤʧʝʪʝʥʮʠʠ ʙʝʟ ʢʦʪʦʨʦʡ ʥʝʚʦʟʤʦʞʥʦ 

ʧʨʘʚʠʣʴʥʦ ʚʝʩʪʠ ʦʙʱʝʥʠʝ. ʆʚʣʘʜʝʪʴ ʪʘʢʠʤʠ ʢʦʤʧʝʪʝʥʮʠʷʤʠ ʚʥʝ ʷʟʳʢʦʚʦʡ ʩʨʝʜʳ 

ʜʦʩʪʘʪʦʯʥʦ ʩʣʦʞʥʦ, ʠ ʧʨʝʧʦʜʘʚʘʪʝʣʴ ʩʪʨʝʤʠʪʩʷ ʩʦʟʜʘʪʴ ʩʠʪʫʘʮʠʠ, ʤʘʢʩʠʤʘʣʴʥʦ 



71 

ʧʨʠʙʣʠʞʝʥʥʳʝ ʢ ʨʝʘʣʴʥʳʤ ʫʩʣʦʚʠʷʤ ʠ ʩʠʪʫʘʮʠʷʤ, ʠʩʧʦʣʴʟʫʷ ʨʘʟʥʦʦʙʨʘʟʥʳʝ 

ʀʥʪʝʨʥʝʪ-ʨʝʩʫʨʩʳ. 

ʆʜʥʠʤ ʠʟ ʥʘʠʙʦʣʝʝ ʵʬʬʝʢʪʠʚʥʳʭ ʩʨʝʜʩʪʚ ʦʙʫʯʝʥʠʷ ʠʥʦʩʪʨʘʥʥʳʤ ʷʟʳʢʘʤ 

ʷʚʣʷʶʪʩʷ ʧʦʜʢʘʩʪʳ, ʧʦʩʢʦʣʴʢʫ ʙʣʘʛʦʜʘʨʷ ʧʦʜʢʘʩʪʘʤ ʦʙʫʯʘʝʤʳʝ ʤʦʛʫʪ ʧʦʧʦʣʥʷʪʴ 

ʩʚʦʠ ʟʥʘʥʠʷ, ʘ ʧʨʦʩʣʫʰʠʚʘʥʠʝ ʘʫʪʝʥʪʠʯʥʳʭ ʪʝʢʩʪʦʚ ʧʨʦʩʪʦ ʠʥʪʝʨʝʩʥʦ, 

ʨʘʩʰʠʨʷʝʪ ʛʦʨʠʟʦʥʪ ʫʯʘʱʠʭʩʷ, ʦʙʦʛʘʱʘʝʪ ʧʨʘʢʪʠʯʝʩʢʠʤʠ ʟʥʘʥʠʷʤʠ. 

ʇʦʜʢʘʩʪʳ ï ʵʪʦ ʘʫʜʠʦ- ʠʣʠ ʚʠʜʝʦʟʘʧʠʩʴ, ʢʦʪʦʨʘʷ ʤʦʞʝʪ ʙʳʪʴ ʩʜʝʣʘʥʘ 

ʣʶʙʳʤ ʯʝʣʦʚʝʢʦʤ, ʠ ʢʦʪʦʨʘʷ ʜʦʩʪʫʧʥʘ ʜʣʷ ʧʨʦʩʣʫʰʠʚʘʥʠʷ ʠʣʠ ʧʨʦʩʤʦʪʨʘ ʚ 

ʀʥʪʝʨʥʝʪʝ [1]. 

ʀʩʧʦʣʴʟʦʚʘʥʠʝ ʧʦʜʢʘʩʪʦʚ ʚ ʧʨʦʮʝʩʩʝ ʦʙʫʯʝʥʠʷ ʠʥʦʩʪʨʘʥʥʳʤ ʷʟʳʢʘʤ ʜʘʝʪ 

ʚʦʟʤʦʞʥʦʩʪʴ ʫʣʫʯʰʠʪʴ ʧʨʦʠʟʥʦʰʝʥʠʝ ʠ ʚʦʩʧʨʠʷʪʠʝ ʨʝʯʠ ʥʘ ʩʣʫʭ; ʧʦʧʦʣʥʠʪʴ 

ʩʣʦʚʘʨʥʳʡ ʟʘʧʘʩ ʠ ʩʜʝʣʘʪʴ ʨʝʯʴ ʙʦʣʝʝ ʨʘʟʥʦʦʙʨʘʟʥʦʡ, ʘʫʪʝʥʪʠʯʥʦʡ; ʠʟʫʯʠʪʴ 

ʛʨʘʤʤʘʪʠʢʫ ʠ ʥʘʫʯʠʪʴʩʷ ʩʪʨʦʠʪʴ ʧʨʝʜʣʦʞʝʥʠʷ ʚ ʩʦʦʪʚʝʪʩʪʚʠʝ ʩ ʥʦʨʤʘʤʠ 

ʠʟʫʯʘʝʤʦʛʦ ʷʟʳʢʘ; ʨʘʟʚʠʪʴ ʥʘʚʳʢʠ ʫʩʪʥʦʡ ʠ ʧʠʩʴʤʝʥʥʦʡ ʢʦʤʤʫʥʠʢʘʮʠʠ.  

ʈʘʙʦʪʫ ʩ ʧʦʜʢʘʩʪʦʤ ʤʦʞʥʦ ʧʨʦʚʦʜʠʪʴ ʠ ʥʘ ʘʫʜʠʪʦʨʥʳʭ ʟʘʥʷʪʠʷʭ, ʠ ʜʦʤʘ. 

ʇʨʠ ʨʘʙʦʪʝ ʜʦʤʘ ʧʨʝʧʦʜʘʚʘʪʝʣʴ ʟʘʜʘʝʪ ʧʨʦʩʣʫʰʘʪʴ ʦʧʨʝʜʝʣʝʥʥʳʡ ʦʪʨʳʚʦʢ, ʘ 

ʟʘʪʝʤ ʥʘ ʘʫʜʠʪʦʨʥʦʤ ʟʘʥʷʪʠʠ ʩʪʫʜʝʥʪʳ ʚʳʧʦʣʥʷʶʪ ʫʧʨʘʞʥʝʥʠʷ ʨʘʟʣʠʯʥʦʛʦ 

ʭʘʨʘʢʪʝʨʘ.  

ʊʘʢ, ʥʘʧʨʠʤʝʨ, ʧʨʠ ʠʟʫʯʝʥʠʠ ʪʝʤʳ Travelling óʇʫʪʝʰʝʩʪʚʠʝô ʩʪʫʜʝʥʪʘʤ 

ʧʨʝʜʣʘʛʘʝʪʩʷ ʧʨʦʩʣʫʰʘʪʴ ʧʦʜʢʘʩʪ Betty in the Sky with a Suitcase [3]. ʉʪʶʘʨʜʝʩʩʘ 

ɹʝʪʪʠ ʨʘʙʦʪʘʝʪ ʚ ʤʝʞʜʫʥʘʨʦʜʥʦʡ ʘʚʠʘʢʦʤʧʘʥʠʠ. ʆʥʘ ʨʘʩʩʢʘʟʳʚʘʝʪ ʩʤʝʰʥʳʝ 

ʩʣʫʯʘʠ, ʩ ʢʦʪʦʨʳʤʠ ʩʪʘʣʢʠʚʘʝʪʩʷ ʚʦ ʚʨʝʤʷ ʧʦʣʝʪʦʚ ʠ ʧʫʪʝʰʝʩʪʚʠʡ. ʕʪʦ ʩʘʤʳʝ 

ʨʘʟʥʦʦʙʨʘʟʥʳʝ ʵʧʠʟʦʜʳ ʦ ʪʦʤ, ʢʘʢ ʚʝʜʫʪ ʩʝʙʷ ʧʘʩʩʘʞʠʨʳ, ʢʦʪʦʨʳʝ ʥʝ ʩʦʙʣʶʜʘʶʪ 

ʧʨʘʚʠʣʘ ʧʦʣʝʪʘ; ʠʣʠ, ʥʘʧʨʠʤʝʨ, ʯʪʦ ʧʨʦʠʩʭʦʜʠʪ ʩ ʧʘʩʩʘʞʠʨʘʤʠ, ʢʦʪʦʨʳʝ 

ʧʳʪʘʶʪʩʷ ʣʝʪʝʪʴ ʙʝʟ ʙʠʣʝʪʘ, ʘ ʪʘʢʞʝ, ʯʪʦ ʜʝʣʘʶʪ ʠ ʢʘʢ ʧʨʦʚʦʜʷʪ ʚʨʝʤʷ 

ʘʚʠʘʤʝʭʘʥʠʢʠ ʥʘ ʙʦʨʪʫ ʩʘʤʦʣʝʪʘ. ʕʧʠʟʦʜʳ ʟʘʭʚʘʪʳʚʘʶʪ ʚʥʠʤʘʥʠʝ, ʧʦʣʥʳ 

ʶʤʦʨʘ. ɺ ʚʳʧʫʩʢʝ Kangaroo Pilot ɹʝʪʪʠ ʧʨʝʜʣʘʛʘʝʪ ʧʦʩʣʫʰʘʪʴ çʦ ʢʝʥʛʫʨʫ, 

ʤʫʩʦʨʥʳʭ ʙʘʢʘʭ, ʫʥʠʬʦʨʤʝ, ʜʥʝʚʥʦʤ ʩʥʝ, ʧʨʠʥʮʘʭ ʠ ʟʫʙʥʳʭ ʱʝʪʢʘʭè, ʘ ʚ ʚʳʧʫʩʢʝ 

Can You Save Me Some Soup? ɹʝʪʪʠ ʨʘʩʩʢʘʟʳʚʘʝʪ ʦʙ ʫʩʪʨʠʮʘʭ, ʅʘʤʠʙʠʠ, ʩʥʝʛʝ, 

ʩʦʣʠ ʜʣʷ ʚʘʥʥ, ʩʣʦʥʘʭ ʠ ʢʣʫʙʝ çʄʘʡʣ ʭʘʡè. ɼʣʷ ʩʪʫʜʝʥʪʦʚ ʵʪʦʪ ʧʦʜʢʘʩʪ 

ʧʨʝʜʩʪʘʚʣʷʝʪ ʙʝʩʮʝʥʥʳʡ ʤʘʪʝʨʠʘʣ. ʆʙʳʯʥʦ ʵʪʦ ʜʦʤʘʰʥʝʝ ʟʘʜʘʥʠʝ. ɼʦʤʘ 

ʩʪʫʜʝʥʪʘʤ ʧʨʝʜʣʘʛʘʝʪʩʷ ʧʨʦʩʣʫʰʘʪʴ ʧʦʜʢʘʩʪ, ʚʳʙʨʘʪʴ ʦʜʠʥ ʠʟ ʵʧʠʟʦʜʦʚ ʠ 

ʨʘʩʩʢʘʟʘʪʴ ʚ ʛʨʫʧʧʝ. ʅʘ ʟʘʥʷʪʠʠ ʩʪʫʜʝʥʪʳ ʦʙʤʝʥʠʚʘʶʪʩʷ ʠʥʬʦʨʤʘʮʠʝʡ, 

ʦʙʩʫʞʜʘʶʪ ʝʝ. 

ɼʨʫʛʦʡ ʧʦʜʢʘʩʪ The Wanderlust Editorsô top travel destinations for 2024 [4] 

ʧʦʟʚʦʣʷʝʪ ʩʪʫʜʝʥʪʘʤ ʧʦʟʥʘʢʦʤʠʪʴʩʷ ʩ ʩʘʤʳʤʠ ʟʘʭʚʘʪʳʚʘʶʱʠʤʠ ʧʫʪʝʰʝʩʪʚʠʷʤʠ 

ʚ ʤʠʨʝ ʧʦ ʩʘʤʳʤ ʩʤʝʣʳʤ ʥʘʧʨʘʚʣʝʥʠʷʤ. ɺ ʧʦʜʢʘʩʪʝ Wanderlust: Off the Page 

ʩʪʫʜʝʥʪʳ ʟʥʘʢʦʤʷʪʩʷ ʩ ʧʠʩʘʪʝʣʷʤʠ ʠ ʠʩʩʣʝʜʦʚʘʪʝʣʷʤʠ, ʢʦʪʦʨʳʝ ʩʚʦʠʤʠ 

https://betty.libsyn.com]/
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ʥʝʦʙʳʯʥʳʤʠ ʨʘʩʩʢʘʟʘʤʠ ʦ ʧʫʪʝʰʝʩʪʚʠʷʭ ʦʞʠʚʣʷʶʪ ʦʪʜʘʣʝʥʥʳʝ ʫʛʦʣʢʠ ʤʠʨʘ. 

ʇʦʩʣʝ ʧʨʦʩʣʫʰʠʚʘʥʠʷ ʜʦʤʘ, ʩʪʫʜʝʥʪʘʤ ʧʨʝʜʣʘʛʘʝʪʩʷ ʚʳʧʦʣʥʠʪʴ ʟʘʜʘʥʠʷ ʥʘ 

ʘʫʜʠʪʦʨʥʦʤ ʟʘʥʷʪʠʠ. ʋʧʨʘʞʥʝʥʠʷ ʤʦʛʫʪ ʥʦʩʠʪʴ ʩʘʤʳʡ ʨʘʟʥʦʦʙʨʘʟʥʳʡ ʭʘʨʘʢʪʝʨ, 

ʥʘʧʨʠʤʝʨ, ʦʪʚʝʪʴʪʝ ʥʘ ʚʦʧʨʦʩʳ: 1. What's Laura's job? 2. What was the first place 

on Laura's travel list? 3. Why did Laura choose Peru? 4. What Peruvian landmarks 

did she mention besides Machu Picchu? 5. What Peruvian dishes did Laura mention? 

ʀʣʠ ʜʨʫʛʦʝ ʫʧʨʘʞʥʝʥʠʝ ï ʚʳʧʦʣʥʠʪʝ ʟʘʜʘʥʠʝ ʥʘ ʩʦʦʪʚʝʪʩʪʚʠʝ:  

1 The Inti Raymi a) Andrean explorer train  

2 Lake b) restaurant 

3 The luxurious c) festival 

4 The Limaôs Central d) Arts and Science 

5 The European e) Titicaca 

6 The City of f) Green Capital of 2024 

ʉʪʫʜʝʥʪʳ ʩ ʙʦʣʴʰʦʡ ʦʭʦʪʦʡ ʠ ʠʥʪʝʨʝʩʦʤ ʨʘʙʦʪʘʶʪ ʩ ʧʦʜʢʘʩʪʦʤ, ʧʦʩʢʦʣʴʢʫ 

ʚʩʝ ʨʘʩʩʢʘʟʳ ʥʘʩʳʱʝʥʳ ʠʥʬʦʨʤʘʮʠʝʡ. ʂʘʢ ʧʦʢʘʟʳʚʘʝʪ ʧʨʘʢʪʠʢʘ, ʨʘʙʦʪʘ ʩ 

ʧʦʜʢʘʩʪʘʤʠ ʧʦʟʚʦʣʷʝʪ ʩʜʝʣʘʝʪ ʟʘʥʷʪʠʝ ʧʦ ʘʥʛʣʠʡʩʢʦʤʫ ʷʟʳʢʫ ʞʠʚʳʤ, 

ʫʚʣʝʢʘʪʝʣʴʥʳʤ ʠ ʠʥʬʦʨʤʘʪʠʚʥʳʤ. 

ʉʨʝʜʠ ʧʨʝʠʤʫʱʝʩʪʚ ʨʘʙʦʪʳ ʩ ʧʦʜʢʘʩʪʘʤʠ ʚʳʜʝʣʷʝʤ ʩʣʝʜʫʶʱʠʝ: 

1. ʇʦʜʢʘʩʪʳ ʜʘʶʪ ʚʦʟʤʦʞʥʦʩʪʴ ʫʩʣʳʰʘʪʴ ʝʩʪʝʩʪʚʝʥʥʳʡ ʘʥʛʣʠʡʩʢʠʡ ʷʟʳʢ. 

ʉʣʫʰʘʷ ʙʝʩʝʜʳ ʤʝʞʜʫ ʥʦʩʠʪʝʣʷʤʠ ʷʟʳʢʘ, ʩʪʫʜʝʥʪʳ ʦʙʨʘʱʘʶʪ ʚʥʠʤʘʥʠʝ ʥʘ 

ʘʢʮʝʥʪʳ, ʪʦʥ ʠ ʠʥʪʦʥʘʮʠʶ. ʈʘʟʚʠʚʘʷ ʠ ʩʦʚʝʨʰʝʥʩʪʚʫʷ, ʪʘʢʠʤ ʦʙʨʘʟʦʤ 

ʬʦʥʝʪʠʯʝʩʢʫʶ ʩʪʦʨʦʥʫ ʨʝʯʠ. 

2. ʈʘʩʰʠʨʝʥʠʝ ʩʣʦʚʘʨʥʦʛʦ ʟʘʧʘʩʘ ʷʟʳʢʘ. ʉʣʫʰʘʷ ʨʘʟʣʠʯʥʳʝ ʬʨʘʛʤʝʥʪʳ ʥʘ 

ʘʥʛʣʠʡʩʢʦʤ ʷʟʳʢʝ, ʩʪʫʜʝʥʪʳ ʫʟʥʘʶʪ, ʢʘʢ ʠʩʧʦʣʴʟʦʚʘʪʴ ʥʦʚʳʝ ʩʣʦʚʘ ʠ ʚʳʨʘʞʝʥʠʷ 

ʚ ʨʝʘʣʴʥʦʡ ʞʠʟʥʠ. 

3. ɸʢʪʫʘʣʴʥʦʩʪʴ. ʇʦʜʢʘʩʪ ʩʦʜʝʨʞʠʪ ʪʝʢʫʱʫʶ ʠʥʬʦʨʤʘʮʠʶ. ʅʘʧʨʠʤʝʨ, 

ʧʦʜʢʣʶʯʠʚʰʠʩʴ ʢ ʧʦʜʢʘʩʪʫ Zero to Travel [2], ʚʳ ʤʦʞʝʪʝ ʫʩʣʳʰʘʪʴ ʠʥʪʝʨʝʩʥʳʝ 

ʠʩʪʦʨʠʠ ʦ ʧʨʠʢʣʶʯʝʥʠʷʭ, ʧʨʦʛʫʣʢʘʭ ʠ ʧʦʣʝʪʘʭ, ʘ ʪʘʢʞʝ ʧʦʣʫʯʠʪʴ ʭʦʨʦʰʠʝ 

ʩʦʚʝʪʳ. 

4. ɼʦʩʪʫʧʥʦʩʪʴ ʠ ʛʠʙʢʦʩʪʴ ʚ ʧʦʜʢʣʶʯʝʥʠʠ. ʉʪʫʜʝʥʪ ʧʦʜʢʣʶʯʘʝʪʩʷ ʢ 

ʧʦʜʢʘʩʪʫ ʚ ʫʜʦʙʥʦʝ ʜʣʷ ʥʝʛʦ ʚʨʝʤʷ. ɼʣʷ ʫʜʦʙʩʪʚʘ ʧʦʜʢʘʩʪ ʤʦʞʥʦ ʟʘʛʨʫʟʠʪʴ ʥʘ 

ʤʦʙʠʣʴʥʦʝ ʫʩʪʨʦʡʩʪʚʦ ʠ ʩʣʫʰʘʪʴ ʜʘʞʝ ʚʦ ʚʨʝʤʷ ʧʝʨʝʜʚʠʞʝʥʠʷ. 

5. ʇʦʜʢʘʩʪ ʠʤʝʝʪ ʨʘʟʥʳʝ ʬʦʨʤʘʪʳ: ʠʥʪʝʨʚʴʶ ʩʦ ʩʧʠʢʝʨʘʤʠ ʨʘʟʥʳʭ ʢʫʣʴʪʫʨ, 

ʨʘʩʩʢʘʟʳ ʦ ʨʘʟʣʠʯʥʳʭ ʢʫʣʴʪʫʨʥʳʭ ʪʨʘʜʠʮʠʷʭ, ʦʙʩʫʞʜʝʥʠʝ ʩʦʮʠʘʣʴʥʳʭ ʠ 

ʢʫʣʴʪʫʨʥʳʭ ʚʦʧʨʦʩʦʚ. ʇʨʦʩʣʫʰʠʚʘʥʠʝ ʧʦʟʚʦʣʠʪ ʩʪʫʜʝʥʪʘʤ ʨʘʩʰʠʨʠʪʴ ʩʚʦʠ 

ʟʥʘʥʠʷ ʚʦ ʤʥʦʛʠʭ ʦʙʣʘʩʪʷʭ, ʨʘʟʚʠʪʴ ʷʟʳʢʦʚʳʝ ʥʘʚʳʢʠ, ʵʨʫʜʠʮʠʶ. 
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6. ʇʦʜʢʘʩʪ ʩʧʦʩʦʙʩʪʚʫʝʪ ʨʘʟʚʠʪʠʶ ʤʝʞʢʫʣʴʪʫʨʥʦʡ ʢʦʤʧʝʪʝʥʮʠʠ: ʩ 

ʧʦʤʦʱʴʶ ʧʦʜʢʘʩʪʦʚ ʤʦʞʥʦ ʧʨʠʦʙʱʠʪʴʩʷ ʢ ʨʘʟʥʳʤ ʢʫʣʴʪʫʨʘʤ, ʩʣʫʰʘʷ 

ʠʥʬʦʨʤʘʮʠʶ ʦ ʪʨʘʜʠʮʠʷʭ, ʧʨʘʟʜʥʠʢʘʭ, ʦʙʳʯʘʷʭ, ʥʘʮʠʦʥʘʣʴʥʦʡ ʢʫʭʥʠ. 

7. ʆʙʳʯʥʦ ʧʦʜʢʘʩʪ ʦʩʚʝʱʘʝʪ ʦʜʥʫ ʠʟ ʪʝʤ ʩʦʮʠʘʣʴʥʦʛʦ, ʧʦʣʠʪʠʯʝʩʢʦʛʦ ʠ 

ʢʫʣʴʪʫʨʥʦʛʦ ʭʘʨʘʢʪʝʨʘ. ʕʪʦ ʧʦʤʦʛʘʝʪ ʧʦʣʫʯʠʪʴ ʧʨʝʜʩʪʘʚʣʝʥʠʝ ʦ ʞʠʟʥʠ, ʢʫʣʴʪʫʨʝ 

ʠ ʤʝʥʪʘʣʠʪʝʪʝ ʥʦʩʠʪʝʣʝʡ ʷʟʳʢʘ, ʯʪʦ ʩʧʦʩʦʙʩʪʚʫʝʪ ʙʦʣʝʝ ʛʣʫʙʦʢʦʤʫ ʠ 

ʢʘʯʝʩʪʚʝʥʥʦʤʫ ʠʟʫʯʝʥʠʶ ʘʥʛʣʠʡʩʢʦʛʦ ʷʟʳʢʘ. 

ɺʳʙʦʨ ʧʦʜʢʘʩʪʦʚ ʚ ʀʥʪʝʨʥʝʪʝ ʦʛʨʦʤʝʥ. ʆʜʥʘʢʦ ʵʪʦ ʠ ʟʘʪʨʫʜʥʷʝʪ ʚʳʙʦʨ 

ʪʝʤ. ɺ ʵʪʦʤ ʩʣʫʯʘʝ ʦʩʥʦʚʥʘʷ ʟʘʜʘʯʘ ʣʦʞʠʪʴʩʷ ʥʘ ʧʣʝʯʠ ʧʨʝʧʦʜʘʚʘʪʝʣʝʡ: 

ʧʦʜʩʢʘʟʘʪʴ ʪʝʤʫ, ʥʘʡʪʠ ʠ ʧʦʩʦʚʝʪʦʚʘʪʴ ʩʘʡʪ ʧʦʜʢʘʩʪʘ, ʧʦʜʦʙʨʘʪʴ ʧʦʜʢʘʩʪ ʢ 

ʠʟʫʯʘʝʤʦʡ ʪʝʤʝ.  

ʊʘʢʠʤ ʦʙʨʘʟʦʤ, ʨʘʙʦʪʘʪʴ ʩ ʧʦʜʢʘʩʪʘʤʠ ï ʫʚʣʝʢʘʪʝʣʴʥʦ, ʠʥʬʦʨʤʘʪʠʚʥʦ, 

ʘʢʪʫʘʣʴʥʦ. ʊʘʢʘʷ ʨʘʙʦʪʘ ʥʝʩʝʪ ʨʘʟʥʦʦʙʨʘʟʠʝ ʥʘ ʟʘʥʷʪʠʠ, ʤʦʪʠʚʠʨʫʝʪ ʩʪʫʜʝʥʪʦʚ ʢ 

ʦʚʣʘʜʝʥʠʶ ʷʟʳʢʦʤ. 
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ɼɽʃʆɺʆɽ ʆɹʑɽʅʀɽ ɺ ʄɽɾʂʋʃʔʊʋʈʅʆʄ ʂʆʅʊɽʂʉʊɽ 

 

ɸʥʥʦʪʘʮʠʷ: ʗʟʳʢ ʠ ʢʫʣʴʪʫʨʘ ʥʝʨʘʟʨʳʚʥʦ ʩʚʷʟʘʥʳ ʚ ʯʝʣʦʚʝʯʝʩʢʦʤ ʦʙʱʝʩʪʚʝ, ʘ 

ʠʟʫʯʝʥʠʝ ʷʟʳʢʘ ʥʝʨʘʟʨʳʚʥʦ ʩʚʷʟʘʥʦ ʩ ʠʟʫʯʝʥʠʝʤ ʢʫʣʴʪʫʨʳ ʚ ʫʯʝʙʥʦʤ ʧʨʦʮʝʩʩʝ. ʅʝʦʪʲʝʤʣʝʤʦʡ 

ʩʦʩʪʘʚʣʷʶʱʝʡ ʧʨʦʛʨʘʤʤʳ ʦʙʫʯʝʥʠʷ ʷʟʳʢʫ ʩʧʝʮʠʘʣʴʥʦʩʪʠ ʷʚʣʷʝʪʩʷ ʠʟʫʯʝʥʠʝ ʦʩʦʙʝʥʥʦʩʪʝʡ 

ʤʝʞʢʫʣʴʪʫʨʥʦʛʦ ʚʟʘʠʤʦʜʝʡʩʪʚʠʷ. ɺ ʨʘʙʦʪʝ ʧʨʠʥʠʤʘʶʪʩʷ ʚʦ ʚʥʠʤʘʥʠʝ ʢʘʢ ʣʠʥʛʚʠʩʪʠʯʝʩʢʠʝ, 

ʪʘʢ ʠ ʵʢʩʪʨʘʣʠʥʛʚʠʩʪʠʯʝʩʢʠʝ ʬʘʢʪʦʨʳ ʜʝʣʦʚʦʡ ʢʦʤʤʫʥʠʢʘʮʠʠ. ʎʝʣʴ ʨʘʙʦʪʳ - ʦʧʨʝʜʝʣʠʪʴ 

ʩʭʦʜʩʪʚʘ ʠ ʨʘʟʣʠʯʠʷ ʚ ʮʝʥʥʦʩʪʥʳʭ ʦʨʠʝʥʪʠʨʘʭ ʢʫʣʴʪʫʨ ʠʟʫʯʘʝʤʦʛʦ ʷʟʳʢʘ ʠ ʠʭ ʨʦʣʴ ʚ 

ʜʦʩʪʠʞʝʥʠʠ ʫʩʧʝʰʥʦʛʦ ʜʝʣʦʚʦʛʦ ʦʙʱʝʥʠʷ. ʇʦʜʯʝʨʢʠʚʘʝʪʩʷ, ʯʪʦ ʧʨʠ ʠʟʫʯʝʥʠʠ 

ʢʦʤʤʫʥʠʢʘʪʠʚʥʳʭ ʜʝʡʩʪʚʠʡ ʠ ʢʫʣʴʪʫʨʥʦʛʦ ʨʘʟʥʦʦʙʨʘʟʠʷ ʩʦʮʠʦʢʫʣʴʪʫʨʥʳʡ ʬʘʢʪʦʨ ʷʚʣʷʝʪʩʷ 

ʧʨʠʟʥʘʥʠʝʤ ʪʦʛʦ, ʯʪʦ ʠʟʫʯʘʝʤʳʝ ʧʝʨʝʤʝʥʥʳʝ ʠʤʝʶʪ ʢʘʢ ʩʦʮʠʘʣʴʥʳʝ, ʪʘʢ ʠ ʢʫʣʴʪʫʨʥʳʝ 

ʠʟʤʝʨʝʥʠʷ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʤʝʞʢʫʣʴʪʫʨʥʦʝ ʚʟʘʠʤʦʜʝʡʩʪʚʠʝ; ʮʝʥʥʦʩʪʥʳʝ ʦʨʠʝʥʪʠʨʳ ʢʫʣʴʪʫʨ; 

ʚʝʨʙʘʣʴʥʘʷ ʢʦʤʤʫʥʠʢʘʮʠʷ; ʥʝʚʝʨʙʘʣʴʥʦʝ ʧʦʚʝʜʝʥʠʝ; ʤʦʜʠʬʠʢʘʪʦʨʳ ʧʦʚʝʜʝʥʠʷ 
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Abstract: Language and culture are inseparably linked in human society, and the study of 

language is closely linked with the study of culture in the educational process. An integral part of the 

program for teaching the language of the specialty is the study of the features of intercultural 

interaction. The present article takes into account both linguistic and extralinguistic factors of 

business communication. The aim of the work is to determine the similarities and differences in the 

value orientations of the cultures of the studied language and their role in achieving successful 

business communication. It is emphasized that when studying communicative actions and cultural 

diversity, the sociocultural factor is the recognition that the variables under study have both social 

and cultural dimensions. 
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ɺ ʦʙʫʯʝʥʠʠ ʘʥʛʣʠʡʩʢʦʤʫ ʷʟʳʢʫ ʩʧʝʮʠʘʣʴʥʦʩʪʠ ʚ ʘʩʧʝʢʪʝ ʜʝʣʦʚʦʛʦ 

ʦʙʱʝʥʠʷ ʚʘʞʥʦʡ ʠ ʥʝʦʪʲʝʤʣʝʤʦʡ ʩʦʩʪʘʚʣʷʶʱʝʡ ʷʚʣʷʝʪʩʷ ʢʦʤʧʦʥʝʥʪ 

ʤʝʞʢʫʣʴʪʫʨʥʦʛʦ ʚʟʘʠʤʦʜʝʡʩʪʚʠʷ. ʇʦʵʪʦʤʫ ʠʟʫʯʝʥʠʝ ʦʩʦʙʝʥʥʦʩʪʝʡ 

ʤʝʞʢʫʣʴʪʫʨʥʦʡ ʢʦʤʤʫʥʠʢʘʮʠʠ ʚʭʦʜʠʪ ʚ ʫʯʝʙʥʳʝ ʧʨʦʛʨʘʤʤʳ ʦʙʫʯʝʥʠʷ 

ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦ ʦʨʠʝʥʪʠʨʦʚʘʥʥʦʤʫ ʠ ʜʝʣʦʚʦʤʫ ʦʙʱʝʥʠʶ ʜʣʷ ʩʪʫʜʝʥʪʦʚ-
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ʤʝʞʜʫʥʘʨʦʜʥʠʢʦʚ ʛʫʤʘʥʠʪʘʨʥʦʛʦ ʠ ʵʢʦʥʦʤʠʯʝʩʢʦʛʦ ʧʨʦʬʠʣʝʡ. ʆʯʝʥʴ ʘʢʪʫʘʣʴʥʦ 

ʥʘ ʦʩʥʦʚʝ ʤʝʞʢʫʣʴʪʫʨʥʳʭ ʠʩʩʣʝʜʦʚʘʥʠʡ ʦʧʨʝʜʝʣʠʪʴ ʩʭʦʜʩʪʚʘ ʠ ʨʘʟʣʠʯʠʷ ʚ 

ʮʝʥʥʦʩʪʥʳʭ ʦʨʠʝʥʪʠʨʘʭ ʢʫʣʴʪʫʨ ʠʟʫʯʘʝʤʦʛʦ ʷʟʳʢʘ.  

ʏʪʦʙʳ ʦʮʝʥʠʪʴ ʬʦʨʤʠʨʦʚʘʥʠʝ ʮʝʥʥʦʩʪʥʳʭ ʧʦʥʷʪʠʡ ʚ ʜʚʫʭ ʩʦʚʝʨʰʝʥʥʦ 

ʨʘʟʥʳʭ ʨʝʛʠʦʥʘʭ ʤʠʨʘ, ʤʳ ʜʦʣʞʥʳ ʙʳʪʴ ʫʚʝʨʝʥʳ, ʯʪʦ ʤʝʪʦʜʳ ʠʩʩʣʝʜʦʚʘʥʠʷ 

ʤʦʛʫʪ ʙʳʪʴ ʦʜʠʥʘʢʦʚʳʤʠ ʜʣʷ ʦʙʦʠʭ ʨʝʛʠʦʥʦʚ. ʕʪʦ ʩʣʦʞʥʝʝ, ʯʝʤ ʤʦʞʝʪ 

ʧʦʢʘʟʘʪʴʩʷ ʥʘ ʧʝʨʚʳʡ ʚʟʛʣʷʜ, ʧʦʩʢʦʣʴʢʫ ʤʥʦʛʠʝ ʧʩʠʭʦʣʦʛʠʯʝʩʢʠʝ ʪʝʭʥʠʢʠ ʦʯʝʥʴ 

ʯʫʚʩʪʚʠʪʝʣʴʥʳ ʢ ʚʦʟʜʝʡʩʪʚʠʷʤ ʦʢʨʫʞʘʶʱʝʡ ʩʨʝʜʳ ʠ ʩʧʦʩʦʙʫ ʠʭ ʧʨʠʤʝʥʝʥʠʷ. 

ɺʘʞʥʦ ʧʨʠʥʠʤʘʪʴ ʚʦ ʚʥʠʤʘʥʠʝ ʠʩʪʦʨʠʯʝʩʢʠʝ ʠ ʛʝʦʛʨʘʬʠʯʝʩʢʠʝ ʬʘʢʪʦʨʳ. 

ʉʧʦʩʦʙʥʦʩʪʴ ʩʦʟʜʘʚʘʪʴ ʤʝʞʢʫʣʴʪʫʨʥʳʝ ʧʝʨʝʤʝʥʥʳʝ ʜʣʷ ʪʦʛʦ, ʯʪʦʙʳ ʠʭ ʤʦʞʥʦ 

ʙʳʣʦ ʠʟʤʝʨʠʪʴ ʥʘ ʵʢʚʠʚʘʣʝʥʪʥʦʡ ʦʩʥʦʚʝ ʚ ʣʶʙʦʡ ʪʦʯʢʝ ʤʠʨʘ, ʷʚʣʷʝʪʩʷ 

ʧʨʦʙʣʝʤʦʡ, ʩ ʢʦʪʦʨʦʡ ʚʩʝʛʜʘ ʩʪʘʣʢʠʚʘʶʪʩʷ ʤʝʞʢʫʣʴʪʫʨʥʳʝ ʠʩʩʣʝʜʦʚʘʥʠʷ. 

ʇʦʧʳʪʢʘʤʠ ʩʬʦʨʤʠʨʦʚʘʪʴ ʦʩʥʦʚʫ ʜʣʷ ʤʝʞʢʫʣʴʪʫʨʥʳʭ ʧʝʨʝʤʝʥʥʳʭ ʙʳʣʠ: (1) 

ʪʝʭʥʠʢʘ ʩʝʤʘʥʪʠʯʝʩʢʦʛʦ ʜʠʬʬʝʨʝʥʮʠʘʣʘ, ʢʦʪʦʨʘʷ ʩʦʝʜʠʥʷʝʪ ʣʠʥʛʚʠʩʪʠʯʝʩʢʠʝ 

ʦʧʨʝʜʝʣʝʥʠʷ ʩ ʢʫʣʴʪʫʨʥʳʤʠ ʟʥʘʯʝʥʠʷʤʠ ʧʦʩʨʝʜʩʪʚʦʤ ʵʪʥʦʩʝʤʘʥʪʠʢʠ ʠ 

ʵʢʩʪʨʘʧʦʣʠʨʫʝʪ ʪʝʨʤʠʥʳ, ʜʝʡʩʪʚʠʪʝʣʴʥʳʝ ʚ ʤʝʞʢʫʣʴʪʫʨʥʦʤ ʦʪʥʦʰʝʥʠʠ ʠ 

ʠʜʝʥʪʠʬʠʮʠʨʫʝʤʳʝ ʚ ʢʘʞʜʦʡ ʢʫʣʴʪʫʨʝ ʧʦ-ʩʚʦʝʤʫ [1]; ʠ (2) ʘʩʩʦʮʠʘʪʠʚʥʦ-

ʛʨʫʧʧʦʚʦʡ ʘʥʘʣʠʟ, ʢʦʪʦʨʳʡ ʷʚʣʷʝʪʩʷ ʩʨʝʜʩʪʚʦʤ ʦʧʨʝʜʝʣʝʥʠʷ ʢʫʣʴʪʫʨʥʳʭ ʨʘʤʦʢ 

ʦʪʩʯʝʪʘ ʩʭʦʜʥʳʭ ʧʦʥʷʪʠʡ ʜʣʷ ʮʝʣʝʡ ʩʨʘʚʥʝʥʠʷ [2]. ʆʙʝ ʧʨʦʮʝʜʫʨʳ 

ʧʨʝʜʥʘʟʥʘʯʝʥʳ ʜʣʷ ʚʳʷʚʣʝʥʠʷ ʘʩʧʝʢʪʦʚ ʵʢʚʠʚʘʣʝʥʪʥʦʩʪʠ ʜʣʷ ʥʘʫʯʥʦʛʦ ʘʥʘʣʠʟʘ. 

ʊʝʭʥʠʢʘ ʩʝʤʘʥʪʠʯʝʩʢʦʛʦ ʜʠʬʬʝʨʝʥʮʠʘʣʘ ʠʩʧʦʣʴʟʦʚʘʣʘʩʴ ʚ ʤʝʞʢʫʣʴʪʫʨʥʳʭ 

ʠʩʩʣʝʜʦʚʘʥʠʷʭ ʜʣʷ ʫʩʪʘʥʦʚʣʝʥʠʷ ʫʥʠʚʝʨʩʘʣʴʥʳʭ ʢʦʥʪʨʘʩʪʠʨʫʶʱʠʭ ʘʪʨʠʙʫʪʦʚ. 

ʇʦʜʯʝʨʢʠʚʘʝʪʩʷ, ʯʪʦ ʣʶʜʠ çʧʦ-ʚʠʜʠʤʦʤʫ, ʘʙʩʪʨʘʛʠʨʫʶʪʩʷ ʦʪ ʦʜʥʠʭ ʠ ʪʝʭ ʞʝ 

ʩʚʦʡʩʪʚ ʚʝʱʝʡ ʜʣʷ ʧʨʦʚʝʜʝʥʠʷ ʩʨʘʚʥʝʥʠʡ, ʠ ʦʥʠ ʫʧʦʨʷʜʦʯʠʚʘʶʪ ʵʪʠ ʨʘʟʥʳʝ 

ʩʧʦʩʦʙʳ ʢʚʘʣʠʬʠʢʘʮʠʠ ʧʨʠʤʝʨʥʦ ʦʜʠʥʘʢʦʚʦ ʧʦ ʚʘʞʥʦʩʪʠè [1, p. 189]. ʅʝʢʦʪʦʨʳʝ 

ʵʢʩʧʝʨʪʳ ʦʪʤʝʯʘʶʪ, ʯʪʦ ʢʫʣʴʪʫʨʥʳʡ ʘʢʮʝʥʪ, ʢʘʢ ʧʨʘʚʠʣʦ, ʦʙʝʩʧʝʯʠʚʘʝʪ 

ʥʝʦʙʭʦʜʠʤʳʡ ʩʣʦʚʘʨʥʳʡ ʟʘʧʘʩ, ʢʦʪʦʨʳʡ ʟʘʪʝʤ ʠʩʧʦʣʴʟʫʝʪʩʷ ʤʝʪʘʬʦʨʠʯʝʩʢʠ ʚ 

ʜʨʫʛʠʭ ʢʦʥʪʝʢʩʪʘʭ [3, p. 41]. 

ʅʦʩʠʪʝʣʠ ʷʟʳʢʘ ʚ ʉʦʝʜʠʥʝʥʥʳʭ ʐʪʘʪʘʭ ʜʝʣʘʶʪ ʘʢʮʝʥʪ ʥʘ ʝʜʝ ʠ 

ʤʝʪʘʬʦʨʠʯʝʩʢʠ ʠʩʧʦʣʴʟʫʶʪ ʢʫʣʠʥʘʨʥʳʝ ʪʝʨʤʠʥʳ, ʥʘʧʨʠʤʝʨ, She's a cupcake ï 

óʆʥʘ ʢʝʢʩô, We're in the soup ï óʄʳ ʚ ʩʫʧʝ / ʚ ʟʘʪʨʫʜʥʠʪʝʣʴʥʦʤ ʧʦʣʦʞʝʥʠʠò, Itôs a 

piece of cake ï óʕʪʦ ʣʝʛʢʦ, ʧʫʩʪʷʢô, Use your loaf ï óʀʩʧʦʣʴʟʫʡ ʙʫʭʘʥʢʫ / ʠʩʧʦʣʴʟʫʡ 

ʛʦʣʦʚʫ, ʰʝʚʝʣʠ ʤʦʟʛʘʤʠô, A different kettle of fish ï óɼʨʫʛʦʡ ʯʘʡʥʠʢ (ʢʦʪʝʣ) ʨʳʙʳ / 

ʉʦʚʩʝʤ ʜʨʫʛʦʝ ʜʝʣʦô. ʊʘʢʠʝ ʪʝʤʳ ʯʘʩʪʦ ʤʦʞʥʦ ʫʟʥʘʪʴ ʚ ʥʘʨʦʜʥʳʭ ʧʦʛʦʚʦʨʢʘʭ, 

ʜʝʚʠʟʘʭ, ʧʦʩʣʦʚʠʮʘʭ ʠʣʠ ʧʦʚʪʦʨʷʶʱʠʭʩʷ ʚʳʨʘʞʝʥʠʷʭ. 

ʅʝ ʪʦʣʴʢʦ ʷʟʳʢʠ, ʥʘ ʢʦʪʦʨʳʭ ʯʝʣʦʚʝʢ ʛʦʚʦʨʠʪ, ʥʦ ʠ ʦʙʨʘʟ ʝʛʦ ʤʳʩʣʝʡ ʠ 

ʜʘʞʝ ʪʦ, ʯʪʦ ʦʥ ʚʠʜʠʪ, ʩʣʳʰʠʪ, ʧʨʦʙʫʝʪ ʥʘ ʚʢʫʩ, ʦʩʷʟʘʝʪ ʠ ʦʙʦʥʷʝʪ, ʦʙʫʩʣʦʚʣʝʥʳ 

ʢʫʣʴʪʫʨʘʤʠ, ʚ ʢʦʪʦʨʳʭ ʦʥ ʚʳʨʦʩ [4, p. 356].  
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ʂʠʥʝʪʠʯʝʩʢʠʝ ʜʚʠʞʝʥʠʷ ʤʦʛʫʪ ʪʘʢʞʝ ʩʦʧʨʦʚʦʞʜʘʪʴ ʚʝʨʙʘʣʴʥʫʶ 

ʢʦʤʤʫʥʠʢʘʮʠʶ ʠʣʠ ʤʦʛʫʪ, ʢʘʢ ʠ ʧʘʨʘʣʠʥʛʚʠʩʪʠʯʝʩʢʠʝ ʵʣʝʤʝʥʪʳ, ʜʦʧʦʣʥʷʪʴ ʠ 

ʟʘʤʝʥʷʪʴ ʚʝʨʙʘʣʴʥʫʶ ʨʝʯʴ. ʅʝʚʝʨʙʘʣʴʥʦʝ ʧʦʚʝʜʝʥʠʝ ʤʦʞʝʪ ʪʘʢʞʝ ʚʢʣʶʯʘʪʴ 

ʠʩʧʦʣʴʟʦʚʘʥʠʝ ʯʝʣʦʚʝʯʝʩʢʠʭ ʯʫʚʩʪʚ, ʪʘʢʠʭ ʢʘʢ ʦʩʷʟʘʥʠʝ (ʪʘʢʪʠʣʴʥʦʩʪʴ), ʚʢʫʩ ʠ 

ʦʙʦʥʷʥʠʝ. ʊʨʝʪʴʷ ʬʦʨʤʘ, ʚʥʝʰʥʠʝ ʠʣʠ ʢʦʥʪʝʢʩʪʥʳʝ ʩʠʛʥʘʣʳ, ʚʢʣʶʯʘʝʪ ʚʩʝ 

ʦʩʪʘʣʴʥʦʝ. ʆʥʠ ʦʪʥʦʩʷʪʩʷ ʢ ʢʦʤʤʫʥʠʢʘʪʠʚʥʦʤʫ ʩʦʜʝʨʞʘʥʠʶ, ʩʦʜʝʨʞʘʱʝʤʫʩʷ ʚ 

ʩʨʝʜʝ ʠʣʠ ʢʦʥʪʝʢʩʪʝ, ʚ ʢʦʪʦʨʦʤ ʤʦʞʝʪ ʧʨʦʠʩʭʦʜʠʪʴ ʚʟʘʠʤʦʜʝʡʩʪʚʠʝ ʠʣʠ 

ʢʦʤʤʫʥʠʢʘʮʠʷ. ʆʥʠ ʯʘʩʪʦ, ʭʦʪʷ ʠ ʥʝ ʚʩʝʛʜʘ, ʷʚʣʷʶʪʩʷ ʧʦʚʝʜʝʥʯʝʩʢʠʤʠ ʧʦ ʩʚʦʝʡ 

ʧʨʠʨʦʜʝ, ʘ ʠʥʦʛʜʘ ʠ ʧʨʝʜʩʪʘʚʣʷʶʪ ʩʦʙʦʡ ʤʦʜʠʬʠʢʘʪʦʨʳ ʧʦʚʝʜʝʥʠʷ. ʕʪʠ ʩʪʠʤʫʣʳ 

ʷʚʣʷʶʪʩʷ ʚʥʝʰʥʠʤʠ ʧʦ ʦʪʥʦʰʝʥʠʶ ʢ ʛʦʚʦʨʷʱʝʤʫ/ʩʣʫʰʘʪʝʣʶ ʠ ʧʨʠ 

ʦʧʨʝʜʝʣʝʥʥʳʭ ʦʙʩʪʦʷʪʝʣʴʩʪʚʘʭ ʤʦʛʫʪ ʠʤʝʪʴ ʦʧʨʝʜʝʣʝʥʥʳʝ ʢʫʣʴʪʫʨʥʳʝ ʟʥʘʯʝʥʠʷ. 

ɺ ʪʘʢʫʶ ʢʣʘʩʩʠʬʠʢʘʮʠʶ ʚʭʦʜʷʪ ʠʩʧʦʣʴʟʦʚʘʥʠʝ ʚʨʝʤʝʥʠ (ʭʨʦʥʝʤʠʢʘ), 

ʧʨʦʩʪʨʘʥʩʪʚʘ (ʧʨʦʢʩʝʤʠʢʘ), ʢʦʤʤʫʥʠʢʘʪʠʚʥʳʝ ʩʪʠʣʠ ʠ ʧʨʠʚʳʯʢʠ, ʛʨʫʧʧʦʚʦʝ 

ʧʦʚʝʜʝʥʠʝ ʠ ʜʨʫʛʠʝ ʤʝʞʣʠʯʥʦʩʪʥʳʝ ʚʟʘʠʤʦʜʝʡʩʪʚʠʷ.  

ʊʝʨʤʠʥ ʧʘʨʘʷʟʳʢ ʚʢʣʶʯʘʝʪ ʚ ʩʝʙʷ ʨʘʟʣʠʯʥʳʝ ʪʠʧʳ ʘʢʫʩʪʠʯʝʩʢʠʭ 

ʵʣʝʤʝʥʪʦʚ, ʢʦʪʦʨʳʝ ʩʦʧʨʦʚʦʞʜʘʶʪ ʷʟʳʢ, ʘ ʪʘʢʞʝ ʚʦʢʘʣʠʟʘʮʠʠ, ʢʦʪʦʨʳʝ 

ʟʘʤʝʥʷʶʪ ʠʣʠ ʜʦʧʦʣʥʷʶʪ ʨʝʯʴ. ʆʥʠ ʚʢʣʶʯʘʶʪ ʚ ʩʝʙʷ ʛʦʣʦʩʦʚʦʡ ʥʘʙʦʨ, ʛʦʣʦʩʦʚʳʝ 

ʢʘʯʝʩʪʚʘ. ɺ ʮʝʣʦʤ, ʛʦʣʦʩʦʚʳʝ ʩʠʛʥʘʣʳ ʧʘʨʘʷʟʳʢʘ ʧʨʝʜʦʩʪʘʚʣʷʶʪ ʠʥʬʦʨʤʘʮʠʶ ʦʙ 

ʵʤʦʮʠʦʥʘʣʴʥʦʤ ʩʦʩʪʦʷʥʠʠ ʛʦʚʦʨʷʱʠʭ, ʠʭ ʣʠʯʥʦʩʪʷʭ ʠ ʜʘʞʝ ʠʭ ʥʘʤʝʨʝʥʠʷʭ. 

ʊʘʢʠʝ ʩʠʛʥʘʣʳ ʤʦʛʫʪ ʪʘʢʞʝ ʚʢʣʶʯʘʪʴ ʢʦʣʝʙʘʥʠʷ ʠ ʧʝʨʠʦʜʳ ʤʦʣʯʘʥʠʷ. 

ʆʧʨʝʜʝʣʝʥʥʳʝ ʧʘʨʘʣʠʥʛʚʠʩʪʠʯʝʩʢʠʝ ʦʩʦʙʝʥʥʦʩʪʠ ʥʘʩʪʦʣʴʢʦ ʯʝʪʢʦ ʩʚʷʟʘʥʳ 

ʚʝʨʙʘʣʴʥʦ, ʯʪʦ ʷʚʣʷʶʪʩʷ ʯʘʩʪʴʶ ̫ ʟʳʢʦʚʦʡ ʩʠʩʪʝʤʳ. ʕʪʦ ʢʘʩʘʝʪʩʷ ʩʫʧʨʘʩʝʛʤʝʥʪʦʚ 

ʠʥʪʦʥʘʮʠʠ ʠ ʚʳʩʦʪʳ ʪʦʥʘ ʚ ʘʥʛʣʠʡʩʢʦʤ ʷʟʳʢʝ. ʄʳ ʟʥʘʝʤ, ʯʪʦ ʚ ʥʝʢʦʪʦʨʳʭ ʷʟʳʢʘʭ 

ʪʦʥ ʠʩʧʦʣʴʟʫʝʪʩʷ ʬʦʥʝʤʘʪʠʯʝʩʢʠ. ɺ ʘʥʛʣʠʡʩʢʦʤ ʷʟʳʢʝ, ʢʦʪʦʨʳʡ ʷʚʣʷʝʪʩʷ 

ʥʝʪʦʥʘʣʴʥʳʤ ʷʟʳʢʦʤ, ʫʜʘʨʝʥʠʝ ʠʣʠ ʠʥʪʝʥʩʠʚʥʦʩʪʴ ʤʦʛʫʪ ʠʩʧʦʣʴʟʦʚʘʪʴʩʷ ʜʣʷ 

ʠʟʤʝʥʝʥʠʷ ʟʥʘʯʝʥʠʷ ʩʣʦʚʘ. ʅʘʧʨʠʤʝʨ, ʩʫʱʝʩʪʚʫʶʪ ʨʘʟʣʠʯʠʷ ʤʝʞʜʫ record ʢʘʢ 

ʩʫʱʝʩʪʚʠʪʝʣʴʥʳʤ ʠ record ʢʘʢ ʛʣʘʛʦʣʦʤ. ɺ ʩʫʱʝʩʪʚʠʪʝʣʴʥʦʤ ʫʜʘʨʝʥʠʝ ʧʘʜʘʝʪ ʥʘ 

ʧʝʨʚʳʡ ʩʣʦʛ, ʚ ʛʣʘʛʦʣʝ ï ʥʘ ʚʪʦʨʦʡ ʩʣʦʛ.  

ɼʣʷ ʥʦʩʠʪʝʣʝʡ ʪʦʥʘʣʴʥʳʭ ʷʟʳʢʦʚ ʪʝʥʜʝʥʮʠʷ ʩʦʭʨʘʥʷʪʴ ʩʚʦʠ ʨʦʜʥʳʝ 

ʧʘʨʘʣʠʥʛʚʠʩʪʠʯʝʩʢʠʝ ʦʩʦʙʝʥʥʦʩʪʠ ʚ ʩʣʦʚʘʭ ʠʣʠ ʩʣʦʛʘʭ ʥʘ ʘʥʛʣʠʡʩʢʦʤ ʷʟʳʢʝ 

ʤʦʞʝʪ ʧʨʠʚʝʩʪʠ ʢ ʧʨʦʙʣʝʤʘʤ ʩ ʧʨʦʠʟʥʦʰʝʥʠʝʤ. ʂʨʦʤʝ ʪʦʛʦ, ʧʦʩʢʦʣʴʢʫ ʪʘʢʠʝ 

ʛʦʣʦʩʦʚʳʝ ʭʘʨʘʢʪʝʨʠʩʪʠʢʠ, ʢʘʢ ʫʜʘʨʝʥʠʝ, ʚʳʩʦʪʘ ʪʦʥʘ ʠʣʠ ʛʨʦʤʢʦʩʪʴ, ʤʦʛʫʪ 

ʧʦʚʣʠʷʪʴ ʥʘ ʥʘʰʝ ʧʦʚʝʜʝʥʠʝ, ʚʦʟʥʠʢʘʝʪ ʦʧʘʩʥʦʩʪʴ ʜʣʷ ʥʝʜʦʧʦʥʠʤʘʥʠʷ. 

ʅʘʧʨʠʤʝʨ, ʤʥʦʛʠʝ ʥʘʙʣʶʜʘʪʝʣʠ ʧʨʠʭʦʜʷʪ ʢ ʚʳʚʦʜʫ, ʯʪʦ ʥʦʩʠʪʝʣʠ ʘʨʘʙʩʢʦʛʦ 

ʷʟʳʢʘ ʟʣʷʪʩʷ, ʭʦʪʷ ʵʪʦ ʥʝ ʪʘʢ. ʀʥʪʦʥʘʮʠʷ ʠ ʫʜʘʨʥʳʝ ʤʦʜʝʣʠ ʘʨʘʙʩʢʦʛʦ ʷʟʳʢʘ 

ʯʘʩʪʦ ʚʦʩʧʨʠʥʠʤʘʶʪʩʷ ʛʦʚʦʨʷʱʠʤʠ ʥʘ ʘʥʛʣʠʡʩʢʦʤ ʷʟʳʢʝ ʢʘʢ ʨʝʟʢʠʝ, ʟʣʳʝ ʠ 

ʘʛʨʝʩʩʠʚʥʳʝ. ɺ ʩʦʯʝʪʘʥʠʠ ʩ ʵʪʦʡ ʪʝʥʜʝʥʮʠʝʡ ʧʦʜʜʝʨʞʠʚʘʝʪʩʷ ʙʣʠʟʢʘʷ ʣʠʯʥʘʷ 

ʜʠʩʪʘʥʮʠʷ ʩ ʯʘʩʪʳʤʠ ʧʨʠʢʦʩʥʦʚʝʥʠʷʤʠ ʩʦ ʩʪʦʨʦʥʳ ʥʦʩʠʪʝʣʝʡ ʘʨʘʙʩʢʦʛʦ ʷʟʳʢʘ, 
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ʯʪʦ ʤʦʞʝʪ ʙʳʪʴ ʥʝʩʧʨʘʚʝʜʣʠʚʦ ʨʘʩʮʝʥʝʥʦ ʢʘʢ ʥʘʩʪʦʡʯʠʚʦʝ, ʘʛʨʝʩʩʠʚʥʦʝ ʠʣʠ 

ʜʘʞʝ ʚʨʘʞʜʝʙʥʦʝ ʧʦʚʝʜʝʥʠʝ. 

ʊʘʢ ʞʝ, ʢʘʢ ʷʟʳʢ ʠ ʢʫʣʴʪʫʨʘ ʥʝʨʘʟʨʳʚʥʦ ʩʚʷʟʘʥʳ ʚ ʯʝʣʦʚʝʯʝʩʢʦʤ ʦʙʱʝʩʪʚʝ, 

ʪʘʢ ʠ ʠʟʫʯʝʥʠʝ ʷʟʳʢʘ ʩʚʷʟʘʥʦ ʩ ʠʟʫʯʝʥʠʝʤ ʢʫʣʴʪʫʨʳ ʚ ʫʯʝʙʥʦʤ ʧʨʦʮʝʩʩʝ. ʎʝʣʴ 

ʦʙʫʯʝʥʠʷ ʙʫʜʝʪ ʜʦʩʪʠʛʥʫʪʘ, ʝʩʣʠ ʚʩʝ ʞʝʣʘʥʠʷ ʧʨʝʧʦʜʘʚʘʪʝʣʝʡ, ʩʦʩʪʘʚʠʪʝʣʝʡ 

ʫʯʝʙʥʳʭ ʧʨʦʛʨʘʤʤ ʠ ʩʪʫʜʝʥʪʦʚ ʨʝʘʣʠʟʫʶʪʩʷ. ʇʨʠ ʧʣʘʥʠʨʦʚʘʥʠʠ, ʦʨʛʘʥʠʟʘʮʠʠ ʠ 

ʦʮʝʥʢʝ ʨʝʟʫʣʴʪʘʪʦʚ ʠ ʫʩʧʝʭʦʚ ʚ ʠʟʫʯʝʥʠʠ ʷʟʳʢʘ ʥʝʦʙʭʦʜʠʤʦ ʦʩʦʟʥʘʚʘʪʴ 

ʩʦʮʠʘʣʴʥʫʶ ʧʨʠʨʦʜʫ ʦʙʱʝʥʠʷ ʠ ʨʦʣʴ ʢʫʣʴʪʫʨʥʦʛʦ ʬʘʢʪʦʨʘ ʚ ʫʩʧʝʰʥʦʡ ʜʝʣʦʚʦʡ 

ʠ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʡ ʢʦʤʤʫʥʠʢʘʮʠʠ. ʊʘʢʠʤ ʦʙʨʘʟʦʤ, ʚ ʵʪʦʤ ʢʦʥʪʝʢʩʪʝ ʤʳ ʭʦʪʠʤ 

ʧʦʜʯʝʨʢʥʫʪʴ ʨʦʣʴ ʩʦʮʠʦʢʫʣʴʪʫʨʥʦʛʦ ʬʘʢʪʦʨʘ ʚ ʮʝʣʦʤ. ʀʩʧʦʣʴʟʦʚʘʥʠʝ ʪʝʨʤʠʥʘ 

çʩʦʮʠʦʢʫʣʴʪʫʨʥʳʡè ʧʦ ʦʪʥʦʰʝʥʠʶ ʢ ʧʦʚʝʜʝʥʠʶ ʠ ʧʝʨʝʤʝʥʥʳʤ ʧʨʠ ʠʟʫʯʝʥʠʠ 

ʢʦʤʤʫʥʠʢʘʪʠʚʥʳʭ ʜʝʡʩʪʚʠʡ ʠ ʢʫʣʴʪʫʨʥʦʛʦ ʨʘʟʥʦʦʙʨʘʟʠʷ ʷʚʣʷʝʪʩʷ ʧʨʠʟʥʘʥʠʝʤ 

ʪʦʛʦ, ʯʪʦ ʠʟʫʯʘʝʤʳʝ ʧʝʨʝʤʝʥʥʳʝ ʠʤʝʶʪ ʢʘʢ ʩʦʮʠʘʣʴʥʳʝ, ʪʘʢ ʠ ʢʫʣʴʪʫʨʥʳʝ 

ʠʟʤʝʨʝʥʠʷ. ʊʨʘʜʠʮʠʦʥʥʳʤ ʩʦʮʠʘʣʴʥʳʤ ʢʘʪʝʛʦʨʠʷʤ ʚʦʟʨʘʩʪʘ, ʢʣʘʩʩʘ, ʩʪʘʪʫʩʘ ʠ 

ʨʦʣʠ ʚ ʨʘʟʥʳʭ ʢʫʣʴʪʫʨʘʭ ʧʨʠʜʘʶʪʩʷ ʨʘʟʥʳʝ ʟʥʘʯʝʥʠʷ ʠ ʧʦʚʝʜʝʥʯʝʩʢʠʝ 

ʜʠʘʧʘʟʦʥʳ. ʊʘʢʠʤ ʦʙʨʘʟʦʤ, ʦʙʦʟʥʘʯʝʥʠʝ çʩʦʮʠʦʢʫʣʴʪʫʨʥʳʡè ʫʩʪʨʘʥʷʝʪ ʨʘʟʨʳʚ 

ʤʝʞʜʫ ʢʫʣʴʪʫʨʥʳʤ ʬʦʢʫʩʦʤ ʘʥʪʨʦʧʦʣʦʛʠʠ ʠ ʩʦʮʠʘʣʴʥʳʤ ʬʦʢʫʩʦʤ ʩʦʮʠʦʣʦʛʠʠ. 

ʇʦʩʢʦʣʴʢʫ ʢʫʣʴʪʫʨʘ ʠ ʦʙʱʝʩʪʚʦ ʩʫʱʝʩʪʚʫʶʪ ʚʤʝʩʪʝ, ʪʝ, ʢʪʦ ʠʟʫʯʘʝʪ 

ʤʝʞʢʫʣʴʪʫʨʥʳʝ ʢʦʥʪʘʢʪʳ, ʥʝ ʤʦʛʫʪ ʧʦʟʚʦʣʠʪʴ ʩʝʙʝ ʠʛʥʦʨʠʨʦʚʘʪʴ 

ʩʦʮʠʦʢʫʣʴʪʫʨʥʳʡ ʬʘʢʪʦʨ ʦʙʱʝʥʠʷ. 
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ʆʩʦʙʦʝ ʚʥʠʤʘʥʠʝ ʫʜʝʣʷʝʪʩʷ ʠʥʪʝʛʨʘʮʠʠ ʤʠʢʨʦʦʙʫʯʝʥʠʷ ʚ blended-learning, ʩʦʯʝʪʘʶʱʝʤ 

ʪʨʘʜʠʮʠʦʥʥʳʝ ʠ ʩʦʚʨʝʤʝʥʥʳʝ ʧʦʜʭʦʜʳ ʢ ʦʙʫʯʝʥʠʶ. 
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Abstract:  This article examines the use of microlearning technology as an effective method 

for organizing students' independent work in the context of the modern educational process. Based 

on research in neurobiology and cognitive psychology, the author analyzes the benefits of 

microlearning. Particular attention is paid to the integration of microlearning into blended learning, 

which combines traditional and modern approaches to learning. 
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ʉʦʚʨʝʤʝʥʥʳʡ ʤʠʨ ʧʝʨʝʞʠʚʘʝʪ ʛʣʫʙʦʢʠʡ ʧʘʨʘʜʦʢʩ: ʥʝʩʤʦʪʨʷ ʥʘ 

ʙʝʩʧʨʝʮʝʜʝʥʪʥʳʡ ʜʦʩʪʫʧ ʢ ʠʥʬʦʨʤʘʮʠʠ, ʥʘʰʝ ʚʥʠʤʘʥʠʝ ʬʨʘʛʤʝʥʪʠʨʦʚʘʥʦ ʢʘʢ 

ʥʠʢʦʛʜʘ ʧʨʝʞʜʝ. ʄʳ ʧʝʨʝʭʦʜʠʤ ʦʪ ʢʫʣʴʪʫʨʳ ʛʣʫʙʦʢʦʛʦ ʚʥʠʤʘʥʠʷ, 

ʭʘʨʘʢʪʝʨʠʟʫʶʱʝʡʩʷ ʜʣʠʪʝʣʴʥʦʡ ʢʦʥʮʝʥʪʨʘʮʠʝʡ ʥʘ ʦʜʥʦʤ ʦʙʲʝʢʪʝ ï ʯʪʝʥʠʠ 

ʢʥʠʛʠ, ʥʘʧʠʩʘʥʠʠ ʵʩʩʝ, ʛʣʫʙʦʢʦʤ ʠʟʫʯʝʥʠʠ ʧʨʝʜʤʝʪʘ ï ʢ ʢʫʣʴʪʫʨʝ ʛʠʧʝʨ-

ʚʥʠʤʘʥʠʷ, ʛʜʝ ʥʘʰʝ ʩʦʟʥʘʥʠʝ ʧʦʩʪʦʷʥʥʦ ʧʝʨʝʢʣʶʯʘʝʪʩʷ ʤʝʞʜʫ ʤʥʦʞʝʩʪʚʦʤ 

ʠʩʪʦʯʥʠʢʦʚ ʠʥʬʦʨʤʘʮʠʠ, ʩʦʟʜʘʚʘʷ ʠʣʣʶʟʠʶ ʤʥʦʛʦʟʘʜʘʯʥʦʩʪʠ, ʥʦ ʥʘ ʜʝʣʝ ʩʥʠʞʘʷ 

ʧʨʦʜʫʢʪʠʚʥʦʩʪʴ ʠ ʢʘʯʝʩʪʚʦ ʫʩʚʦʝʥʠʷ ʤʘʪʝʨʠʘʣʘ.  

ʕʪʦʪ ʩʜʚʠʛ ʦʙʫʩʣʦʚʣʝʥ ʥʝʩʢʦʣʴʢʠʤʠ ʬʘʢʪʦʨʘʤʠ. ɺʦ-ʧʝʨʚʳʭ, ʪʝʭʥʦʣʦʛʠʠ, 

ʧʨʠʟʚʘʥʥʳʝ ʫʧʨʦʩʪʠʪʴ ʥʘʰʫ ʞʠʟʥʴ, ʩʪʘʣʠ ʦʩʥʦʚʥʳʤ ʠʩʪʦʯʥʠʢʦʤ 

ʠʥʬʦʨʤʘʮʠʦʥʥʦʛʦ ʰʫʤʘ. ɺʦ-ʚʪʦʨʳʭ, ʩʦʚʨʝʤʝʥʥʘʷ ʵʢʦʥʦʤʠʢʘ ʥʘʮʝʣʝʥʘ ʥʘ ʟʘʭʚʘʪ 
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ʚʥʠʤʘʥʠʷ ʧʦʣʴʟʦʚʘʪʝʣʷ, ʠʩʧʦʣʴʟʫʷ ʨʘʟʣʠʯʥʳʝ ʪʝʭʥʠʢʠ, ʦʪ ʧʝʨʩʦʥʘʣʠʟʠʨʦʚʘʥʥʦʡ 

ʨʝʢʣʘʤʳ ʜʦ ʘʣʛʦʨʠʪʤʦʚ, ʩʧʝʮʠʘʣʴʥʦ ʨʘʟʨʘʙʦʪʘʥʥʳʭ ʜʣʷ ʫʜʝʨʞʘʥʠʷ 

ʧʦʣʴʟʦʚʘʪʝʣʷ. ʕʪʠ ʘʣʛʦʨʠʪʤʳ ʯʘʩʪʦ ʨʘʙʦʪʘʶʪ ʧʨʦʪʠʚ ʥʘʰʝʡ ʩʧʦʩʦʙʥʦʩʪʠ ʢ 

ʢʦʥʮʝʥʪʨʘʮʠʠ, ʬʦʨʤʠʨʫʷ ʧʨʠʚʳʢʘʥʠʝ ʢ ʧʦʩʪʦʷʥʥʦʡ ʩʪʠʤʫʣʷʮʠʠ.  

ʉʦʢʨʘʱʝʥʠʝ ʜʣʠʪʝʣʴʥʦʩʪʠ ʢʦʥʮʝʥʪʨʘʮʠʠ ʚʥʠʤʘʥʠʷ ï ʵʪʦ ʥʝ ʜʝʛʨʘʜʘʮʠʷ 

ʢʦʛʥʠʪʠʚʥʳʭ ʩʧʦʩʦʙʥʦʩʪʝʡ, ʘ, ʩʢʦʨʝʝ, ʘʜʘʧʪʘʮʠʷ ʢ ʥʦʚʦʡ ʠʥʬʦʨʤʘʮʠʦʥʥʦʡ ʩʨʝʜʝ. 

ʕʪʦ ʬʫʥʜʘʤʝʥʪʘʣʴʥʦʝ ʠʟʤʝʥʝʥʠʝ, ʢʦʪʦʨʦʝ ʥʝ ʪʦʣʴʢʦ ʧʦʚʣʠʷʣʦ ʥʘ ʪʦ, ʢʘʢ ʤʳ 

ʚʦʩʧʨʠʥʠʤʘʝʤ ʠʥʬʦʨʤʘʮʠʶ, ʥʦ ʠ ʪʨʝʙʫʝʪ ʠʟʤʝʥʝʥʠʷ ʤʝʪʦʜʦʚ ʦʙʫʯʝʥʠʷ. 

ʀʜʝʷ ʤʠʢʨʦʦʙʫʯʝʥʠʷ ʙʝʨʝʪ ʩʚʦʝ ʥʘʯʘʣʦ ʚ ʜʚʫʭ ʦʩʥʦʚʦʧʦʣʘʛʘʶʱʠʭ 

ʦʪʢʨʳʪʠʷʭ ʢʦʛʥʠʪʠʚʥʦʡ ʧʩʠʭʦʣʦʛʠʠ [1]. ʇʝʨʚʦʝ ʠʟ ʥʠʭ ʧʨʠʥʘʜʣʝʞʠʪ ɼʞʦʨʜʞʫ 

ʄʠʣʣʝʨʫ, ʯʴʠ ʠʩʩʣʝʜʦʚʘʥʠʷ ʦʙʦʟʥʘʯʠʣʠ ʦʛʨʘʥʠʯʝʥʥʫʶ ʝʤʢʦʩʪʴ 

ʢʨʘʪʢʦʚʨʝʤʝʥʥʦʡ ʧʘʤʷʪʠ ʯʝʣʦʚʝʢʘ. ɼʞ. ʄʠʣʣʝʨ ʩʬʦʨʤʫʣʠʨʦʚʘʣ ʟʥʘʤʝʥʠʪʦʝ 

çʤʘʛʠʯʝʩʢʦʝ ʯʠʩʣʦ ʩʝʤʴ ʧʣʶʩ-ʤʠʥʫʩ ʜʚʘè, ʫʢʘʟʳʚʘʷ ʥʘ ʪʦ, ʯʪʦ ʚ ʩʨʝʜʥʝʤ ʯʝʣʦʚʝʢ 

ʩʧʦʩʦʙʝʥ ʦʜʥʦʚʨʝʤʝʥʥʦ ʫʜʝʨʞʠʚʘʪʴ ʚ ʩʚʦʝʡ ʦʧʝʨʘʪʠʚʥʦʡ ʧʘʤʷʪʠ ʦʪ 5 ʜʦ 9 

ʦʪʜʝʣʴʥʳʭ ʝʜʠʥʠʮ ʠʥʬʦʨʤʘʮʠʠ. ʕʪʦ ʦʛʨʘʥʠʯʝʥʠʝ ʠʤʝʝʪ ʢʨʠʪʠʯʝʩʢʠ ʚʘʞʥʦʝ 

ʟʥʘʯʝʥʠʝ ʜʣʷ ʧʨʦʮʝʩʩʘ ʦʙʫʯʝʥʠʷ. ʇʝʨʝʛʨʫʟʢʘ ʩʪʫʜʝʥʪʦʚ ʙʦʣʴʰʠʤ ʦʙʲʝʤʦʤ 

ʠʥʬʦʨʤʘʮʠʠ ʥʝ ʪʦʣʴʢʦ ʥʝ ʩʧʦʩʦʙʩʪʚʫʝʪ ʝʝ ʫʩʚʦʝʥʠʶ, ʥʦ ʠ ʘʢʪʠʚʠʨʫʝʪ ʟʘʱʠʪʥʳʝ 

ʤʝʭʘʥʠʟʤʳ ʤʦʟʛʘ, ʧʨʠʚʦʜʷ ʢ ʵʬʬʝʢʪʫ çʠʥʬʦʨʤʘʮʠʦʥʥʦʛʦ ʧʝʨʝʥʘʩʳʱʝʥʠʷè ʠ 

ʙʳʩʪʨʦʤʫ ʟʘʙʳʚʘʥʠʶ. ɺ ʢʦʥʪʝʢʩʪʝ ʠʟʫʯʝʥʠʷ ʠʥʦʩʪʨʘʥʥʳʭ ʷʟʳʢʦʚ ʵʪʦ ʦʟʥʘʯʘʝʪ, 

ʯʪʦ ʵʬʬʝʢʪʠʚʥʳʤ ʷʚʣʷʝʪʩʷ ʧʨʝʜʩʪʘʚʣʝʥʠʝ ʥʝ ʙʦʣʝʝ 5ï7 ʥʦʚʳʭ ʣʝʢʩʠʯʝʩʢʠʭ 

ʝʜʠʥʠʮ ʠʣʠ ʢʦʣʣʦʢʘʮʠʡ ʟʘ ʦʜʥʦ ʟʘʥʷʪʠʝ, ʦʙʝʩʧʝʯʠʚʘʷ ʦʧʪʠʤʘʣʴʥʫʶ ʥʘʛʨʫʟʢʫ ʥʘ 

ʢʨʘʪʢʦʚʨʝʤʝʥʥʫʶ ʧʘʤʷʪʴ ʠ ʤʘʢʩʠʤʘʣʴʥʦʝ ʟʘʧʦʤʠʥʘʥʠʝ [2]. 

ɺʪʦʨʦʝ ʢʣʶʯʝʚʦʝ ʦʪʢʨʳʪʠʝ ʧʨʠʥʘʜʣʝʞʠʪ ʥʝʤʝʮʢʦʤʫ ʧʩʠʭʦʣʦʛʫ ɻʝʨʤʘʥʫ 

ʕʙʙʠʥʛʘʫʟʫ, ʢʦʪʦʨʳʡ ʵʢʩʧʝʨʠʤʝʥʪʘʣʴʥʦ ʜʦʢʘʟʘʣ ʩʫʱʝʩʪʚʦʚʘʥʠʝ ʢʨʠʚʦʡ 

ʟʘʙʳʚʘʥʠʷ. ʋʞʝ ʯʝʨʝʟ 20 ʤʠʥʫʪ ʧʦʩʣʝ ʟʘʚʝʨʰʝʥʠʷ ʦʙʫʯʝʥʠʷ ʯʝʣʦʚʝʢ ʟʘʙʳʚʘʝʪ 

ʦʢʦʣʦ 50% ʧʦʣʫʯʝʥʥʳʭ ʟʥʘʥʠʡ. ʏʝʨʝʟ ʩʫʪʢʠ ʵʪʦʪ ʧʦʢʘʟʘʪʝʣʴ ʫʚʝʣʠʯʠʚʘʝʪʩʷ, ʘ 

ʯʝʨʝʟ ʤʝʩʷʮ ʚ ʜʦʣʛʦʚʨʝʤʝʥʥʦʡ ʧʘʤʷʪʠ ʦʩʪʘʝʪʩʷ ʚʩʝʛʦ ʦʢʦʣʦ 20% ʧʝʨʚʦʥʘʯʘʣʴʥʦ 

ʫʩʚʦʝʥʥʦʛʦ ʤʘʪʝʨʠʘʣʘ. ɽʛʦ ʠʩʩʣʝʜʦʚʘʥʠʷ ʧʦʢʘʟʘʣʠ, ʯʪʦ ʨʘʟʙʠʚʢʘ ʫʯʝʙʥʦʛʦ 

ʤʘʪʝʨʠʘʣʘ ʥʘ ʥʝʙʦʣʴʰʠʝ ʧʦʨʮʠʠ ʩ ʠʥʪʝʨʚʘʣʘʤʠ ʤʝʞʜʫ ʧʦʚʪʦʨʝʥʠʷʤʠ ʧʦʚʳʰʘʝʪ 

ʵʬʬʝʢʪʠʚʥʦʩʪʴ ʟʘʧʦʤʠʥʘʥʠʷ. ʕʪʦ ʦʙʲʷʩʥʷʝʪʩʷ ʧʨʦʮʝʩʩʘʤʠ ʢʦʥʩʦʣʠʜʘʮʠʠ ʧʘʤʷʪʠ 

ï ʧʝʨʝʚʦʜʘ ʢʨʘʪʢʦʚʨʝʤʝʥʥʦʡ ʧʘʤʷʪʠ ʚ ʜʦʣʛʦʚʨʝʤʝʥʥʫʶ, ʯʪʦ ʧʨʦʠʩʭʦʜʠʪ 

ʥʘʠʙʦʣʝʝ ʵʬʬʝʢʪʠʚʥʦ ʚʦ ʚʨʝʤʷ ʩʥʘ ʠ ʧʝʨʠʦʜʦʚ ʦʪʜʳʭʘ ʤʝʞʜʫ ʩʝʩʩʠʷʤʠ ʦʙʫʯʝʥʠʷ. 

ʕʙʙʠʥʛʘʫʟ ʪʘʢʞʝ ʧʦʢʘʟʘʣ, ʯʪʦ ʝʜʠʥʩʪʚʝʥʥʳʡ ʵʬʬʝʢʪʠʚʥʳʡ ʩʧʦʩʦʙ ʧʨʝʦʜʦʣʝʥʠʷ 

ʙʳʩʪʨʦʛʦ ʟʘʙʳʚʘʥʠʷ ï ʨʝʛʫʣʷʨʥʦʝ ʧʦʚʪʦʨʝʥʠʝ ʠʟʫʯʘʝʤʦʛʦ ʤʘʪʝʨʠʘʣʘ. ʀʤʝʥʥʦ 

ʧʨʠʥʮʠʧ ʠʥʪʝʨʚʘʣʴʥʳʭ ʧʦʚʪʦʨʝʥʠʡ, ʦʧʪʠʤʠʟʠʨʫʶʱʠʭ ʚʨʝʤʝʥʥʳʝ ʧʨʦʤʝʞʫʪʢʠ 

ʤʝʞʜʫ ʧʦʚʪʦʨʝʥʠʷʤʠ ʚ ʟʘʚʠʩʠʤʦʩʪʠ ʦʪ ʩʪʝʧʝʥʠ ʟʘʧʦʤʠʥʘʥʠʷ, ʣʝʞʠʪ ʚ ʦʩʥʦʚʝ 

ʤʠʢʨʦʦʙʫʯʝʥʠʷ. 
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ʄʥʦʛʦʯʠʩʣʝʥʥʳʝ ʠʩʩʣʝʜʦʚʘʥʠʷ ʥʝʡʨʦʙʠʦʣʦʛʠʠ ʧʦʜʪʚʝʨʞʜʘʶʪ, ʯʪʦ 

ʧʦʚʪʦʨʝʥʠʝ ʩʧʦʩʦʙʩʪʚʫʝʪ ʫʢʨʝʧʣʝʥʠʶ ʩʠʥʘʧʪʠʯʝʩʢʠʭ ʩʚʷʟʝʡ ʤʝʞʜʫ ʥʝʡʨʦʥʘʤʠ, 

ʬʦʨʤʠʨʫʷ ʙʦʣʝʝ ʧʨʦʯʥʳʝ ʵʥʛʨʘʤʤʳ ï ʬʠʟʠʯʝʩʢʠʝ ʩʣʝʜʳ ʧʘʤʷʪʠ. ʕʪʠ 

ʫʢʨʝʧʣʝʥʥʳʝ ʩʚʷʟʠ ʦʙʝʩʧʝʯʠʚʘʶʪ ʥʘʜʝʞʥʦʝ ʭʨʘʥʝʥʠʝ ʠʥʬʦʨʤʘʮʠʠ ʚ 

ʜʦʣʛʦʚʨʝʤʝʥʥʦʡ ʧʘʤʷʪʠ ʠ ʣʝʛʢʠʡ ʜʦʩʪʫʧ ʢ ʥʝʡ ʚ ʙʫʜʫʱʝʤ. ʄʠʢʨʦʦʙʫʯʝʥʠʝ 

ʠʩʧʦʣʴʟʫʝʪ ʵʪʠ ʧʨʠʥʮʠʧʳ, ʧʨʝʜʣʘʛʘʷ ʢʦʨʦʪʢʠʝ, ʠʥʪʝʥʩʠʚʥʳʝ ʫʨʦʢʠ.  

ʄʠʢʨʦʦʙʫʯʝʥʠʝ ʧʨʝʜʧʦʣʘʛʘʝʪ ʢʦʨʦʪʢʠʝ, ʮʝʣʝʥʘʧʨʘʚʣʝʥʥʳʝ ʤʦʜʫʣʠ, 

ʢʘʞʜʳʡ ʠʟ ʢʦʪʦʨʳʭ ʬʦʢʫʩʠʨʫʝʪʩʷ ʥʘ ʦʩʚʦʝʥʠʠ ʢʦʥʢʨʝʪʥʦʛʦ ʥʘʚʳʢʘ ʠʣʠ 

ʢʦʥʮʝʧʮʠʠ [3]. ʕʪʘ ʤʝʪʦʜʠʢʘ, ʦʧʠʨʘʷʩʴ ʥʘ ʧʨʠʥʮʠʧʳ ʥʝʡʨʦʥʘʫʢʠ, ʫʯʠʪʳʚʘʝʪ 

ʦʛʨʘʥʠʯʝʥʥʫʶ ʩʧʦʩʦʙʥʦʩʪʴ ʯʝʣʦʚʝʢʘ ʢ ʜʣʠʪʝʣʴʥʦʡ ʢʦʥʮʝʥʪʨʘʮʠʠ ʚʥʠʤʘʥʠʷ. 

ɺʤʝʩʪʦ ʧʦʧʳʪʢʠ ʦʭʚʘʪʠʪʴ ʚʩʸ ʩʨʘʟʫ, ʤʠʢʨʦʦʙʫʯʝʥʠʝ ʧʨʝʜʣʘʛʘʝʪ ʩʦʩʨʝʜʦʪʦʯʠʪʴʩʷ 

ʥʘ ʜʦʩʪʠʞʝʥʠʠ ʢʦʥʢʨʝʪʥʦʛʦ, ʠʟʤʝʨʠʤʦʛʦ ʨʝʟʫʣʴʪʘʪʘ. ʂʘʞʜʳʡ ʤʠʢʨʦʤʦʜʫʣʴ 

ʠʤʝʝʪ ʯʸʪʢʦ ʦʧʨʝʜʝʣʸʥʥʫʶ ʮʝʣʴ, ʢʦʪʦʨʫʶ ʫʯʘʱʠʡʩʷ ʜʦʣʞʝʥ ʜʦʩʪʠʯʴ ʧʦ 

ʟʘʚʝʨʰʝʥʠʠ. ʊʘʢʘʷ ʬʦʢʫʩʠʨʦʚʢʘ ʧʦʚʳʰʘʝʪ ʵʬʬʝʢʪʠʚʥʦʩʪʴ ʦʙʫʯʝʥʠʷ, ʧʦʟʚʦʣʷʷ 

ʫʯʘʱʝʤʫʩʷ ʙʳʩʪʨʝʝ ʜʦʩʪʠʛʘʪʴ ʧʨʦʛʨʝʩʩʘ ʠ ʧʦʣʫʯʘʪʴ ʥʝʤʝʜʣʝʥʥʫʶ ʦʙʨʘʪʥʫʶ 

ʩʚʷʟʴ. ʂʨʦʤʝ ʪʦʛʦ, ʥʝʤʝʜʣʝʥʥʘʷ ʦʙʨʘʪʥʘʷ ʩʚʷʟʴ, ʯʘʩʪʦ ʧʨʠʩʫʪʩʪʚʫʶʱʘʷ ʚ 

ʤʠʢʨʦʤʦʜʫʣʷʭ, ʧʦʟʚʦʣʷʝʪ ʩʚʦʝʚʨʝʤʝʥʥʦ ʢʦʨʨʝʢʪʠʨʦʚʘʪʴ ʦʰʠʙʢʠ ʠ ʫʢʨʝʧʣʷʪʴ 

ʧʨʘʚʠʣʴʥʳʝ ʥʘʚʳʢʠ. 

ʄʠʢʨʦʦʙʫʯʝʥʠʝ ʤʦʞʝʪ ʠʩʧʦʣʴʟʦʚʘʪʴʩʷ ʢʘʢ ʩʘʤʦʩʪʦʷʪʝʣʴʥʘʷ 

ʦʙʨʘʟʦʚʘʪʝʣʴʥʘʷ ʧʨʦʛʨʘʤʤʘ, ʪʘʢ ʠ ʚ ʩʦʯʝʪʘʥʠʠ ʩ ʪʨʘʜʠʮʠʦʥʥʳʤʠ ʤʝʪʦʜʘʤʠ 

ʦʙʫʯʝʥʠʷ ʚ ʨʘʤʢʘʭ ʩʤʝʰʘʥʥʦʛʦ ʦʙʫʯʝʥʠʷ [4]. ʊʘʢʦʡ ʛʠʙʨʠʜʥʳʡ ʧʦʜʭʦʜ ʧʦʟʚʦʣʷʝʪ 

ʤʘʢʩʠʤʘʣʴʥʦ ʠʩʧʦʣʴʟʦʚʘʪʴ ʧʨʝʠʤʫʱʝʩʪʚʘ ʦʙʦʠʭ ʧʦʜʭʦʜʦʚ, ʢʦʤʧʝʥʩʠʨʫʷ 

ʥʝʜʦʩʪʘʪʢʠ ʢʘʞʜʦʛʦ. ɺʤʝʩʪʦ ʪʦʛʦ, ʯʪʦʙʳ ʚʦʩʧʨʠʥʠʤʘʪʴ ʤʠʢʨʦʦʙʫʯʝʥʠʝ ʢʘʢ 

ʟʘʤʝʥʫ ʪʨʘʜʠʮʠʦʥʥʳʭ ʟʘʥʷʪʠʡ, ʝʛʦ ʩʣʝʜʫʝʪ ʨʘʩʩʤʘʪʨʠʚʘʪʴ ʢʘʢ ʠʥʩʪʨʫʤʝʥʪ, 

ʨʘʩʰʠʨʷʶʱʠʡ ʚʦʟʤʦʞʥʦʩʪʠ ʦʙʫʯʝʥʠʷ. ʕʬʬʝʢʪʠʚʥʦʩʪʴ ʤʠʢʨʦʦʙʫʯʝʥʠʷ ʚ ʨʘʤʢʘʭ 

ʩʤʝʰʘʥʥʦʛʦ ʦʙʫʯʝʥʠʷ ʦʙʫʩʣʦʚʣʝʥʘ ʥʝʩʢʦʣʴʢʠʤʠ ʬʘʢʪʦʨʘʤʠ. 

ɺʦ-ʧʝʨʚʳʭ, ʦʥʦ ʦʪʣʠʯʥʦ ʧʦʜʭʦʜʠʪ ʜʣʷ ʧʦʜʛʦʪʦʚʢʠ ʢ ʦʯʥʳʤ ʟʘʥʷʪʠʷʤ. 

ʂʨʘʪʢʦ ʠʟʣʦʞʝʥʥʳʝ ʢʣʶʯʝʚʳʝ ʢʦʥʮʝʧʮʠʠ ʠ ʪʝʨʤʠʥʳ ʧʦʟʚʦʣʷʶʪ ʩʪʫʜʝʥʪʘʤ 

ʦʩʚʝʞʠʪʴ ʟʥʘʥʠʷ ʠ ʧʦʜʛʦʪʦʚʠʪʴʩʷ ʢ ʙʦʣʝʝ ʛʣʫʙʦʢʦʤʫ ʧʦʛʨʫʞʝʥʠʶ ʚ ʪʝʤʫ ʚʦ 

ʚʨʝʤʷ ʪʨʘʜʠʮʠʦʥʥʳʭ ʫʨʦʢʦʚ. 

ɺʦ-ʚʪʦʨʳʭ, ʤʠʢʨʦʦʙʫʯʝʥʠʝ ʠʜʝʘʣʴʥʦ ʧʦʜʭʦʜʠʪ ʜʣʷ ʟʘʢʨʝʧʣʝʥʠʷ 

ʧʨʦʡʜʝʥʥʦʛʦ ʤʘʪʝʨʠʘʣʘ. ʅʝʙʦʣʴʰʠʝ, ʣʝʛʢʦ ʫʩʚʘʠʚʘʝʤʳʝ ʤʦʜʫʣʠ, ʜʦʩʪʫʧʥʳʝ ʚ 

ʣʶʙʦʝ ʫʜʦʙʥʦʝ ʚʨʝʤʷ, ʧʦʤʦʛʘʶʪ ʩʪʫʜʝʥʪʘʤ ʟʘʢʨʝʧʠʪʴ ʧʦʣʫʯʝʥʥʳʝ ʟʥʘʥʠʷ ʠ 

ʥʘʚʳʢʠ. ʕʪʦʪ ʘʩʧʝʢʪ ʦʩʦʙʝʥʥʦ ʚʘʞʝʥ ʜʣʷ ʜʦʣʛʦʩʨʦʯʥʦʛʦ ʟʘʧʦʤʠʥʘʥʠʷ. ʕʪʦ 

ʦʙʝʩʧʝʯʠʚʘʝʪ ʙʦʣʝʝ ʧʨʦʯʥʦʝ ʫʩʚʦʝʥʠʝ ʟʥʘʥʠʡ. ʄʦʞʥʦ, ʥʘʧʨʠʤʝʨ, ʯʝʨʝʟ ʥʝʜʝʣʶ 

ʧʦʩʣʝ ʧʨʦʭʦʞʜʝʥʠʷ ʥʦʚʦʛʦ ʤʘʪʝʨʠʘʣʘ ʧʨʝʜʣʦʞʠʪʴ ʥʝʙʦʣʴʰʦʡ ʪʝʩʪ ʧʦ 

ʧʨʦʡʜʝʥʥʦʡ ʪʝʤʝ ʚ ʬʦʨʤʘʪʝ ʤʠʢʨʦʦʙʫʯʝʥʠʷ. 
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ʇʨʠ ʦʨʛʘʥʠʟʘʮʠʠ ʩʘʤʦʩʪʦʷʪʝʣʴʥʦʡ ʨʘʙʦʪʳ ʩʪʫʜʝʥʪʦʚ ʤʠʢʨʦʦʙʫʯʝʥʠʝ 

ʧʦʟʚʦʣʷʝʪ ʧʝʨʩʦʥʘʣʠʟʠʨʦʚʘʪʴ ʧʨʦʮʝʩʩ ʦʙʫʯʝʥʠʷ. ʉʪʫʜʝʥʪʳ ʤʦʛʫʪ ʚʳʙʠʨʘʪʴ 

ʤʦʜʫʣʠ, ʩʦʦʪʚʝʪʩʪʚʫʶʱʠʝ ʠʭ ʠʥʜʠʚʠʜʫʘʣʴʥʳʤ ʧʦʪʨʝʙʥʦʩʪʷʤ ʠ ʪʝʤʧʫ ʦʙʫʯʝʥʠʷ, 

ʯʪʦ ʧʦʟʚʦʣʷʝʪ ʦʧʪʠʤʠʟʠʨʦʚʘʪʴ ʧʨʦʮʝʩʩ ʠ ʜʦʩʪʠʛʘʪʴ ʙʦʣʝʝ ʚʳʩʦʢʠʭ ʨʝʟʫʣʴʪʘʪʦʚ. 

ʉʠʩʪʝʤʳ ʘʜʘʧʪʠʚʥʦʛʦ ʤʠʢʨʦʦʙʫʯʝʥʠʷ ʤʦʛʫʪ ʘʚʪʦʤʘʪʠʯʝʩʢʠ ʢʦʨʨʝʢʪʠʨʦʚʘʪʴ 

ʩʣʦʞʥʦʩʪʴ ʤʘʪʝʨʠʘʣʦʚ ʚ ʟʘʚʠʩʠʤʦʩʪʠ ʦʪ ʫʩʧʝʚʘʝʤʦʩʪʠ ʩʪʫʜʝʥʪʘ, ʜʝʣʘʷ ʧʨʦʮʝʩʩ 

ʦʙʫʯʝʥʠʷ ʤʘʢʩʠʤʘʣʴʥʦ ʵʬʬʝʢʪʠʚʥʳʤ. ʄʦʞʥʦ ʪʘʢʞʝ ʩʦʟʜʘʪʴ ʦʪʜʝʣʴʥʳʝ 

ʤʠʢʨʦʤʦʜʫʣʠ ʜʣʷ ʩʪʫʜʝʥʪʦʚ, ʠʩʧʳʪʳʚʘʶʱʠʭ ʟʘʪʨʫʜʥʝʥʠʷ ʚ ʦʩʚʦʝʥʠʠ 

ʢʦʥʢʨʝʪʥʳʭ ʪʝʤ, ʧʨʝʜʦʩʪʘʚʣʷʷ ʠʤ ʜʦʧʦʣʥʠʪʝʣʴʥʫʶ ʧʦʜʜʝʨʞʢʫ ʠ ʚʦʟʤʦʞʥʦʩʪʴ 

ʥʘʚʝʨʩʪʘʪʴ ʫʧʫʱʝʥʥʦʝ. ʕʬʬʝʢʪʠʚʥʦʝ ʠʩʧʦʣʴʟʦʚʘʥʠʝ ʤʠʢʨʦʦʙʫʯʝʥʠʷ ʚ ʨʘʤʢʘʭ 

ʩʤʝʰʘʥʥʦʛʦ ʦʙʫʯʝʥʠʷ ʧʨʝʜʩʪʘʚʣʷʝʪ ʩʦʙʦʡ ʥʝ ʧʨʦʩʪʦ ʜʦʧʦʣʥʝʥʠʝ ʢ 

ʪʨʘʜʠʮʠʦʥʥʳʤ ʤʝʪʦʜʘʤ, ʘ ʬʫʥʜʘʤʝʥʪʘʣʴʥʳʡ ʩʜʚʠʛ ʚ ʧʦʜʭʦʜʝ ʢ ʦʙʨʘʟʦʚʘʥʠʶ, 

ʢʦʪʦʨʳʡ ʧʦʟʚʦʣʷʝʪ ʩʦʟʜʘʪʴ ʙʦʣʝʝ ʛʠʙʢʫʶ, ʠʥʪʝʨʘʢʪʠʚʥʫʶ ʠ ʵʬʬʝʢʪʠʚʥʫʶ 

ʦʙʨʘʟʦʚʘʪʝʣʴʥʫʶ ʩʨʝʜʫ. ʇʨʘʚʠʣʴʥʦʝ ʩʦʯʝʪʘʥʠʝ ʪʨʘʜʠʮʠʦʥʥʳʭ ʠ ʩʦʚʨʝʤʝʥʥʳʭ 

ʤʝʪʦʜʦʚ, ʩ ʫʯʝʪʦʤ ʠʥʜʠʚʠʜʫʘʣʴʥʳʭ ʦʩʦʙʝʥʥʦʩʪʝʡ ʢʘʞʜʦʛʦ ʩʪʫʜʝʥʪʘ ʤʦʞʝʪ 

ʧʦʤʦʯʴ ʜʦʩʪʠʞʝʥʠʶ ʥʘʠʣʫʯʰʠʭ ʨʝʟʫʣʴʪʘʪʦʚ. 

ɻʠʙʢʦʩʪʴ ʠ ʘʜʘʧʪʠʚʥʦʩʪʴ ï ʢʣʶʯʝʚʳʝ ʧʨʝʠʤʫʱʝʩʪʚʘ ʜʘʥʥʦʛʦ ʧʦʜʭʦʜʘ. 

ʆʜʥʘʢʦ, ʵʬʬʝʢʪʠʚʥʦʝ ʚʥʝʜʨʝʥʠʝ ʤʠʢʨʦʦʙʫʯʝʥʠʷ ʪʨʝʙʫʝʪ ʪʱʘʪʝʣʴʥʦʛʦ 

ʧʣʘʥʠʨʦʚʘʥʠʷ. ʅʝʦʙʭʦʜʠʤʦ ʯʝʪʢʦ ʦʧʨʝʜʝʣʠʪʴ ʦʙʫʯʘʶʱʠʝ ʮʝʣʠ, ʨʘʟʨʘʙʦʪʘʪʴ 

ʩʪʨʫʢʪʫʨʠʨʦʚʘʥʥʫʶ ʧʦʩʣʝʜʦʚʘʪʝʣʴʥʦʩʪʴ ʤʠʢʨʦʫʨʦʢʦʚ ʠ ʦʙʝʩʧʝʯʠʪʴ ʤʝʭʘʥʠʟʤʳ 

ʦʙʨʘʪʥʦʡ ʩʚʷʟʠ, ʧʦʟʚʦʣʷʶʱʠʝ ʦʪʩʣʝʞʠʚʘʪʴ ʧʨʦʛʨʝʩʩ ʦʙʫʯʘʶʱʠʭʩʷ ʠ ʚʥʦʩʠʪʴ 

ʢʦʨʨʝʢʪʠʚʳ ʚ ʧʨʦʮʝʩʩ ʦʙʫʯʝʥʠʷ, ʠ ʪʦʛʜʘ ʤʠʢʨʦʦʙʫʯʝʥʠʝ ʩʤʦʞʝʪ ʧʦʣʥʦʩʪʴʶ 

ʨʘʩʢʨʳʪʴ ʩʚʦʡ ʧʦʪʝʥʮʠʘʣ ʢʘʢ ʠʥʥʦʚʘʮʠʦʥʥʳʡ ʠ ʵʬʬʝʢʪʠʚʥʳʡ ʤʝʪʦʜ ʦʙʫʯʝʥʠʷ. 
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ʀʉʇʆʃʔɿʆɺɸʅʀɽ ɸʅɻʃʀʁʉʂʆɻʆ ʗɿʓʂɸ  

ɺ ʈɸʄʂɸʍ ʆʉɺʆɽʅʀʗ ɼʆʇʆʃʅʀʊɽʃʔʅʓʍ 

ʆɹʑɽʆɹʈɸɿʆɺɸʊɽʃʔʅʓʍ ʇʈʆɻʈɸʄʄ 

 

ɸʥʥʦʪʘʮʠʷ: ʉʪʘʪʴʷ ʧʦʩʚʷʱʝʥʘ ʧʨʦʙʣʝʤʝ ʠʥʪʝʛʨʘʮʠʠ ʠʟʫʯʝʥʠʷ ʘʥʛʣʠʡʩʢʦʛʦ ʷʟʳʢʘ ʚ 

ʩʠʩʪʝʤʫ ʜʦʧʦʣʥʠʪʝʣʴʥʦʛʦ ʦʙʨʘʟʦʚʘʥʠʷ ʪʝʭʥʠʯʝʩʢʦʡ ʥʘʧʨʘʚʣʝʥʥʦʩʪʠ. ɺ ʨʘʙʦʪʝ 

ʨʘʩʩʤʘʪʨʠʚʘʝʪʩʷ ʦʧʳʪ ʩʝʪʝʚʦʛʦ ʚʟʘʠʤʦʜʝʡʩʪʚʠʷ ʤʝʞʜʫ ʎʝʥʪʨʦʤ ʮʠʬʨʦʚʦʛʦ ʦʙʨʘʟʦʚʘʥʠʷ ʜʝʪʝʡ 

çIT-ʢʫʙè ʠ ʩʨʝʜʥʝʡ ʰʢʦʣʳ ˉ58, ʚ ʨʘʤʢʘʭ ʢʦʪʦʨʦʛʦ ʨʝʘʣʠʟʫʶʪʩʷ ʧʨʦʛʨʘʤʤʳ ʪʝʭʥʠʯʝʩʢʦʡ 

ʥʘʧʨʘʚʣʝʥʥʦʩʪʠ ʜʣʷ ʫʯʘʱʠʭʩʷ 7-8 ʢʣʘʩʩʦʚ. ʆʩʥʦʚʥʦʝ ʚʥʠʤʘʥʠʝ ʫʜʝʣʷʝʪʩʷ ʤʝʪʦʜʘʤ 

ʧʨʝʦʜʦʣʝʥʠʷ ʷʟʳʢʦʚʦʛʦ ʙʘʨʴʝʨʘ ʧʨʠ ʨʘʙʦʪʝ ʩ ʘʥʛʣʦʷʟʳʯʥʳʤ ʧʨʦʛʨʘʤʤʘʤʠ ʠ ʪʝʭʥʠʯʝʩʢʦʡ 

ʜʦʢʫʤʝʥʪʘʮʠʝʡ. ɸʚʪʦʨ ʦʧʠʩʳʚʘʝʪ ʤʝʨʳ, ʚʢʣʶʯʘʶʱʠʝ ʨʘʟʨʘʙʦʪʢʫ ʩʧʝʮʠʘʣʠʟʠʨʦʚʘʥʥʳʭ 

ʜʠʜʘʢʪʠʯʝʩʢʠʭ ʤʘʪʝʨʠʘʣʦʚ, ʠʩʧʦʣʴʟʦʚʘʥʠʝ ʦʥʣʘʡʥ-ʨʝʩʫʨʩʦʚ ʠ ʠʥʪʝʨʘʢʪʠʚʥʳʭ ʧʨʠʣʦʞʝʥʠʡ 

ʜʣʷ ʩʘʤʦʩʪʦʷʪʝʣʴʥʦʛʦ ʠʟʫʯʝʥʠʷ ʷʟʳʢʘ. ʆʩʦʙʦʝ ʟʥʘʯʝʥʠʝ ʧʨʠʜʘʸʪʩʷ ʧʨʘʢʪʠʯʝʩʢʠʤ ʘʩʧʝʢʪʘʤ 

ʦʙʫʯʝʥʠʷ, ʚʢʣʶʯʘʷ ʠʩʧʦʣʴʟʦʚʘʥʠʝ ʦʥʣʘʡʥ-ʩʣʦʚʘʨʝʡ ʠ ʧʝʨʝʚʦʜʯʠʢʦʚ, ʘ ʪʘʢʞʝ ʧʨʠʤʝʥʝʥʠʝ 

ʩʦʚʨʝʤʝʥʥʳʭ ʦʙʨʘʟʦʚʘʪʝʣʴʥʳʭ ʪʝʭʥʦʣʦʛʠʡ. ɺ ʩʪʘʪʴʝ ʧʨʝʜʩʪʘʚʣʝʥ ʫʩʧʝʰʥʳʡ ʦʧʳʪ ʚʥʝʜʨʝʥʠʷ 

ʠʥʪʝʨʘʢʪʠʚʥʳʭ ʠʥʩʪʨʫʤʝʥʪʦʚ ʧʦʚʳʰʝʥʠʷ ʤʦʪʠʚʘʮʠʠ ʫʯʘʱʠʭʩʷ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʜʦʧʦʣʥʠʪʝʣʴʥʦʝ ʦʙʨʘʟʦʚʘʥʠʝ, ʩʝʪʝʚʦʝ ʚʟʘʠʤʦʜʝʡʩʪʚʠʝ, ʪʝʭʥʠʯʝʩʢʦʝ 

ʥʘʧʨʘʚʣʝʥʠʝ, ʘʥʛʣʠʡʩʢʠʡ ʷʟʳʢ, ʧʨʦʛʨʘʤʤʠʨʦʚʘʥʠʝ, ʠʥʪʝʨʘʢʪʠʚʥʳʝ ʪʝʭʥʦʣʦʛʠʠ, Duolingo. 
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ɺ ʥʘʰʝ ʚʨʝʤʷ, ʢʦʛʜʘ ʝʞʝʤʠʥʫʪʥʦ ʨʘʟʚʠʚʘʶʪʩʷ ʠʥʬʦʨʤʘʮʠʦʥʥʳʝ 

ʪʝʭʥʦʣʦʛʠʠ, ʚʣʘʜʝʥʠʝ ʘʥʛʣʠʡʩʢʠʤ ʷʟʳʢʦʤ ʧʝʨʝʩʪʘʝʪ ʙʳʪʴ ʧʨʝʠʤʫʱʝʩʪʚʦʤ ʠ 

ʩʪʘʥʦʚʠʪʩʷ ʥʝʦʙʭʦʜʠʤʦʩʪʴʶ ʜʣʷ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʡ ʩʘʤʦʨʝʘʣʠʟʘʮʠʠ ʣʶʙʦʛʦ 

ʯʝʣʦʚʝʢʘ. ʆʩʦʙʝʥʥʦ ʘʢʪʫʘʣʴʥʘ ʵʪʘ ʧʨʦʙʣʝʤʘ ʚ ʩʬʝʨʝ ʜʦʧʦʣʥʠʪʝʣʴʥʦʛʦ 

ʦʙʨʘʟʦʚʘʥʠʷ ʪʝʭʥʠʯʝʩʢʦʡ ʥʘʧʨʘʚʣʝʥʥʦʩʪʠ, ʛʜʝ ʫʯʘʱʠʝʩʷ ʩʪʘʣʢʠʚʘʶʪʩʷ ʩ 

ʘʥʛʣʦʷʟʳʯʥʦʡ ʪʝʨʤʠʥʦʣʦʛʠʝʡ ʠ ʧʨʦʛʨʘʤʤʥʳʤ ʦʙʝʩʧʝʯʝʥʠʝʤ. ɼʘʥʥʘʷ ʩʪʘʪʴʷ 

ʧʦʩʚʷʱʝʥʘ ʘʥʘʣʠʟʫ ʧʨʦʙʣʝʤʳ ʠʥʪʝʛʨʘʮʠʠ ʠʟʫʯʝʥʠʷ ʘʥʛʣʠʡʩʢʦʛʦ ʷʟʳʢʘ ʚ 

ʜʦʧʦʣʥʠʪʝʣʴʥʳʝ ʦʙʱʝʦʙʨʘʟʦʚʘʪʝʣʴʥʳʝ ʧʨʦʛʨʘʤʤʳ ʠ ʧʦʠʩʢʫ ʵʬʬʝʢʪʠʚʥʳʭ 

ʨʝʰʝʥʠʡ, ʦʩʥʦʚʘʥʥʳʭ ʥʘ ʦʧʳʪʝ ʩʝʪʝʚʦʛʦ ʚʟʘʠʤʦʜʝʡʩʪʚʠʷ [1]. 

ʉʝʪʝʚʦʝ ʚʟʘʠʤʦʜʝʡʩʪʚʠʝ ʤʝʞʜʫ ʰʢʦʣʘʤʠ ʠ ʫʯʨʝʞʜʝʥʠʷʤʠ 

ʜʦʧʦʣʥʠʪʝʣʴʥʦʛʦ ʦʙʨʘʟʦʚʘʥʠʷ ʧʨʝʜʩʪʘʚʣʷʝʪ ʩʦʙʦʡ ʵʬʬʝʢʪʠʚʥʳʡ ʤʝʭʘʥʠʟʤ, 

ʥʘʧʨʘʚʣʝʥʥʳʡ ʥʘ ʧʦʚʳʰʝʥʠʝ ʢʘʯʝʩʪʚʘ ʠ ʜʦʩʪʫʧʥʦʩʪʠ ʦʙʨʘʟʦʚʘʪʝʣʴʥʳʭ ʫʩʣʫʛ [2]. 

ʐʢʦʣʳ, ʦʙʝʩʧʝʯʠʚʘʷ ʙʘʟʦʚʫʶ ʦʙʱʝʦʙʨʘʟʦʚʘʪʝʣʴʥʫʶ ʧʦʜʛʦʪʦʚʢʫ, ʦʙʣʘʜʘʶʪ 

ʥʝʦʙʭʦʜʠʤʳʤʠ ʨʝʩʫʨʩʘʤʠ ʠ ʢʚʘʣʠʬʠʮʠʨʦʚʘʥʥʳʤʠ ʩʧʝʮʠʘʣʠʩʪʘʤʠ. ʋʯʨʝʞʜʝʥʠʷ 

ʜʦʧʦʣʥʠʪʝʣʴʥʦʛʦ ʦʙʨʘʟʦʚʘʥʠʷ, ʚ ʩʚʦʶ ʦʯʝʨʝʜʴ, ʧʨʝʜʣʘʛʘʶʪ ʰʠʨʦʢʠʡ ʩʧʝʢʪʨ 

ʧʨʦʬʠʣʴʥʳʭ ʧʨʦʛʨʘʤʤ, ʩʧʦʩʦʙʩʪʚʫʶʱʠʭ ʨʘʟʚʠʪʠʶ ʪʚʦʨʯʝʩʢʠʭ ʩʧʦʩʦʙʥʦʩʪʝʡ, 

ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʳʭ ʥʘʚʳʢʦʚ ʠ ʨʘʩʰʠʨʝʥʠʶ ʢʨʫʛʦʟʦʨʘ ʫʯʘʱʠʭʩʷ. ʆʙʲʝʜʠʥʝʥʠʝ 

ʫʩʠʣʠʡ ʰʢʦʣ ʠ ʫʯʨʝʞʜʝʥʠʡ ʜʦʧʦʣʥʠʪʝʣʴʥʦʛʦ ʦʙʨʘʟʦʚʘʥʠʷ ʧʦʟʚʦʣʷʝʪ ʩʦʟʜʘʪʴ 

ʙʣʘʛʦʧʨʠʷʪʥʫʶ ʩʨʝʜʫ ʜʣʷ ʨʘʟʚʠʪʠʷ ʣʠʯʥʦʩʪʠ, ʨʘʩʢʨʳʪʠʷ ʪʘʣʘʥʪʦʚ ʠ ʧʦʜʛʦʪʦʚʢʠ 

ʢ ʙʫʜʫʱʝʡ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʡ ʜʝʷʪʝʣʴʥʦʩʪʠ. 

ʈʘʩʩʤʦʪʨʠʤ ʦʧʳʪ ʩʝʪʝʚʦʛʦ ʚʟʘʠʤʦʜʝʡʩʪʚʠʷ. ɺ 2024/2025 ʫʯʝʙʥʦʤ ʛʦʜʫ 

ʙʳʣʦ ʫʩʪʘʥʦʚʣʝʥʦ ʫʩʧʝʰʥʦʝ ʩʝʪʝʚʦʝ ʚʟʘʠʤʦʜʝʡʩʪʚʠʝ ʤʝʞʜʫ ʎʝʥʪʨʦʤ ʮʠʬʨʦʚʦʛʦ 

ʦʙʨʘʟʦʚʘʥʠʷ ʜʝʪʝʡ çIT-ʢʫʙè ʚ ʛ. ɸʨʟʘʤʘʩ ʠ ʄɹʆʋ çʉʨʝʜʥʷʷ ʰʢʦʣʘ ˉ58è. ʐʢʦʣʘ 

ʨʝʘʣʠʟʫʝʪ ʦʙʱʝʦʙʨʘʟʦʚʘʪʝʣʴʥʳʝ ʧʨʦʛʨʘʤʤʳ ʪʝʭʥʦʣʦʛʠʯʝʩʢʦʛʦ ʧʨʦʬʠʣʷ ʜʣʷ 

ʫʯʘʱʠʭʩʷ 10-11 ʢʣʘʩʩʦʚ, ʦʨʠʝʥʪʠʨʦʚʘʥʥʳʝ ʥʘ ʧʦʜʛʦʪʦʚʢʫ ʢʘʜʨʦʚ ʜʣʷ ʌʇʂ 

çʈɾɼè. ʎʝʥʪʨ çIT-ʢʫʙè ʚ ʩʚʦʶ ʦʯʝʨʝʜʴ, ʦʩʫʱʝʩʪʚʣʷʝʪ ʧʨʝʜʧʨʦʬʠʣʴʥʫʶ 

ʧʦʜʛʦʪʦʚʢʫ ʧʦ ʬʠʟʠʢʝ ʜʣʷ ʫʯʘʱʠʭʩʷ 7-8 ʢʣʘʩʩʦʚ. ɼʣʷ ʫʯʘʱʠʭʩʷ 7 ʢʣʘʩʩʘ 

ʨʝʘʣʠʟʫʝʪʩʷ ɼʆʆʇ ʪʝʭʥʠʯʝʩʢʦʡ ʥʘʧʨʘʚʣʝʥʥʦʩʪʠ çʈʦʙʦʪʦʪʝʭʥʠʢʘ. ʄʝʭʘʥʠʢʘè, ʘ 

ʜʣʷ ʫʯʘʱʠʭʩʷ 8 ʢʣʘʩʩʘ ï ʧʨʦʛʨʘʤʤʘ çʕʣʝʢʪʨʦʥʠʢʘ ʠ ʩʭʝʤʦʪʝʭʥʠʢʘè. ʆʙʱʠʡ 

ʦʙʲʝʤ ʢʘʞʜʦʡ ʧʨʦʛʨʘʤʤʳ ʩʦʩʪʘʚʣʷʝʪ 144 ʫʯʝʙʥʳʭ ʯʘʩʘ (4 ʯʘʩʘ ʚ ʥʝʜʝʣʶ). ʆʙʝ 

ʧʨʦʛʨʘʤʤʳ ʪʝʩʥʦ ʩʚʷʟʘʥʳ ʩ ʬʠʟʠʢʦʡ, ʤʘʪʝʤʘʪʠʢʦʡ, ʪʝʭʥʦʣʦʛʠʝʡ ʠ 

ʠʥʬʦʨʤʘʪʠʢʦʡ, ʯʪʦ ʦʙʝʩʧʝʯʠʚʘʝʪ ʢʦʤʧʣʝʢʩʥʦʝ ʨʘʟʚʠʪʠʝ ʫʯʘʱʠʭʩʷ. ɺʘʞʥʳʤ 

ʘʩʧʝʢʪʦʤ ʵʪʠʭ ʧʨʦʛʨʘʤʤ ʷʚʣʷʝʪʩʷ ʤʦʜʫʣʴ ʧʨʦʛʨʘʤʤʠʨʦʚʘʥʠʷ, ʥʝʦʙʭʦʜʠʤʳʡ ʜʣʷ 

ʫʧʨʘʚʣʝʥʠʷ ʩʦʟʜʘʚʘʝʤʳʤʠ ʨʦʙʦʪʦʪʝʭʥʠʯʝʩʢʠʤʠ ʩʠʩʪʝʤʘʤʠ ʠ ʵʣʝʢʪʨʦʥʥʳʤʠ 

ʫʩʪʨʦʡʩʪʚʘʤʠ. 

ʇʨʠ ʦʩʚʦʝʥʠʠ ʫʢʘʟʘʥʥʳʭ ʧʨʦʛʨʘʤʤ ʚʦʟʥʠʢʘʝʪ ʧʨʦʙʣʝʤʘ, ʩʚʷʟʘʥʥʘʷ ʩ 

ʥʝʜʦʩʪʘʪʦʯʥʳʤ ʫʨʦʚʥʝʤ ʚʣʘʜʝʥʠʷ ʘʥʛʣʠʡʩʢʠʤ ʷʟʳʢʦʤ, ʦʩʦʙʝʥʥʦ ʚ ʦʙʣʘʩʪʠ 

ʪʝʭʥʠʯʝʩʢʦʡ ʪʝʨʤʠʥʦʣʦʛʠʠ ʠ ʧʨʦʛʨʘʤʤʠʨʦʚʘʥʠʷ. ʆʙʫʯʘʶʱʠʝʩʷ, ʩʪʘʣʢʠʚʘʷʩʴ ʩ 
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ʘʥʛʣʦʷʟʳʯʥʳʤʠ ʠʥʪʝʨʬʝʡʩʘʤʠ ʧʨʦʛʨʘʤʤʥʦʛʦ ʦʙʝʩʧʝʯʝʥʠʷ, ʠʥʩʪʨʫʢʮʠʷʤʠ, 

ʜʦʢʫʤʝʥʪʘʮʠʝʡ ʠ ʢʦʜʦʤ, ʠʩʧʳʪʳʚʘʶʪ ʪʨʫʜʥʦʩʪʠ ʚ ʧʦʥʠʤʘʥʠʠ ʤʘʪʝʨʠʘʣʘ, 

ʥʝʦʙʭʦʜʠʤʦ ʠʩʢʘʪʴ ʵʬʬʝʢʪʠʚʥʳʝ ʩʧʦʩʦʙʳ ʨʝʰʝʥʠʷ ʵʪʦʡ ʧʨʦʙʣʝʤʳ. 

ɺ ʢʘʯʝʩʪʚʝ ʧʫʪʝʡ ʨʝʰʝʥʠʷ ʧʨʦʙʣʝʤʳ ʧʝʜʘʛʦʛʠ ʜʦʧʦʣʥʠʪʝʣʴʥʦʛʦ 

ʦʙʨʘʟʦʚʘʥʠʷ ʠʩʧʦʣʴʟʫʶʪ ʚ ʩʚʦʝʡ ʜʝʷʪʝʣʴʥʦʩʪʠ ʧʨʠ ʦʩʚʦʝʥʠʠ ʚʳʰʝ ʫʢʘʟʘʥʥʳʭ 

ʧʨʦʛʨʘʤʤ ʨʘʟʣʠʯʥʳʝ ʤʝʪʦʜʳ. ʆʥʠ ʚʳʥʫʞʜʝʥʳ ʥʝ ʪʦʣʴʢʦ ʩʘʤʦʩʪʦʷʪʝʣʴʥʦ 

ʫʩʠʣʠʚʘʪʴ ʩʦʙʩʪʚʝʥʥʳʝ ʟʥʘʥʠʷ ʘʥʛʣʠʡʩʢʦʛʦ ʷʟʳʢʘ, ʥʦ ʠ ʧʦʤʦʛʘʪʴ ʚ ʵʪʦʤ 

ʦʙʫʯʘʶʱʠʤʩʷ ʯʝʨʝʟ ʧʨʠʤʝʥʝʥʠʝ ʘʜʘʧʪʠʨʦʚʘʥʥʳʭ ʜʠʜʘʢʪʠʯʝʩʢʠʭ ʤʘʪʝʨʠʘʣʦʚ, ʘ 

ʪʘʢʞʝ ʠʩʧʦʣʴʟʦʚʘʥʠʝ ʦʥʣʘʡʥ-ʨʝʩʫʨʩʦʚ ʠ ʠʥʩʪʨʫʤʝʥʪʦʚ. 

ɺ ʢʦʥʪʝʢʩʪʝ ʨʝʘʣʠʟʘʮʠʠ ʜʦʧʦʣʥʠʪʝʣʴʥʳʭ ʦʙʱʝʦʙʨʘʟʦʚʘʪʝʣʴʥʳʭ ʧʨʦʛʨʘʤʤ 

ʪʝʭʥʠʯʝʩʢʦʡ ʥʘʧʨʘʚʣʝʥʥʦʩʪʠ, ʦʨʠʝʥʪʠʨʦʚʘʥʥʳʭ ʥʘ ʬʦʨʤʠʨʦʚʘʥʠʝ ʫ 

ʦʙʫʯʘʶʱʠʭʩʷ ʢʦʤʧʝʪʝʥʮʠʡ ʚ ʦʙʣʘʩʪʠ ʨʦʙʦʪʦʪʝʭʥʠʢʠ, ʵʣʝʢʪʨʦʥʠʢʠ ʠ 

ʧʨʦʛʨʘʤʤʠʨʦʚʘʥʠʷ, ʦʜʥʠʤ ʠʟ ʢʣʶʯʝʚʳʭ ʚʳʟʦʚʦʚ ʷʚʣʷʝʪʩʷ ʧʨʝʦʜʦʣʝʥʠʝ 

ʷʟʳʢʦʚʦʛʦ ʙʘʨʴʝʨʘ, ʦʙʫʩʣʦʚʣʝʥʥʦʛʦ ʰʠʨʦʢʠʤ ʠʩʧʦʣʴʟʦʚʘʥʠʝʤ ʘʥʛʣʦʷʟʳʯʥʦʡ 

ʪʝʨʤʠʥʦʣʦʛʠʠ ʠ ʘʥʛʣʦʷʟʳʯʥʳʭ ʠʥʪʝʨʬʝʡʩʦʚ ʚ ʧʨʠʤʝʥʷʝʤʦʤ ʧʨʦʛʨʘʤʤʥʦʤ 

ʦʙʝʩʧʝʯʝʥʠʠ. ɺ ʩʚʷʟʠ ʩ ʵʪʠʤ, ʧʝʜʘʛʦʛʠ ʨʘʟʨʘʙʘʪʳʚʘʶʪ ʢʦʤʧʣʝʢʩ ʤʝʨ, 

ʥʘʧʨʘʚʣʝʥʥʳʭ ʥʘ ʦʙʣʝʛʯʝʥʠʝ ʧʨʦʮʝʩʩʘ ʘʜʘʧʪʘʮʠʠ ʦʙʫʯʘʶʱʠʭʩʷ ʢ ʨʘʙʦʪʝ ʚ 

ʘʥʛʣʦʷʟʳʯʥʦʡ ʩʨʝʜʝ. 

ɼʣʷ ʨʝʰʝʥʠʷ ʜʘʥʥʦʡ ʧʨʦʙʣʝʤʳ ʧʝʜʘʛʦʛʘʤʠ ʨʘʟʨʘʙʘʪʳʚʘʶʪʩʷ 

ʩʧʝʮʠʘʣʠʟʠʨʦʚʘʥʥʳʝ ʨʘʟʜʘʪʦʯʥʳʝ ʤʘʪʝʨʠʘʣʳ, ʦʨʠʝʥʪʠʨʦʚʘʥʥʳʝ ʥʘ ʦʙʣʝʛʯʝʥʠʝ 

ʧʨʦʮʝʩʩʘ ʦʩʚʦʝʥʠʷ ʘʥʛʣʦʷʟʳʯʥʦʛʦ ʢʦʥʪʝʥʪʘ. ɼʘʥʥʳʝ ʤʘʪʝʨʠʘʣʳ ʚʢʣʶʯʘʶʪ ʚ ʩʝʙʷ 

ʧʝʨʝʚʦʜʳ ʢʣʶʯʝʚʦʡ ʘʥʛʣʦʷʟʳʯʥʦʡ ʪʝʨʤʠʥʦʣʦʛʠʠ, ʢʨʘʪʢʠʝ ʩʧʨʘʚʦʯʥʠʢʠ ʧʦ 

ʥʘʠʙʦʣʝʝ ʯʘʩʪʦ ʠʩʧʦʣʴʟʫʝʤʳʤ ʢʦʤʘʥʜʘʤ ʠ ʬʫʥʢʮʠʷʤ, ʘ ʪʘʢʞʝ ʧʨʠʤʝʨʳ ʢʦʜʘ ʩ 

ʧʦʜʨʦʙʥʳʤʠ ʨʫʩʩʢʦʷʟʳʯʥʳʤʠ ʢʦʤʤʝʥʪʘʨʠʷʤʠ, ʯʪʦ ʧʦʟʚʦʣʷʝʪ ʦʙʫʯʘʶʱʠʤʩʷ 

ʵʬʬʝʢʪʠʚʥʦ ʫʩʚʘʠʚʘʪʴ ʤʘʪʝʨʠʘʣ, ʥʝ ʠʩʧʳʪʳʚʘʷ ʟʘʪʨʫʜʥʝʥʠʡ, ʩʚʷʟʘʥʥʳʭ ʩ 

ʥʝʟʥʘʥʠʝʤ ʷʟʳʢʘ. 

ɺ ʩʚʷʟʠ ʩ ʪʝʤ, ʯʪʦ ʟʥʘʯʠʪʝʣʴʥʘʷ ʯʘʩʪʴ ʧʨʦʛʨʘʤʤʥʦʛʦ ʦʙʝʩʧʝʯʝʥʠʷ, 

ʧʨʠʤʝʥʷʝʤʦʛʦ ʚ ʨʘʤʢʘʭ ʨʝʘʣʠʟʘʮʠʠ ʫʢʘʟʘʥʥʳʭ ʩʧʝʮʠʬʠʯʝʩʢʠʭ ʧʨʦʛʨʘʤʤ, 

ʦʙʣʘʜʘʝʪ ʘʥʛʣʦʷʟʳʯʥʳʤ ʠʥʪʝʨʬʝʡʩʦʤ, ʦʙʫʩʣʦʚʣʝʥʥʳʤ ʪʝʩʥʦʡ ʩʚʷʟʴʶ ʩ ʷʟʳʢʘʤʠ 

ʧʨʦʛʨʘʤʤʠʨʦʚʘʥʠʷ ʉ++ ʠ Python, ʦʨʛʘʥʠʟʘʮʠʷ ʟʘʥʷʪʠʡ ʩʪʨʦʠʪʩʷ ʩ ʘʢʮʝʥʪʦʤ ʥʘ 

ʦʩʚʦʝʥʠʝ ʢʣʶʯʝʚʦʡ ʘʥʛʣʦʷʟʳʯʥʦʡ ʪʝʨʤʠʥʦʣʦʛʠʠ [3]. ʇʝʜʘʛʦʛʘʤʠ 

ʨʘʟʨʘʙʘʪʳʚʘʶʪʩʷ ʟʘʜʘʥʠʷ, ʪʨʝʙʫʶʱʠʝ ʦʪ ʦʙʫʯʘʶʱʠʭʩʷ ʧʦʥʠʤʘʥʠʷ 

ʘʥʛʣʦʷʟʳʯʥʳʭ ʠʥʩʪʨʫʢʮʠʡ, ʜʦʢʫʤʝʥʪʘʮʠʠ ʠ ʩʧʨʘʚʦʯʥʳʭ ʤʘʪʝʨʠʘʣʦʚ, ʯʪʦ 

ʷʚʣʷʝʪʩʷ ʚʘʞʥʳʤ ʥʘʚʳʢʦʤ ʜʣʷ ʩʘʤʦʩʪʦʷʪʝʣʴʥʦʛʦ ʨʝʰʝʥʠʷ ʚʦʟʥʠʢʘʶʱʠʭ 

ʧʨʦʙʣʝʤ ʩ ʦʩʚʦʝʥʠʝʤ ʘʥʛʣʠʡʩʢʦʛʦ ʷʟʳʢʘ ʘʢʪʠʚʥʦ ʠʩʧʦʣʴʟʫʶʪʩʷ ʦʥʣʘʡʥ-ʩʣʦʚʘʨʠ 

ʠ ʘʚʪʦʤʘʪʠʯʝʩʢʠʝ ʧʝʨʝʚʦʜʯʠʢʠ, ʧʦʟʚʦʣʷʶʱʠʝ ʦʧʝʨʘʪʠʚʥʦ ʧʦʣʫʯʘʪʴ ʧʝʨʝʚʦʜ 

ʥʝʟʥʘʢʦʤʳʭ ʪʝʨʤʠʥʦʚ ʠ ʚʳʨʘʞʝʥʠʡ. ʂʨʦʤʝ ʪʦʛʦ, ʚ ʨʘʤʢʘʭ ʬʦʨʤʠʨʦʚʘʥʠʷ 

ʥʘʚʳʢʦʚ ʩʘʤʦʩʪʦʷʪʝʣʴʥʦʡ ʨʘʙʦʪʳ ʠ ʧʦʚʳʰʝʥʠʷ ʵʬʬʝʢʪʠʚʥʦʩʪʠ 



85 

ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʛʦ ʧʨʦʮʝʩʩʘ, ʦʙʫʯʘʶʱʠʝʩʷ ʘʢʪʠʚʥʦ ʚʦʚʣʝʢʘʶʪʩʷ ʚ 

ʩʘʤʦʩʪʦʷʪʝʣʴʥʦʝ ʠʟʫʯʝʥʠʝ ʘʥʛʣʠʡʩʢʦʛʦ ʷʟʳʢʘ ʚʥʝ ʨʘʤʦʢ ʘʫʜʠʪʦʨʥʳʭ ʟʘʥʷʪʠʡ. ɺ 

ʯʘʩʪʥʦʩʪʠ, ʰʠʨʦʢʦʝ ʨʘʩʧʨʦʩʪʨʘʥʝʥʠʝ ʧʦʣʫʯʠʣʦ ʠʩʧʦʣʴʟʦʚʘʥʠʝ ʠʥʪʝʨʘʢʪʠʚʥʳʭ 

ʢʫʨʩʦʚ ʘʥʛʣʠʡʩʢʦʛʦ ʷʟʳʢʘ, ʧʨʝʜʩʪʘʚʣʝʥʥʳʭ ʚ ʨʘʟʣʠʯʥʳʭ ʬʦʨʤʘʪʘʭ, ʚʢʣʶʯʘʷ 

ʤʦʙʠʣʴʥʳʝ ʧʨʠʣʦʞʝʥʠʷ. ɺ ʢʘʯʝʩʪʚʝ ʧʨʠʤʝʨʘ ʫʩʧʝʰʥʦʛʦ ʦʧʳʪʘ ʤʦʞʥʦ ʧʨʠʚʝʩʪʠ 

ʧʨʠʤʝʥʝʥʠʝ ʙʝʩʧʣʘʪʥʦʛʦ ʤʦʙʠʣʴʥʦʛʦ ʧʨʠʣʦʞʝʥʠʷ Duolingo, ʢʦʪʦʨʦʝ 

ʭʘʨʘʢʪʝʨʠʟʫʝʪʩʷ ʠʥʪʝʨʘʢʪʠʚʥʳʤ ʠʥʪʝʨʬʝʡʩʦʤ, ʠʛʨʦʚʳʤʠ ʤʝʭʘʥʠʢʘʤʠ ʠ 

ʚʦʟʤʦʞʥʦʩʪʴʶ ʦʪʩʣʝʞʠʚʘʥʠʷ ʠʥʜʠʚʠʜʫʘʣʴʥʦʛʦ ʧʨʦʛʨʝʩʩʘ. ɼʘʥʥʦʝ ʧʨʠʣʦʞʝʥʠʝ 

ʧʦʟʚʦʣʷʝʪ ʦʙʫʯʘʶʱʠʤʩʷ ʨʘʟʚʠʚʘʪʴ ʥʘʚʳʢʠ ʚʦʩʧʨʠʷʪʠʷ ʨʝʯʠ ʥʘ ʩʣʫʭ, ʯʪʝʥʠʷ, 

ʧʠʩʴʤʘ ʠ ʛʦʚʦʨʝʥʠʷ ʚ ʫʚʣʝʢʘʪʝʣʴʥʦʡ ʬʦʨʤʝ. ɺʘʞʥʦ ʦʪʤʝʪʠʪʴ, ʯʪʦ ʠʩʧʦʣʴʟʦʚʘʥʠʝ 

ʜʘʥʥʦʛʦ ʠʥʩʪʨʫʤʝʥʪʘ, ʥʘʨʷʜʫ ʩ ʜʨʫʛʠʤʠ ʤʝʪʦʜʘʤʠ, ʩʧʦʩʦʙʩʪʚʦʚʘʣʦ ʩʦʟʜʘʥʠʶ 

ʟʜʦʨʦʚʦʡ ʢʦʥʢʫʨʝʥʪʥʦʡ ʩʨʝʜʳ ʚ ʫʯʝʙʥʦʡ ʛʨʫʧʧʝ. ʉʦʨʝʚʥʦʚʘʪʝʣʴʥʳʡ ʘʩʧʝʢʪ, 

ʧʨʠʩʫʱʠʡ ʜʘʥʥʦʡ ʧʣʘʪʬʦʨʤʝ, ʩʪʠʤʫʣʠʨʫʝʪ ʦʙʫʯʘʶʱʠʭʩʷ ʢ ʘʢʪʠʚʥʦʤʫ ʫʯʘʩʪʠʶ 

ʚ ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʤ ʧʨʦʮʝʩʩʝ, ʧʦʚʳʰʘʝʪ ʤʦʪʠʚʘʮʠʶ ʢ ʠʟʫʯʝʥʠʶ ʘʥʛʣʠʡʩʢʦʛʦ 

ʷʟʳʢʘ ʠ ʩʧʦʩʦʙʩʪʚʫʝʪ ʙʦʣʝʝ ʵʬʬʝʢʪʠʚʥʦʤʫ ʫʩʚʦʝʥʠʶ ʤʘʪʝʨʠʘʣʘ. 

ɺʩʝ ʤʝʪʦʜʳ, ʧʨʠʚʝʜʝʥʥʳʝ ʚ ʜʘʥʥʦʡ ʩʪʘʪʴʝ, ʥʝʩʤʦʪʨʷ ʥʘ ʠʭ ʠʩʧʦʣʴʟʦʚʘʥʠʝ 

ʚ ʨʘʤʢʘʭ ʦʩʚʦʝʥʠʷ ʜʦʧʦʣʥʠʪʝʣʴʥʳʭ ʦʙʱʝʦʙʨʘʟʦʚʘʪʝʣʴʥʳʭ ʦʙʱʝʨʘʟʚʠʚʘʶʱʠʭ 

ʧʨʦʛʨʘʤʤʘʭ ʪʝʭʥʠʯʝʩʢʦʡ ʥʘʧʨʘʚʣʝʥʥʦʩʪʠ, ʚ ʦʧʨʝʜʝʣʝʥʥʦʡ ʩʪʝʧʝʥʠ 

ʩʧʦʩʦʙʩʪʚʫʶʪ ʨʘʟʚʠʪʠʶ ʧʨʘʢʪʠʯʝʩʢʠʭ ʥʘʚʳʢʦʚ ʫ ʦʙʫʯʘʶʱʠʭʩʷ ʯʪʝʥʠʷ 

ʪʝʭʥʠʯʝʩʢʦʡ ʣʠʪʝʨʘʪʫʨʳ, ʚʢʣʶʯʘʷ ʠʥʩʪʨʫʢʮʠʠ, ʦʚʣʘʜʝʥʠʶ ʨʘʟʣʠʯʥʳʤʠ ʚʠʜʘʤʠ 

ʯʪʝʥʠʷ ʥʘ ʘʥʛʣʠʡʩʢʦʤ ʷʟʳʢʝ, ʨʘʩʰʠʨʝʥʠʶ ʩʣʦʚʘʨʥʦʛʦ ʟʘʧʘʩʘ, ʘ ʪʘʢʞʝ ʦʙʫʯʝʥʠʶ 

ʥʘʫʯʥʦ-ʪʝʭʥʠʯʝʩʢʦʡ ʣʝʢʩʠʢʝ. 
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Techniques and Methods of Teaching a Foreign Language  

to Students with Different Types of Hemispheric Asymmetry 

Abstract: In order to achieve high results in teaching a foreign language, teachers need to 

take into account the psychophysiological characteristics of students, first of all, the severity of 

studentsô hemispheric asymmetry (HAS). For students with varying degrees of HAS, the teacher 

should use different techniques and methods.  

Keywords: hemispheric asymmetry, learning, foreign language. 

 

The modern paradigm of Russian education is a personal activity approach that 

considers each student not as a subject, but as an object of education and training. The 

student is an active participant of learning. Both he and teacher should focus on the 

studentôs learning style ï his learning strategy, which ensures his optimal effectiveness, 

based on individual (biological) features [1]. The short course ñTeach to learnò 

described earlier (ñFormation of an Individual Teaching Styleò) allows each student to 

identify, under the guidance of a teacher, a set of psychophysiological features of the 

cognitive sphere and master the types of activities, methods, techniques, and stages of 

learning that ensure the effectiveness of the bearers of this feature [2]. Our course, 

strictly speaking, is not innovative. Its individual facets have been considered in 

sufficient detail by other researchers [3; 4]. But, firstly, an integrated approach to the 

influence of studentsô cognitive characteristics on their learning of a foreign language 

has not been considered. Secondly, and most importantly, language teachers pay 
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insufficient attention to this approach. E.A. Smirnova-Bauer examined in the most 

detail the relationship of one of the individual psychological features ï 

interhemispheric asymmetry (HAS) ï with the study of a foreign language [5; 6]. She 

identified three types of mastering a foreign language: 

1. Communicative-speech type: guessing mode of perception, dominance of 

right-hemisphere signs of asymmetry, significant predominance of non-verbal 

intelligence. 

2. Cognitive-linguistic type: the analyzing way of perception, the dominance of 

the left hemisphere, the predominance of verbal intelligence. 

3. Mixed type: it combines the components of two extreme types of mastery  

[5; 6]. 

These types, or strategies of language acquisition have a psychological nature. 

On the one hand, it covers the sphere of interpersonal relations, active interaction of 

participants in joint activities (communicative and speech aspects). On the other hand, 

it concerns the sphere of active assimilation of information, knowledge, formation of 

skills and abilities (cognitive and linguistic aspects). In general, it can be argued that 

the communicative components of language abilities, as well as some personal 

characteristics, are related to the functioning of the right hemisphere of the brain. At 

the same time, cognitive and linguistic abilities reveal close, statistically significant 

links with left-hemisphere dominance [3, 4]. 

The owners of the both ways of language acquisition can achieve high results 

using different means and strategies. At the same time, it turns out that the traditional 

methods of language teaching, which is based on rational and logical grammatical 

methods, puts representatives of these typological groups in different conditions. They 

learn the language differently.  

For students with a predominant right hemisphere of the brain, it is difficult  to 

perceive languages as a coherent system. Analytical work turns out to be a torment for 

them, especially if they have to study the rules. In such situations, they have to 

constantly learn new information. Detailed analysis of texts or exercises irritates and 

tires them. As a rule, they intuitively understand the content and want to use the 

knowledge and ideas they have gained to create their own statements, rather than 

discussing what has already been said before. Therefore, scrupulous work on exercises 

that do not involve expressing one's opinion, but require substituting what is already 

known, proves to be of little use and reduces their motivation to learn. 

Left-brainers experience difficulties when it is necessary to show imagination or 

creativity. They need clear instructions, but if they are not available, the student will 

feel helpless. It is also extremely difficult for them to create something of their own 

without relying on an example or a sample. For them, language is a system that operates 
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according to its own rules. But it is difficult  for them to grasp the whole picture, so 

they focus on studying individual elements, such as grammar, vocabulary, and listening 

comprehension [7]. 

Speaking about left- and right-hemisphere groups of students, we should not 

forget about the teachers, who may also belong to one type or another. If a teacher has 

a pronounced HAS, he will intuitively pay more attention to the method of teaching 

that satisfies his own psychophysiological type. For example, some teachers pay too 

much attention to grammar to the detriment of free language communication. If the 

teacher's hemispheric asymmetry is not pronounced (he is "equally hemispheric"), then 

he does not need to correct teaching methods. 

In groups dominated by right-hemisphere students, regardless of the academic 

preferences of the teacher, any activity becomes synthetic. In this case, left-hemisphere 

students fall into the risk group. On the contrary, in groups with a predominance of 

left-hemisphere students, people of the right-hemisphere type of thinking "get bogged 

down" in details, especially if the teacher also belongs to this analytical type. As we 

know, the curriculum has an abstract linear character. 

Let's consider the main method of a differentiated approach in teaching foreign 

languages [5ï9]. 

RIGHT-HEMISPHERE LEARNERS LEFT-HEMISPHERE LEARNERS 

Intuitive way Rational-logical way 

reading whole texts reading part after part 

text method of learning words using dictionary and cards 

imaginative representations learning rules, constructions 

role plays teaching others 

visual aids (films) audio aids (listening) 

lesson checks after lesson checks 

quick response activity delayed response activity 

spelling tasks error detecting tasks 

acting out multiple repetition 

text synthesis text comparison 

immersion in the environment splitting texts 

Thus, we believe that a foreign language teacher should know the extent of his 

interhemispheric asymmetry and, accordingly, analyze his teaching style and, possibly, 

make adjustments. He will also benefit greatly from identifying the severity of HAS 
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among students, or at least the types prevailing in the group. The easiest, shortest and 

most interesting way to establish it is by the method described by I.S. Kletsina or 

others. In any case, taking into account the severity of the HASs of the teacher and 

students will help to increase the interest and effectiveness of foreign language classes. 

For this, the teacher must possess the full range of techniques and methods that ensure 

the effective presentation of educational material to speakers of various 

psychophysiological characteristics. 
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Nowadays, the linguistic culture is an indispensable condition of any 

economistôs working efficiency. Active professional community intercommunication, 

information and experience exchange have become absolutely necessary to maintain a 

newly acquired competitive position. Practically, it has become next to impossible to 

find an interesting, prestigious and well-paid job without a good command of at least 

one foreign language which is now a sort of password to a new world ï the one having 
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no borders and prejudices, but aimed at the creative searching and the implementation 

of its results [1]. 

Unfortunately, as it happens, the Russian language has not yet begun to be 

actively used in the field of business communication since this niche has long been 

occupied by English. Therefore, according to the HeadHunterôs 2022 survey, the higher 

is the level of a foreign language mastery, the bigger is the increasing number of 

employees using it in their day-to-day professional activities, especially those of senior 

managers and CEOs running big companies. HR-experts repeatedly stress the 

importance of knowing a foreign language since the number of employees who practise 

one even at intermediate or upper-intermediate level is as big as 25%, and those fluent ï 

45%. Employees fluent in two or three languages ï 55%, and those fluent in four or 

five ones ï 70%. 

It might also be worthwhile to recall such a critically important fact that salaries 

and fees of those who have managed to master a foreign language is 10 to 40% higher 

compared with their colleaguesô ones who have not [2]. The studentsô personal 

motivation to learn and brush up a foreign language is one of the main challenging and 

stimulating key factors in becoming a competitive expert in their professional field [3]. 

As is known, almost 90% of scientific articles on economics, finance, and logistics are 

published in foreign languages, mostly English. That is why the lecturersô main task is 

to teach students, as future economists, to read articles, abstracts, reviews etc. as well 

as to formulate their thoughts and ideas in a foreign language, maintaining their views 

in disputes with foreign experts.  

Taking into account that the communication technology has been simplified to 

such a degree that anyone can use it effortlessly, plenty of routine and repetitive tasks 

have also become much easier, thus leaving most of employeesô operating time to be 

devoted, instead, directly to their professional activities. As a result, the educational 

material (i.e. profession-oriented texts) can be exclusively focused on pure specialty 

topics, which makes it possible to interconnect the foreign language the students are 

learning with the concrete subject they major in.  

Self-study as a technology aimed at improving the educational efficiency 

depends to a great extent on the level of studentsô motivation. The very process of 

mastering any language is solidly based upon the inner personal motivation and 

effectiveness of the self-study itself. 

Out-of-class work can be integrated into the teaching process in compliance with 

the fields of professional, as well as linguistic activities which the bachelorôs program 

is oriented towards. Thus, for instance, it may be a sort of assignment aimed at 

acquiring new knowledge ï a search for bits of new information in a profession-

oriented text [4]. 
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Being the main pattern of communication and dissemination of information the 

text may be regarded as a template of the language practical usage [5]. Self-study of a 

major-related text may be realized in a number of forms, e.g. reading, translating [6], 

meticulously scrutinizing, or just brief scanning followed by summing up the results 

and their presentation before the fellow students and lecturer of the group.  

There are two key methods of studentsô self-study prepared and done out-of-

class ï case study and public presentation [7]. This paper focuses on the first one. 

The case-study method presupposes the following forms of work: (a) analysis of 

the given situation ï out-of-class work as individual home task, (b) discussion or even 

dispute ï in class, (c) the consensus approach to decision-making ï both in class and 

out-of-class. It is important to note one peculiar and rather an interesting feature of this 

method ï lack of the only correct answer. They may be plentiful, and all of them more 

or less correct, to some extent. Hence the axiom çall good decisions are made by 

consensusè. The following material is suggested as a slightly shortened template 

prepared for effective self-study. 

çAMERICA THE RISKY? (The results from an economic early-warning system) 

With an eye to the crises that have erupted in emerging markets in recent years, the clever 

economists at Lehman Brothers have produced a model to help prevent investors from losing their 

shirts again. The model, called Damocles (as in çsword ofè) is an early-warning signal. It puts 

together two indicators ï from external debt as a percentage of GDP to foreign reserves as a 

percentage of short-term debt ï to assess the overall riskiness of a country, which is expressed as an 

index. 

The choice of the factors, says the bank, involves theory and experience in equal measure; 

their weights are derived by looking at their contribution to crises in fifteen emerging-market 

economies since 2007. As is generally the way with such models, Damocles has worked well when 

tested on past crises: it would have predicted the Asian crisis of 2008, for example. In recent years, 

the index has fallen for just about every emerging market except South Africa. There is, however, a 

bigger exception, a country that is not normally bracketed in such company: Americaè. (Year-end 

accounts // The Economist. 2011. December 24th). 

Vocabulary notes 

Damocles sword  ɼʘʤʦʢʣʦʚ ʤʝʯ ['dÞmủ̠klI :z], [sẦ:d] 

early-warning system ʩʠʩʪʝʤʘ ʟʘʙʣʘʛʦʚʨʝʤʝʥʥʦʛʦ ʧʨʝʜʫʧʨʝʞʜʝʥʠʷ 

emerging market ʨʘʟʚʠʚʘʶʱʠʡʩʷ ʨʳʥʦʢ (ʬʠʥʘʥʩʦʚʳʡ ʨʳʥʦʢ ʩʪʨʘʥʳ ʩ 

ʨʘʟʚʠʚʘʶʱʝʡʩʷ ʵʢʦʥʦʤʠʢʦʡ) 

exception ʠʩʢʣʶʯʝʥʠʝ 

GDP (gross domestic product) ɺɺʇ (ʚʘʣʦʚʦʡ ʚʥʫʪʨʝʥʥʠʡ ʧʨʦʜʫʢʪ)  

to erupt ʟʜ. ʥʝʦʞʠʜʘʥʥʦ ʚʦʟʥʠʢʘʪʴ 

to losʝ one's shirt ʧʝʨʝʥ. ʧʦʪʝʨʷʪʴ ʧʦʩʣʝʜʥʝʝ, ʣʠʰʠʪʴʩʷ ʚʩʝʛʦ 

to bracket ʟʜ. ʫʧʦʤʠʥʘʪʴ, ʩʪʘʚʠʪʴ ʚ ʦʜʠʥ ʨʷʜ (ʯʪʦʙʳ 

ʧʦʜʯʝʨʢʥʫʪʴ ʩʭʦʜʩʪʚʦ ʠʣʠ ʦʙʱʥʦʩʪʴ) 

short-term ʢʨʘʪʢʦʩʨʦʯʥʳʡ 

with an eye (to smth.) ʟʜ. ʫʯʠʪʳʚʘʷ, ʠʤʝʷ ʚ ʚʠʜʫ (ʯʪʦ-ʣʠʙʦ). 
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Case questions: 1. Do economic crises erupt only in emerging markets? 2. What have 

economists at Lehman Brothers produced their model for? 3. Why did they call their model, 

Damocles? 4. Can this model predict economic crises in the future? 

Discussion questions: 1. What, in your opinion, can lead to the overall riskiness of a country? 

2. How can a countryôs external debt influence its GDP? 3. What economies are especially considered 

to be risky? Why? Case tasks: 1.Identify key points in the text and extract information from it to pass 

on to your partner. 2. Let your partner see whether the key points identified by you are the same as 

those covered in the texts. 3. Let him/her agree or disagree with you giving sound reasons. 

In practicing this method the lecturer should not play the role of an expert, but 

rather be a consultant who gives help and advice. Overall responsibility for the whole 

process of discussion lies with the student who carefully and to the last detail has 

prepared the text, questions and tasks on it to be fulfilled by other students. The fellow 

studentsô aid is dependent on a certain preparatory training being fulfilled by them in 

class beforehand. The lecturer, however, should also be ready to deal with 

unpredictable situations and answer unexpected and sudden questions. Undoubtedly, it 

will take lots of his time to get prepared for such a class, if he/she wants to be satisfied 

with its final results. 
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ɸʥʥʦʪʘʮʠʷ: ʅʘʠʙʦʣʝʝ ʵʬʬʝʢʪʠʚʥʦʡ ʚ ʧʨʦʮʝʩʩʝ ʦʙʫʯʝʥʠʷ ʠʥʦʩʪʨʘʥʥʦʤʫ ʷʟʳʢʫ 

ʷʚʣʷʝʪʩʷ ʧʨʘʢʪʠʢʘ ʝʛʦ ʠʟʫʯʝʥʠʷ ʩ ʫʯʝʪʦʤ ʢʦʥʪʝʢʩʪʘ. ʈʘʩʰʠʨʝʥʠʝ ʢʨʫʛʦʟʦʨʘ ʠ ʫʛʣʫʙʣʝʥʠʝ 

ʟʥʘʥʠʡ ï ʥʝʦʙʲʝʤʣʝʤʘʷ ʯʘʩʪʴ ʦʙʫʯʝʥʠʷ ʧʝʨʝʚʦʜʫ, ʢʘʢ ʧʠʩʴʤʝʥʥʦʤʫ, ʪʘʢ ʠ ʫʩʪʥʦʤʫ, ʧʦʩʢʦʣʴʢʫ 

ʦʪ ʧʝʨʝʚʦʜʯʠʢʘ ʦʞʠʜʘʝʪʩʷ ʧʝʨʝʜʘʯʘ ʥʝ ʪʦʣʴʢʦ ʩʦʜʝʨʞʘʥʠʷ ʩ ʦʜʥʦʛʦ ʷʟʳʢʘ ʥʘ ʜʨʫʛʦʡ, ʥʦ ʠ 

ʵʤʦʮʠʦʥʘʣʴʥʦʛʦ, ʧʩʠʭʦʣʦʛʠʯʝʩʢʦʛʦ ʬʦʥʘ, ʘ ʪʘʢʞʝ ʦʮʝʥʦʯʥʦʩʪʠ ʚʳʩʢʘʟʘʥʥʳʭ ʩʫʞʜʝʥʠʡ. 

ʈʝʘʣʠʟʘʮʠʷ ʢʦʤʤʫʥʠʢʘʪʠʚʥʦʡ ʩʠʪʫʘʮʠʠ, ʩʦʟʜʘʚʘʝʤʦʡ ʘʚʪʦʨʦʤ, ʧʦʣʥʦʩʪʴʶ ʟʘʚʠʩʠʪ ʦʪ 

ʨʘʟʥʦʩʪʦʨʦʥʥʝʡ ʧʦʜʛʦʪʦʚʢʠ ʙʫʜʫʱʝʛʦ ʧʝʨʝʚʦʜʯʠʢʘ ʠ ʫʤʝʥʠʷ ʚʳʙʨʘʪʴ ʫʩʧʝʰʥʫʶ ʩʪʨʘʪʝʛʠʶ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʧʨʝʧʦʜʘʚʘʥʠʝ ʘʥʛʣʠʡʩʢʦʛʦ ʷʟʳʢʘ, ʧʨʘʢʪʠʢʘ ʧʝʨʝʚʦʜʘ, 

ʢʦʤʤʫʥʠʢʘʮʠʷ, ʣʠʥʛʚʦʢʫʣʴʪʫʨʘ 
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ɺ ʧʨʦʮʝʩʩʝ ʩʦʚʝʨʰʝʥʩʪʚʦʚʘʥʠʷ ʧʨʘʢʪʠʢʠ ʧʝʨʝʚʦʜʘ, ʢʘʢ ʠ ʧʨʠ ʠʟʫʯʝʥʠʠ 

ʠʥʦʩʪʨʘʥʥʦʛʦ ʷʟʳʢʘ ʚ ʮʝʣʦʤ, ʚʘʞʥʦʝ ʟʥʘʯʝʥʠʝ ʠʤʝʝʪ ʛʦʪʦʚʥʦʩʪʴ ʩʪʫʜʝʥʪʘ ʥʝ 

ʪʦʣʴʢʦ ʢ ʧʨʘʚʠʣʴʥʦʡ ʧʝʨʝʜʘʯʝ ʩʦʜʝʨʞʘʥʠʷ ʚʳʩʢʘʟʳʚʘʥʠʷ ʥʘ ʷʟʳʢʝ ʦʨʠʛʠʥʘʣʘ, ʥʦ 

ʠ ʫʤʝʥʠʝ ʘʜʘʧʪʠʨʦʚʘʪʴ ʩʦʟʜʘʥʥʳʡ ʠʤ ʪʝʢʩʪ ʧʝʨʝʚʦʜʘ ʢ ʩʠʪʫʘʮʠʠ ʦʙʱʝʥʠʷ, 

ʧʨʠʜʘʪʴ ʝʤʫ ʩʦʦʪʚʝʪʩʪʚʫʶʱʫʶ ʩʪʠʣʠʩʪʠʯʝʩʢʫʶ ʦʢʨʘʩʢʫ, ʵʤʦʮʠʦʥʘʣʴʥʳʡ ʬʦʥ ʠ 

ʧʝʨʝʜʘʪʴ ʣʠʥʛʚʦʢʫʣʴʪʫʨʥʳʝ ʦʩʦʙʝʥʥʦʩʪʠ. ʇʨʠ ʚʳʩʦʢʦʤ ʫʨʦʚʥʝ ʚʣʘʜʝʥʠʷ 

ʠʥʦʩʪʨʘʥʥʳʤ ʷʟʳʢʦʤ ʟʘʜʘʯʘ ʬʦʨʤʫʣʠʨʦʚʘʥʠʷ ʚʳʩʢʘʟʳʚʘʥʠʷ ʥʘ ʷʟʳʢʝ ʧʝʨʝʚʦʜʘ 

ʧʨʝʜʩʪʘʚʣʷʝʪ ʩʦʙʦʡ ʚʳʙʦʨ ʩʦʦʪʚʝʪʩʪʚʫʶʱʠʭ ʩʪʨʫʢʪʫʨʝ ʠ ʬʫʥʢʮʠʷʤ ʪʝʢʩʪʘ 

ʧʝʨʝʚʦʜʯʝʩʢʠʭ ʩʪʨʘʪʝʛʠʡ ʜʣʷ ʦʙʨʘʙʦʪʢʠ ʩʦʜʝʨʞʘʪʝʣʴʥʦ ʧʨʘʚʠʣʴʥʦʛʦ ʪʝʢʩʪʘ. 

ɼʘʥʥʘʷ ʮʝʣʴ ʧʦʟʚʦʣʷʝʪ ʩʪʫʜʝʥʪʘʤ ʧʨʠʤʝʥʷʪʴ ʚʘʨʠʘʥʪʠʚʥʦʩʪʴ ʥʘ ʫʨʦʚʥʝ ʣʝʢʩʠʢʠ 

ʠ ʛʨʘʤʤʘʪʠʢʠ ʠ ʚ ʢʦʥʝʯʥʦʤ ʠʪʦʛʝ ʜʝʣʘʪʴ ʵʪʦ ʜʦʩʪʘʪʦʯʥʦ ʙʳʩʪʨʦ.  
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ʇʨʠ ʦʙʫʯʝʥʠʠ ʧʝʨʝʚʦʜʫ ʚʦ ʛʣʘʚʫ ʫʛʣʘ ʩʪʘʚʠʪʩʷ ʟʘʜʘʯʘ ʧʦʣʫʯʝʥʠʷ 

ʢʦʤʤʫʥʠʢʘʪʠʚʥʦ ʨʘʚʥʦʮʝʥʥʦʛʦ ʦʨʠʛʠʥʘʣʫ ʪʝʢʩʪʘ ʥʘ ʷʟʳʢʝ ʧʝʨʝʚʦʜʘ, ʧʨʠ ʵʪʦʤ 

ʩʧʝʮʠʘʣʠʩʪʳ ʚ ʦʙʣʘʩʪʠ ʪʝʦʨʠʠ ʧʝʨʝʚʦʜʘ ʚʳʜʝʣʷʶʪ ʜʚʝ ʦʩʥʦʚʥʳʭ ʩʪʨʘʪʝʛʠʠ ï 

ʢʦʤʤʫʥʠʢʘʪʠʚʥʫʶ, ʦʩʥʦʚʘʥʥʫʶ ʥʘ ʩʦʟʜʘʥʠʠ ʘʥʘʣʦʛʠʯʥʦʛʦ ʚʦʩʧʨʠʷʪʠʷ ʪʝʢʩʪʘ, ʠ 

ʩʝʤʘʥʪʠʯʝʩʢʫʶ, ʥʘʮʝʣʝʥʥʫʶ ʥʘ ʧʝʨʝʜʘʯʫ ʢʦʥʪʝʢʩʪʫʘʣʴʥʦʛʦ ʟʥʘʯʝʥʠʷ ʦʨʠʛʠʥʘʣʘ 

[1, ʩ. 248ï250]. ʇʨʘʛʤʘʪʠʯʝʩʢʠʝ ʠ ʢʦʤʤʫʥʠʢʘʪʠʚʥʦ-ʬʫʥʢʮʠʦʥʘʣʴʥʳʝ ʩʚʦʡʩʪʚʘ 

ʧʨʠʩʫʱʠ ʣʶʙʦʤʫ ʪʝʢʩʪʫ, ʭʦʪʷ ʠ ʚ ʨʘʟʥʦʡ ʩʪʝʧʝʥʠ. ʈʘʟʥʦʦʙʨʘʟʠʝ ʧʨʠʤʝʥʷʝʤʳʭ ʥʘ 

ʟʘʥʷʪʠʷʭ ʤʘʪʝʨʠʘʣʦʚ ʨʘʟʚʠʚʘʝʪ ʥʘʚʳʢʠ ʙʳʩʪʨʦʛʦ ʦʧʨʝʜʝʣʝʥʠʷ ʦʩʦʙʝʥʥʦʩʪʝʡ 

ʪʝʢʩʪʘ ʠ ʚʳʙʦʨʘ ʩʪʨʘʪʝʛʠʠ, ʫʤʝʥʠʝ ʘʜʘʧʪʠʨʦʚʘʪʴ ʧʝʨʝʚʦʜ ʢ ʦʩʦʙʝʥʥʦʩʪʷʤ 

ʘʫʜʠʪʦʨʠʠ, ʧʦʟʚʦʣʷʝʪ ʤʘʢʩʠʤʘʣʴʥʦ ʩʦʢʨʘʪʠʪʴ ʚʨʝʤʷ ʥʘ ʧʨʠʥʷʪʠʝ ʧʝʨʝʚʦʜʯʝʩʢʠʭ 

ʨʝʰʝʥʠʡ ʙʝʟ ʧʦʪʝʨʠ ʢʘʯʝʩʪʚʘ. 

ɺ ʨʘʤʢʘʭ ʫʯʝʙʥʳʭ ʟʘʥʷʪʠʡ ʚʳʩʦʢʫʶ ʨʝʟʫʣʴʪʘʪʠʚʥʦʩʪʴ ʧʦʢʘʟʳʚʘʝʪ ʤʝʪʦʜ 

ʧʝʨʝʚʦʜʘ ʪʝʢʩʪʘ ʜʣʷ ʨʘʟʥʳʭ ʢʦʤʤʫʥʠʢʘʪʠʚʥʳʭ ʩʠʪʫʘʮʠʡ: ʜʣʷ ʜʝʪʩʢʦʡ ʢʘʪʝʛʦʨʠʠ, 

ʜʣʷ ʥʘʫʯʥʦʛʦ ʩʦʦʙʱʝʩʪʚʘ, ʜʣʷ ʧʦʧʫʣʷʨʥʦʡ ʧʝʨʝʜʘʯʠ, ʠ ʪ.ʜ. ʇʨʘʢʪʠʢʫʷʩʴ ʚ ʚʳʙʦʨʝ 

ʩʦʦʪʚʝʪʩʪʚʫʶʱʝʡ ʩʠʪʫʘʮʠʠ ʣʝʢʩʠʢʠ, ʩʣʫʰʘʷ ʜʨʫʛ ʜʨʫʛʘ, ʩʦʩʪʘʚʣʷʷ 

ʩʠʥʦʥʠʤʠʯʝʩʢʠʝ ʨʷʜʳ, ʩʪʫʜʝʥʪʳ ʥʝ ʪʦʣʴʢʦ ʨʘʩʰʠʨʷʶʪ ʩʣʦʚʘʨʥʳʡ ʟʘʧʘʩ, ʥʦ ʠ 

ʘʢʪʠʚʥʦ ʧʨʠʤʝʥʷʶʪ ʨʘʟʣʠʯʥʳʝ ʩʪʠʣʠʩʪʠʯʝʩʢʠʝ ʧʨʠʝʤʳ, ʩʦʚʝʨʰʝʥʩʪʚʫʷ, ʚ ʪʦʤ 

ʯʠʩʣʝ, ʠ ʥʘʚʳʢ ʠʩʧʦʣʴʟʦʚʘʥʠʷ ʨʦʜʥʦʛʦ ʷʟʳʢʘ. 

ʆʜʥʦʡ ʠʟ ʚʘʞʥʳʭ ʩʦʚʨʝʤʝʥʥʳʭ ʪʝʥʜʝʥʮʠʡ ʷʚʣʷʝʪʩʷ ʦʙʫʯʝʥʠʝ ʧʝʨʝʚʦʜʫ ʚ 

ʨʘʤʢʘʭ ʢʦʤʤʫʥʠʢʘʪʠʚʥʦʛʦ ʧʦʜʭʦʜʘ, ʘʢʪʠʚʠʟʠʨʫʷ ʢʨʝʘʪʠʚʥʦʝ ʤʳʰʣʝʥʠʝ 

ʩʪʫʜʝʥʪʘ, ʩʘʤʦʩʪʦʷʪʝʣʴʥʦʝ ʧʨʠʥʷʪʠʝ ʠʤ ʧʝʨʝʚʦʜʯʝʩʢʠʭ ʨʝʰʝʥʠʡ ʚ ʫʩʣʦʚʠʷʭ 

ʠʥʪʝʨʘʢʪʠʚʥʦʛʦ ʦʙʱʝʥʠʷ [2, ʩ. 46]. ɺ ʭʦʜʝ ʧʨʘʢʪʠʯʝʩʢʠʭ ʟʘʥʷʪʠʡ ʩʪʫʜʝʥʪʳ ʤʦʛʫʪ 

ʩʦʨʝʚʥʦʚʘʪʴʩʷ ʥʘ ʩʢʦʨʦʩʪʴ, ʢʘʯʝʩʪʚʦ, ʘʜʝʢʚʘʪʥʦʩʪʴ ʧʝʨʝʚʦʜʘ, ʩʨʘʚʥʠʚʘʷ 

ʚʘʨʠʘʥʪʳ ʚ ʛʨʫʧʧʝ ʧʦ ʨʘʟʣʠʯʥʳʤ ʢʨʠʪʝʨʠʷʤ, ʚʳʙʠʨʘʷ ʥʘʠʣʫʯʰʝʝ ʩʦʦʪʥʦʰʝʥʠʝ ʚ 

ʟʘʚʠʩʠʤʦʩʪʠ ʦʪ ʢʦʤʤʫʥʠʢʘʪʠʚʥʦʡ ʩʠʪʫʘʮʠʠ. ɺʘʞʥʦ, ʯʪʦ ʧʨʠ ʵʪʦʤ ʦʥʠ ʥʝ ʪʦʣʴʢʦ 

ʚʠʜʷʪ ʫʜʘʯʥʳʝ ʧʨʠʤʝʨʳ, ʥʦ ʠ ʘʥʘʣʠʟʠʨʫʶʪ ʥʝʫʜʘʯʥʳʝ, ʫʯʘʪʩʷ ʠʭ ʢʦʨʨʝʢʪʠʨʦʚʘʪʴ 

ʠ ʧʦʩʪʝʧʝʥʥʦ ʚʦʩʧʨʠʥʠʤʘʶʪ ʤʝʭʘʥʠʟʤ ʫʩʧʝʰʥʦʛʦ ʧʝʨʝʚʦʜʘ. 

ʄ.ʄ. ɹʦʨʠʰʘʥʩʢʘʷ ʠ ʄ.ɸ. ʂʫʨʙʘʢʦʚʘ ʫʢʘʟʳʚʘʶʪ, ʯʪʦ ʧʨʠ ʦʙʫʯʝʥʠʠ 

ʧʝʨʝʚʦʜʯʠʢʦʚ ʥʝʦʙʭʦʜʠʤʦ ʨʘʩʧʨʝʜʝʣʷʪʴ ʨʘʙʦʪʫ ʥʘ ʥʝʩʢʦʣʴʢʦ ʵʪʘʧʦʚ, ʘ ʥʘ 

ʧʨʝʜʚʘʨʠʪʝʣʴʥʦʤ ʵʪʘʧʝ ʚʘʞʥʦ ʧʨʘʚʠʣʴʥʦ ʥʘʩʪʨʦʠʪʴʩʷ ʥʘ ʩʦʜʝʨʞʘʥʠʝ ʪʝʢʩʪʘ ʠ ʝʛʦ 

ʪʝʤʘʪʠʢʫ, ʯʪʦʙʳ ʩʜʝʣʘʪʴ ʧʨʘʚʠʣʴʥʳʡ ʚʳʙʦʨ ʣʝʢʩʠʯʝʩʢʦʛʦ ʧʣʘʩʪʘ, ʘ ʟʘʪʝʤ ʠ 

ʩʪʠʣʠʩʪʠʯʝʩʢʦʛʦ ʦʬʦʨʤʣʝʥʠʷ [3, ʩ. 77ï79]. ɼʝʡʩʪʚʠʪʝʣʴʥʦ, ʧʨʝʜʧʝʨʝʚʦʜʯʝʩʢʠʡ 

ʘʥʘʣʠʟ ʧʦʤʦʛʘʝʪ ʧʨʠ ʚʳʙʦʨʝ ʩʪʨʘʪʝʛʠʠ, ʧʦʵʪʦʤʫ ʧʨʠ ʘʥʘʣʠʟʝ ʠ ʦʙʩʫʞʜʝʥʠʠ ʥʘ 

ʟʘʥʷʪʠʠ ʥʝʚʝʨʥʳʭ ʩʪʨʘʪʝʛʠʯʝʩʢʠʭ ʨʝʰʝʥʠʡ ʦʩʦʙʫʶ ʵʬʬʝʢʪʠʚʥʦʩʪʴ ʠʤʝʶʪ ʪʝ 

ʩʠʪʫʘʮʠʠ, ʢʦʛʜʘ ʦʰʠʙʦʢ ʤʦʞʥʦ ʙʳʣʦ ʠʟʙʝʞʘʪʴ ʥʘ ʧʝʨʚʦʥʘʯʘʣʴʥʦʤ ʵʪʘʧʝ. 

ʂʘʯʝʩʪʚʝʥʥʳʡ ʧʝʨʝʚʦʜ ʥʝʚʦʟʤʦʞʝʥ ʙʝʟ ʫʯʝʪʘ ʤʝʞʢʫʣʴʪʫʨʥʦʛʦ, ʷʟʳʢʦʚʦʛʦ, 

ʠʜʝʦʣʦʛʠʯʝʩʢʦʛʦ, ʩʦʮʠʘʣʴʥʦʛʦ ʘʩʧʝʢʪʘ, ʘ ʪʘʢʞʝ ʚʨʝʤʝʥʠ ʩʦʟʜʘʥʠʷ ʪʝʢʩʪʘ ʥʘ 

ʷʟʳʢʝ ʦʨʠʛʠʥʘʣʘ. ʅ.ɺ. ʐʫʣʴʜʝʰʦʚʘ ʥʘʧʦʤʠʥʘʝʪ, ʯʪʦ ʨʝʟʫʣʴʪʘʪ ʧʝʨʝʚʦʜʘ 
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ʦʧʨʝʜʝʣʷʝʪʩʷ ʷʟʳʢʦʚʳʤʠ ʠ ʢʫʣʴʪʫʨʥʳʤʠ ʨʘʟʣʠʯʠʷʤʠ ʥʘʨʘʚʥʝ ʩ 

ʢʦʤʤʫʥʠʢʘʪʠʚʥʦʡ ʩʠʪʫʘʮʠʝʡ [4, ʩ. 319]. ʆʩʦʙʝʥʥʦʩʪʴ ʪʦʡ ʩʠʪʫʘʮʠʠ, ʚ ʢʦʪʦʨʦʡ 

ʥʘʭʦʜʠʣʩʷ ʘʚʪʦʨ ʪʝʢʩʪʘ, ʘ ʪʘʢʞʝ ʝʛʦ ʢʦʤʤʫʥʠʢʘʪʠʚʥʫʶ ʮʝʣʴ ʥʝʦʙʭʦʜʠʤʦ 

ʦʧʨʝʜʝʣʠʪʴ ʠ ʦʮʝʥʠʪʴ ʚ ʧʨʦʮʝʩʩʝ ʧʝʨʝʚʦʜʘ, ʯʪʦʙʳ ʧʨʘʚʠʣʴʥʦ ʩʬʦʨʤʠʨʦʚʘʪʴ 

ʧʝʨʝʚʦʜʯʝʩʢʫʶ ʩʪʨʘʪʝʛʠʶ, ʯʝʤʫ ʪʘʢʞʝ ʥʝʦʙʭʦʜʠʤʦ ʥʘʫʯʠʪʴʩʷ, ʧʦʣʫʯʠʚ 

ʧʨʘʢʪʠʯʝʩʢʠʝ ʥʘʚʳʢʠ. ʇʨʠ ʨʝʘʣʠʟʘʮʠʠ ʜʘʥʥʦʡ ʟʘʜʘʯʠ ʚʘʞʥʫʶ ʨʦʣʴ ʚʳʧʦʣʥʷʶʪ 

ʧʨʘʢʪʠʯʝʩʢʠʝ ʟʘʥʷʪʠʷ ʩ ʨʘʩʧʨʝʜʝʣʝʥʠʝʤ ʨʦʣʝʡ, ʢʦʪʦʨʳʝ ʧʦʤʦʛʘʶʪ ʩʦʟʜʘʪʴ 

ʨʝʘʣʠʩʪʠʯʥʦʝ ʢʦʤʤʫʥʠʢʘʪʠʚʥʦʝ ʧʨʦʩʪʨʘʥʩʪʚʦ ʚ ʫʯʝʙʥʦʡ ʘʫʜʠʪʦʨʠʠ. 

ʆ ʥʝʦʙʭʦʜʠʤʦʩʪʠ ʧʨʦʚʦʜʠʪʴ ʘʥʘʣʠʟ ʪʝʢʩʪʘ, ʯʪʦʙʳ ʩʦʟʜʘʪʴ ʘʜʝʢʚʘʪʥʳʡ ʠ 

ʦʜʥʦʚʨʝʤʝʥʥʦ ʵʢʚʠʚʘʣʝʥʪʥʳʡ ʧʝʨʝʚʦʜ, ʧʠʰʝʪ ʠ ʃ.ɺ. ʉʫʩʣʦʚʘ, ʦʪʤʝʯʘʷ, ʯʪʦ, 

ʥʘʨʘʚʥʝ ʩ ʦʪʨʘʙʦʪʢʦʡ ʪʝʭʥʠʢʠ ʧʝʨʝʚʦʜʘ, ʥʝʦʙʭʦʜʠʤʦ ʨʘʟʚʠʚʘʪʴ ʫʤʝʥʠʝ 

ʘʥʘʣʠʟʠʨʦʚʘʪʴ ʪʝʢʩʪ ʢʘʢ ʦʨʠʛʠʥʘʣʴʥʦʛʦ ʧʨʦʠʟʚʝʜʝʥʠʷ, ʪʘʢ ʠ ʝʛʦ ʧʝʨʝʚʦʜʘ ʩ 

ʧʦʟʠʮʠʠ ʢʦʥʪʝʢʩʪʫʘʣʴʥʳʭ, ʜʠʩʢʫʨʩʠʚʥʳʭ ʠ ʧʨʘʛʤʘʪʠʯʝʩʢʠʭ ʘʩʧʝʢʪʦʚ [5, ʩ. 316]. 

ɺʳʙʠʨʘʷ ʤʝʞʜʫ ʘʜʝʢʚʘʪʥʦʩʪʴʶ ʠ ʵʢʚʠʚʘʣʝʥʪʥʦʩʪʴʶ ʧʝʨʝʚʦʜʘ, ʉ.ʀ. ʃʘʪʳʰʝʚʘ ʠ 

ʉ.ɺ. ʈʦʤʘʥʦʚʘ ʨʫʢʦʚʦʜʩʪʚʫʶʪʩʷ ʢʦʤʤʫʥʠʢʘʪʠʚʥʦʡ ʮʝʣʴʶ ʜʣʷ ʦʧʨʝʜʝʣʝʥʠʷ 

ʜʦʧʫʩʪʠʤʦʛʦ ʨʘʩʭʦʞʜʝʥʠʷ ʪʦʡ ʠʣʠ ʠʥʦʡ ʩʦʩʪʘʚʣʷʶʱʝʡ, ʥʦ ʧʦʜʯʝʨʢʠʚʘʶʪ, ʯʪʦ 

ʜʦʩʪʠʞʝʥʠʝ ʤʘʢʩʠʤʘʣʴʥʦ ʚʦʟʤʦʞʥʦʛʦ ʩʦʦʪʚʝʪʩʪʚʠʷ ʷʚʣʷʝʪʩʷ ʧʝʨʚʦʩʪʝʧʝʥʥʦʡ 

ʟʘʜʘʯʝʡ ʧʝʨʝʚʦʜʯʠʢʘ [6, ʩ. 64-65]. ʌʦʥʦʚʳʝ ʟʥʘʥʠʷ ʦ ʣʠʥʛʚʦʢʫʣʴʪʫʨʝ ʧʦʟʚʦʣʷʶʪ 

ʧʝʨʝʚʦʜʯʠʢʫ ʤʘʢʩʠʤʘʣʴʥʦ ʘʜʝʢʚʘʪʥʦ ʧʝʨʝʜʘʪʴ ʥʝ ʪʦʣʴʢʦ ʩʦʜʝʨʞʘʥʠʝ ʪʝʢʩʪʘ, ʚ 

ʪʦʤ ʯʠʩʣʝ ʠ ʙʝʟʵʢʚʠʚʘʣʝʥʪʥʫʶ ʣʝʢʩʠʢʫ, ʥʦ ʠ ʦʮʝʥʦʯʥʳʝ ʭʘʨʘʢʪʝʨʠʩʪʠʢʠ, 

ʵʤʦʮʠʦʥʘʣʴʥʦʝ ʚʦʩʧʨʠʷʪʠʝ ʠ ʥʘʮʠʦʥʘʣʴʥʳʡ ʢʦʣʦʨʠʪ. 

ʅʝ ʤʝʥʝʝ ʟʥʘʯʠʤ ʠ ʟʘʚʝʨʰʘʶʱʠʡ ʵʪʘʧ ʧʝʨʝʚʦʜʘ ï ʨʝʜʘʢʪʠʨʦʚʘʥʠʝ. 

ʆ.ɺ. ʄʘʢʩʶʪʠʥʘ ʦʪʤʝʯʘʝʪ, ʯʪʦ ʧʦʩʪʧʝʨʝʚʦʜʯʝʩʢʦʤʫ ʘʥʘʣʠʟʫ ʫʜʝʣʷʝʪʩʷ 

ʥʝʜʦʩʪʘʪʦʯʥʦ ʚʨʝʤʝʥʠ, ʘ ʝʛʦ ʨʝʟʫʣʴʪʘʪ ʥʘʧʨʷʤʫʶ ʚʣʠʷʝʪ ʥʘ ʢʘʯʝʩʪʚʦ ʧʝʨʝʚʦʜʘ [7, 

ʩ. 108ï109]. ʀʤʝʥʥʦ ʨʘʟʙʦʨ ʚʘʨʠʘʪʠʚʥʦʩʪʠ, ʨʘʙʦʪʘ ʩ çʥʝʫʜʘʯʥʳʤʠè ʚʘʨʠʘʥʪʘʤʠ, 

ʘʥʘʣʠʟ ʚʦʟʤʦʞʥʳʭ ʠ ʥʘʠʣʫʯʰʠʭ ʩʪʨʘʪʝʛʠʡ ʫʯʠʪ ʙʫʜʫʱʠʭ ʧʝʨʝʚʦʜʯʠʢʦʚ ʩʪʦʣʴʢʦ 

ʚʘʞʥʦʤʫ ʥʘʚʳʢʫ ʨʝʜʘʢʪʠʨʦʚʘʥʠʷ. 

ʇʨʦʮʝʩʩ ʧʝʨʝʚʦʜʘ ï ʵʪʦ ʥʝ ʪʦʣʴʢʦ ʫʤʝʥʠʝ ʧʨʠʤʝʥʠʪʴ ʥʘʚʳʢʠ, ʥʦ ʠ 

ʪʚʦʨʯʝʩʪʚʦ, ʩʣʝʜʦʚʘʪʝʣʴʥʦ, ʩʪʫʜʝʥʪʳ ʜʦʣʞʥʳ ʟʘ ʧʝʨʠʦʜ ʦʙʫʯʝʥʠʷ ʥʝ ʪʦʣʴʢʦ 

ʨʘʩʰʠʨʠʪʴ ʢʨʫʛʦʟʦʨ ʠ ʦʙʲʝʤ ʬʦʨʤʘʣʴʥʳʭ ʟʥʘʥʠʡ, ʥʦ ʠ ʨʘʩʢʨʳʪʴ ʚ ʩʝʙʝ 

ʪʚʦʨʯʝʩʢʠʡ ʧʦʪʝʥʮʠʘʣ. ʈʝʘʣʠʟʘʮʠʠ ʵʪʦʡ ʟʘʜʘʯʠ ʫʩʧʝʰʥʦ ʧʦʤʦʛʘʝʪ çʤʦʟʛʦʚʦʡ 

ʰʪʫʨʤè, ʢʦʣʣʝʢʪʠʚʥʦʝ ʨʘʩʩʫʞʜʝʥʠʝ. ʇʨʠ ʵʪʦʤ ʪʘʢʞʝ ʚʘʞʥʦ ʫʜʝʣʷʪʴ ʚʨʝʤʷ 

ʜʝʤʦʥʩʪʨʘʮʠʠ ʚʘʨʠʘʪʠʚʥʦʩʪʠ ʧʝʨʝʚʦʜʯʝʩʢʠʭ ʨʝʰʝʥʠʡ, ʘʥʘʣʠʟʫ ʦʰʠʙʦʢ. 

ɺʳʙʠʨʘʷ ʧʨʠ ʧʝʨʝʚʦʜʝ ʥʘʠʣʫʯʰʠʡ ʚʘʨʠʘʥʪ, ʩʪʫʜʝʥʪʳ ʥʝ ʪʦʣʴʢʦ ʫʯʘʪʩʷ ʦʩʦʟʥʘʥʥʦ 

ʧʨʠʤʝʥʷʪʴ ʦʧʨʝʜʝʣʝʥʥʳʝ ʪʨʘʥʩʬʦʨʤʘʮʠʠ ʠ ʬʦʨʤʫʣʠʨʦʚʘʪʴ ʤʳʩʣʴ, ʥʦ ʠ ʥʝ ʤʝʥʝʝ 

ʦʩʦʟʥʘʥʥʦ ʦʪʢʘʟʳʚʘʪʴʩʷ ʦʪ ʪʦʡ ʤʦʜʝʣʠ, ʢʦʪʦʨʘʷ ʠʭ ʥʝ ʫʩʪʨʘʠʚʘʝʪ, ʧʦʥʠʤʘʷ, ʯʪʦ 

ʠʤʝʶʪ ʥʘ ʵʪʦ ʧʨʘʚʦ.  
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ʈʦʣʴ ʦʙʫʯʘʶʱʠʭ ʠʥʪʝʨʘʢʪʠʚʥʳʭ ʤʝʨʦʧʨʠʷʪʠʡ ʥʘ ʟʘʥʷʪʠʷʭ ʦʯʝʥʴ ʚʝʣʠʢʘ. 

ʉʦʚʤʝʩʪʥʘʷ ʨʘʙʦʪʘ ʩʪʫʜʝʥʪʦʚ ʨʘʟʚʠʚʘʝʪ ʠʭ ʢʦʤʤʫʥʠʢʘʪʠʚʥʳʝ ʥʘʚʳʢʠ, 

ʧʨʠʤʝʥʝʥʠʝ ʢʦʪʦʨʳʭ, ʚ ʩʚʦʶ ʦʯʝʨʝʜʴ, ʫʣʫʯʰʘʝʪ ʢʘʯʝʩʪʚʦ ʧʝʨʝʚʦʜʘ ʢʘʞʜʦʛʦ ʠʟ 

ʥʠʭ. ʉʦʟʜʘʥʠʝ ʨʝʘʣʠʩʪʠʯʥʦʛʦ ʢʦʤʤʫʥʠʢʘʪʠʚʥʦʛʦ ʧʨʦʩʪʨʘʥʩʪʚʘ, ʜʝʤʦʥʩʪʨʘʮʠʷ 

ʚʘʨʠʘʪʠʚʥʦʩʪʠ, ʨʘʟʚʠʪʠʝ ʩʪʨʘʪʝʛʠʯʝʩʢʦʛʦ ʤʳʰʣʝʥʠʷ ʧʦʟʚʦʣʷʶʪ ʨʘʩʢʨʳʪʴ 

ʪʚʦʨʯʝʩʢʠʡ ʧʦʪʝʥʮʠʘʣ, ʫʣʫʯʰʠʪʴ ʧʘʤʷʪʴ ʠ ʩʬʦʨʤʠʨʦʚʘʪʴ ʙʫʜʫʱʝʛʦ ʧʝʨʝʚʦʜʯʠʢʘ 

ʢʘʢ ʠʥʪʝʛʨʠʨʦʚʘʥʥʫʶ ʯʘʩʪʴ ʥʝʩʢʦʣʴʢʠʭ ʣʠʥʛʚʦʢʫʣʴʪʫʨ, ʧʨʠʚʠʚʘʷ ʣʶʙʦʚʴ ʢ 

ʧʨʦʬʝʩʩʠʠ ʠ ʦʩʦʟʥʘʥʠʝ ʝʝ ʟʥʘʯʝʥʠʷ ʚ ʧʨʦʮʝʩʩʝ ʢʦʤʤʫʥʠʢʘʮʠʠ. 
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ɸʥʥʦʪʘʮʠʷ: ɼʘʥʥʘʷ ʩʪʘʪʴʷ ʧʨʝʜʩʪʘʚʣʷʝʪ ʦʙʟʦʨ ʭʫʜʦʞʝʩʪʚʝʥʥʦʡ ʠ ʥʘʫʯʥʦ-ʧʦʧʫʣʷʨʥʦʡ 

ʣʠʪʝʨʘʪʫʨʳ, ʢʦʪʦʨʘʷ ʤʦʞʝʪ ʙʳʪʴ ʠʩʧʦʣʴʟʦʚʘʥʘ ʥʘ ʟʘʥʷʪʠʷʭ ʧʦ ʘʥʛʣʠʡʩʢʦʤʫ ʷʟʳʢʫ ʩʦ 

ʩʪʫʜʝʥʪʘʤʠ ʙʠʦʣʦʛʠʯʝʩʢʠʭ ʩʧʝʮʠʘʣʴʥʦʩʪʝʡ. ɺ ʩʪʘʪʴʝ ʚʳʜʝʣʷʶʪʩʷ ʧʨʝʠʤʫʱʝʩʪʚʘ 

ʠʩʧʦʣʴʟʦʚʘʥʠʷ ʭʫʜʦʞʝʩʪʚʝʥʥʦʡ ʠ ʥʘʫʯʥʦ-ʧʦʧʫʣʷʨʥʦʡ ʣʠʪʝʨʘʪʫʨʳ ʜʣʷ ʧʦʚʳʰʝʥʠʷ ʤʦʪʠʚʘʮʠʠ 

ʩʪʫʜʝʥʪʦʚ ʠ ʨʘʟʚʠʪʠʷ ʠʭ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʳʭ ʢʦʤʧʝʪʝʥʮʠʡ, ʘ ʪʘʢʞʝ ʧʨʠʚʦʜʷʪʩʷ ʧʨʠʤʝʨʳ 

ʚʦʟʤʦʞʥʳʭ ʜʣʷ ʠʩʧʦʣʴʟʦʚʘʥʠʷ ʧʨʦʠʟʚʝʜʝʥʠʡ.  

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʭʫʜʦʞʝʩʪʚʝʥʥʘʷ ʣʠʪʝʨʘʪʫʨʘ, ʥʘʫʯʥʦ-ʧʦʧʫʣʷʨʥʘʷ ʣʠʪʝʨʘʪʫʨʘ, 

ʙʠʦʣʦʛʠʯʝʩʢʠʝ ʩʧʝʮʠʘʣʴʥʦʩʪʠ, ʈʠʯʘʨʜ ɼʦʢʠʥʟ, ʈʠʯʘʨʜ ʇʨʝʩʪʦʥ, ɻʝʨʙʝʨʪ ʋʵʣʣʩ 
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ʉʦʛʣʘʩʥʦ ʌɻʆʉ ɺʆ (3++) ʩʧʝʮʠʘʣʠʩʪ ʧʦ ʥʘʧʨʘʚʣʝʥʠʶ ʧʦʜʛʦʪʦʚʢʠ 06.03.01 

çɹʠʦʣʦʛʠʷè ʜʦʣʞʝʥ ʦʙʣʘʜʘʪʴ ʨʷʜʦʤ ʚʘʞʥʳʭ ʢʦʤʧʝʪʝʥʮʠʡ, ʦʜʥʦʡ ʠʟ ʢʦʪʦʨʳʭ 

ʷʚʣʷʝʪʩʷ ʫʥʠʚʝʨʩʘʣʴʥʘʷ ʢʦʤʧʝʪʝʥʮʠʷ, ʢʦʪʦʨʘʷ ʧʦʜʨʘʟʫʤʝʚʘʝʪ ʦʩʫʱʝʩʪʚʣʝʥʠʝ 

ʫʩʪʥʦʡ ʠ ʧʠʩʴʤʝʥʥʦʡ ʢʦʤʤʫʥʠʢʘʮʠʠ ʥʘ ʨʫʩʩʢʦʤ ʠ ʠʥʦʩʪʨʘʥʥʦʤ ʷʟʳʢʘʭ ʜʣʷ 

ʨʝʰʝʥʠʷ ʟʘʜʘʯ ʤʝʞʣʠʯʥʦʩʪʥʦʛʦ ʠ ʤʝʞʢʫʣʴʪʫʨʥʦʛʦ ʚʟʘʠʤʦʜʝʡʩʪʚʠʷ [1]. ʊʘʢ, 

ʫʩʧʝʰʥʦʩʪʴ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʡ ʢʦʤʤʫʥʠʢʘʮʠʠ ʥʘ ʠʥʦʩʪʨʘʥʥʦʤ ʷʟʳʢʝ ʟʘʚʠʩʠʪ ʦʪ 

ʫʨʦʚʥʷ ʚʣʘʜʝʥʠʷ ʩʧʝʮʠʘʣʠʩʪʦʤ-ʙʠʦʣʦʛʦʤ ʢʘʢ General English, ʪʘʢ ʠ Professional 

English, ʘ ʠʤʝʥʥʦ ʦʪ ʦʙʲʝʤʘ ʩʣʦʚʘʨʥʦʛʦ ʟʘʧʘʩʘ ʦʙʱʝʡ, ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʡ 

ʣʝʢʩʠʢʠ ʠ ʪʝʨʤʠʥʦʣʦʛʠʠ. ʆʜʥʘʢʦ, ʢʘʢ ʧʦʢʘʟʳʚʘʝʪ ʥʘʰʘ ʧʝʜʘʛʦʛʠʯʝʩʢʘʷ ʧʨʘʢʪʠʢʘ, 

ʠʤʝʥʥʦ ʢʦʤʤʫʥʠʢʘʮʠʷ ʥʘ ʠʥʦʩʪʨʘʥʥʦʤ ʷʟʳʢʝ ʩ ʠʩʧʦʣʴʟʦʚʘʥʠʝʤ 

ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʡ ʣʝʢʩʠʢʠ ʚʳʟʳʚʘʝʪ ʫ ʦʙʫʯʘʶʱʠʭʩʷ ʦʧʨʝʜʝʣʝʥʥʳʝ ʧʨʦʙʣʝʤʳ.  
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ʍʦʨʦʰʠʤ ʩʨʝʜʩʪʚʦʤ ʜʣʷ ʚʚʝʜʝʥʠʷ, ʦʪʨʘʙʦʪʢʠ ʠ ʫʩʚʦʝʥʠʷ ʥʦʚʦʡ 

ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʡ ʣʝʢʩʠʢʠ ʤʦʞʝʪ ʙʳʪʴ ʠʩʧʦʣʴʟʦʚʘʥʠʝ ʩʦʚʨʝʤʝʥʥʦʡ 

ʭʫʜʦʞʝʩʪʚʝʥʥʦʡ ʠ ʥʘʫʯʥʦ-ʧʦʧʫʣʷʨʥʦʡ ʣʠʪʝʨʘʪʫʨʳ. ʉʨʝʜʠ ʧʨʝʠʤʫʱʝʩʪʚ 

ʠʩʧʦʣʴʟʦʚʘʥʠʷ ʭʫʜʦʞʝʩʪʚʝʥʥʦʡ ʠ ʥʘʫʯʥʦ-ʧʦʧʫʣʷʨʥʦʡ ʣʠʪʝʨʘʪʫʨʳ ʥʘ 

ʧʨʘʢʪʠʯʝʩʢʠʭ ʟʘʥʷʪʠʷʭ ʧʦ ʘʥʛʣʠʡʩʢʦʤʫ ʷʟʳʢʫ ʤʦʞʥʦ ʦʪʤʝʪʠʪʴ ʩʣʝʜʫʶʱʠʝ:  

1) ʧʦʚʳʰʝʥʠʝ ʠʥʪʝʨʝʩʘ ʥʝ ʪʦʣʴʢʦ ʢ ʠʟʫʯʝʥʠʶ ʠʥʦʩʪʨʘʥʥʦʛʦ ʷʟʳʢʘ, ʥʦ ʠ ʢ 

ʙʫʜʫʱʝʡ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʡ ʜʝʷʪʝʣʴʥʦʩʪʠ; 

2) ʨʘʩʰʠʨʝʥʠʝ ʦʙʱʝʛʦ ʠ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʛʦ ʢʨʫʛʦʟʦʨʘ ʩʪʫʜʝʥʪʦʚ; 

3) ʧʦʧʦʣʥʝʥʠʝ ʣʝʢʩʠʯʝʩʢʦʛʦ ʟʘʧʘʩʘ ʩʪʫʜʝʥʪʦʚ ʘʢʪʫʘʣʴʥʳʤʠ 

ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʳʤʠ ʣʝʢʩʠʯʝʩʢʠʤʠ ʝʜʠʥʠʮʘʤʠ, ʘ ʪʘʢʞʝ ʚʦʟʤʦʞʥʦʩʪʴ ʨʘʟʨʘʙʦʪʢʠ 

ʤʝʪʦʜʠʯʝʩʢʦʛʦ ʢʦʤʧʣʝʢʩʘ ʫʧʨʘʞʥʝʥʠʡ, ʥʘʧʨʘʚʣʝʥʥʳʭ ʥʘ ʦʪʨʘʙʦʪʢʫ ʥʦʚʦʡ 

ʣʝʢʩʠʢʠ ʠ ʚʚʝʜʝʥʠʝ ʝʝ ʚ ʘʢʪʠʚʥʳʡ ʩʣʦʚʘʨʥʳʡ ʟʘʧʘʩ;  

4) ʚʦʟʤʦʞʥʦʩʪʴ ʠʩʧʦʣʴʟʦʚʘʥʠʷ ʪʝʢʩʪʘ ʚ ʨʘʟʥʦʡ ʩʪʝʧʝʥʠ ʘʜʘʧʪʘʮʠʠ ʚ 

ʟʘʚʠʩʠʤʦʩʪʠ ʦʪ ʦʙʱʝʛʦ ʫʨʦʚʥʷ ʚʣʘʜʝʥʠʷ ʷʟʳʢʦʤ ʚ ʫʯʝʙʥʦʡ ʛʨʫʧʧʝ ʠʣʠ ʞʝ 

ʦʨʠʛʠʥʘʣʴʥʦʛʦ ʪʝʢʩʪʘ; 

5) ʚʦʟʤʦʞʥʦʩʪʴ ʠʩʧʦʣʴʟʦʚʘʥʠʷ ʢʘʢ ʤʘʣʳʭ ʣʠʪʝʨʘʪʫʨʥʳʭ ʬʦʨʤ (ʨʘʩʩʢʘʟ), 

ʪʘʢ ʠ ʢʨʫʧʥʳʭ (ʨʦʤʘʥ, ʧʦʚʝʩʪʴ), ʚʳʙʦʨ ʢʦʪʦʨʳʭ ʦʩʫʱʝʩʪʚʣʷʝʪʩʷ ʧʨʝʧʦʜʘʚʘʪʝʣʝʤ, 

ʠʩʭʦʜʷ ʠʟ ʚʨʝʤʝʥʥʳʭ ʚʦʟʤʦʞʥʦʩʪʝʡ ʫʯʝʙʥʦʛʦ ʧʣʘʥʘ ʠ ʫʨʦʚʥʷ ʚʣʘʜʝʥʠʷ ʷʟʳʢʦʤ 

ʩʪʫʜʝʥʪʦʚ ʛʨʫʧʧʳ. ʆʪʤʝʪʠʤ, ʯʪʦ ʥʘ ʧʝʨʚʦʤ ʢʫʨʩʝ ʠʩʧʦʣʴʟʦʚʘʥʠʝ ʤʘʣʳʭ 

ʧʦʚʝʩʪʚʦʚʘʪʝʣʴʥʳʭ ʬʦʨʤ (ʨʘʩʩʢʘʟʘ) ʧʨʝʜʩʪʘʚʣʷʝʪʩʷ ʙʦʣʝʝ ʮʝʣʝʩʦʦʙʨʘʟʥʳʤ. ɺ 

ʢʘʯʝʩʪʚʝ ʧʨʠʤʝʨʘ ʤʦʞʥʦ ʧʨʠʚʝʩʪʠ ʨʘʩʩʢʘʟʳ ɻʝʨʙʝʨʪʘ ʋʵʣʣʩʘ çʋʢʨʘʜʝʥʥʘʷ 

ʙʘʮʠʣʣʘè, çʄʦʪʳʣʝʢè, çʎʚʝʪʝʥʠʝ ʩʪʨʘʥʥʦʡ ʦʨʭʠʜʝʠè ʠ ʜʨ.; 

6) ʚʦʟʤʦʞʥʦʩʪʴ ʦʙʩʫʞʜʝʥʠʷ ʰʠʨʦʢʦʛʦ ʩʧʝʢʪʨʘ ʪʝʤ, ʚ ʪʦʤ ʯʠʩʣʝ ʩʚʷʟʘʥʥʳʭ 

ʩ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʡ ʵʪʠʢʦʡ. ʆʪʤʝʪʠʤ, ʯʪʦ ʚʦʩʧʠʪʘʥʠʝ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʡ ʵʪʠʢʠ 

ʷʚʣʷʝʪʩʷ ʥʝʦʪʲʝʤʣʝʤʦʡ ʯʘʩʪʴʶ ʧʦʜʛʦʪʦʚʢʠ ʩʧʝʮʠʘʣʠʩʪʘ ʚ ʦʙʣʘʩʪʠ ʝʩʪʝʩʪʚʝʥʥʳʭ 

ʥʘʫʢ, ʢʦʪʦʨʦʡ, ʢ ʩʦʞʘʣʝʥʠʶ, ʫʜʝʣʷʝʪʩʷ ʥʝʜʦʩʪʘʪʦʯʥʦ ʚʥʠʤʘʥʠʷ ʚ 

ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʤ ʧʨʦʮʝʩʩʝ. ʊʘʢ, ʨʘʩʩʢʘʟ ʋʵʣʣʩʘ çʋʢʨʘʜʝʥʥʘʷ ʙʘʮʠʣʣʘè ʤʦʞʝʪ 

ʩʪʘʪʴ ʦʩʥʦʚʦʡ ʜʣʷ ʦʙʩʫʞʜʝʥʠʷ ʚʦʧʨʦʩʘ ʦ ʙʠʦʪʝʨʨʦʨʠʟʤʝ, ʘ ʨʦʤʘʥ ʵʪʦʛʦ ʞʝ ʘʚʪʦʨʘ 

çʆʩʪʨʦʚ ʜʦʢʪʦʨʘ ʄʦʨʦè ʷʚʣʷʝʪʩʷ ʠʣʣʶʩʪʨʘʮʠʝʡ ʵʪʠʯʝʩʢʦʡ ʧʨʦʙʣʝʤʳ 

ʧʨʦʚʝʜʝʥʠʷ ʦʧʳʪʦʚ ʥʘʜ ʞʠʚʳʤʠ ʩʫʱʝʩʪʚʘʤʠ. ʆʪʤʝʪʠʤ, ʯʪʦ ʜʘʥʥʳʡ ʨʦʤʘʥ 

ʋʵʣʣʩʘ ʙʳʣ ʵʢʨʘʥʠʟʠʨʦʚʘʥ ʪʨʠʞʜʳ: ʚ 1932 ʛʦʜʫ ʧʦʜ ʥʘʟʚʘʥʠʝʤ çʆʩʪʨʦʚ 

ʧʦʪʝʨʷʥʥʳʭ ʜʫʰè (çIsland of lost soulsè), ʚ 1977 ʠ 1996 ʛʦʜʘʭ. ʃʶʙʘʷ ʚʝʨʩʠʷ 

ʵʢʨʘʥʠʟʘʮʠʠ ʨʦʤʘʥʘ ʤʦʞʝʪ ʙʳʪʴ ʠʩʧʦʣʴʟʦʚʘʥʘ ʥʘ ʟʘʥʷʪʠʷʭ ʜʣʷ ʦʨʛʘʥʠʟʘʮʠʠ 

ʜʠʩʢʫʩʩʠʠ ʠ ʪʘʢʞʝ ʜʣʷ ʧʨʦʚʝʜʝʥʠʷ ʩʨʘʚʥʝʥʠʡ ʩ ʦʨʠʛʠʥʘʣʦʤ. 

ʀʩʧʦʣʴʟʦʚʘʥʠʝ ʭʫʜʦʞʝʩʪʚʝʥʥʦʡ ʣʠʪʝʨʘʪʫʨʳ ʥʘ ʟʘʥʷʪʠʷʭ ʧʦ ʠʥʦʩʪʨʘʥʥʦʤʫ 

ʷʟʳʢʫ ʢʘʞʝʪʩʷ ʙʦʣʝʝ ʮʝʣʝʩʦʦʙʨʘʟʥʳʤ ʥʘ ʤʣʘʜʰʠʭ ʢʫʨʩʘʭ ʦʙʫʯʝʥʠʷ ʚ ʚʫʟʝ, ʯʪʦ 

ʤʦʞʥʦ ʦʙʲʷʩʥʠʪʴ ʩʣʝʜʫʶʱʠʤʠ ʬʘʢʪʦʨʘʤʠ: ʚʦ-ʧʝʨʚʳʭ, ʜʣʷ ʚʯʝʨʘʰʥʠʭ 

ʰʢʦʣʴʥʠʢʦʚ ʭʫʜʦʞʝʩʪʚʝʥʥʦʝ ʧʨʦʠʟʚʝʜʝʥʠʝ ʧʨʝʜʩʪʘʚʣʷʝʪʩʷ ʙʦʣʝʝ ʣʝʛʢʠʤ ʜʣʷ 




